OFFICIAL


OFFICIAL:SENSITIVE

[image: ]
The Graduated Approach Process Flowchart 
Assess  Plan  Do  Review 
Graduated Approach- Assess

An additional need has been identified by the school or the parent. 

Parents
School

Ask for a meeting with SENDCO/Class teacher to talk about concerns. Talk about the graduated approach. (Download the Quick checker  documents to support the meeting)
[bookmark: _GoBack]Class teacher or SENDCO would complete the Assessment Checklist  on the graduated approach. (This can be updated on a regular basis) 




Class teacher/Nominated staff member/SENDCO and family should complete the Quick checker and the ‘Quick checker summary document at the initial meeting
Contact family and provide them with the Quick checker  and Quick checker summary documents to look at before the meeting and set a meeting date. 



  Broad areas of concern has been identified. SENDCO, Member of staff or class teacher to complete the relevant SEND Code of Practice indicators and corresponding ‘record of assessment’ sections (You only need to complete the indicator related to the identified need)
1. Communication and language   2. Cognition and learning   3. Social emotional and mental health.  4. Sensory and physical.                                                           





[bookmark: _MON_1713885609][bookmark: _MON_1713885698][bookmark: _MON_1713885746][bookmark: _MON_1713885806][bookmark: _MON_1713885849]                                                             









SENDCO, Member of staff or class teacher should complete the ‘summary of priority areas of need’ form.  This evidence would support the plan and review section of the Graduated Approach (part 2)  





SENDCO, Member of staff or class teacher to arrange another meeting with the parents/carers so all information can be shared.  The plan, do and review cycle to begin. 

Graduated Approach- Plan, do and Review


SENDCO to explore provision banks relevant to the pupil’s needs so strategies can be planned. Each area is divided into 3 levels:
-Universal: school-based provision checklist to support best practice.
-Targeted: school-based provision checklist as part of an outcome based plan.
-Specialist: provision as part of an outcomes based plan or EHC plan.

Note- most children will be supported using the universal or targeted provision through the school using a range of school based interventions. 





SENDCO to complete the Universal Provision Checklist for the identified area of need
(As below)
Graduated Approach- Plan, do and Review

Communication and Interaction checklist.

[bookmark: _MON_1713879320] 
Cognition and Learning checklist



Social, emotional and mental health checklist



Sensory and physical checklist



[bookmark: _MON_1713879560][bookmark: _MON_1713881085]

	

Universal approaches put in place and reviewed regularly. 


After a review meeting, the child has made progress and no longer needs further additional support. 

	
After a review of support- despite universal and individualised support there are persistent difficulties their area of need.  This is having an impact on access to the curriculum and function. 
The involvement of external professionals may be indicated through consultation, advice and attendance at outcome based meetings. SENDCO to complete the targeted provision checklist. 




Targeted Sensory and physical checklist


[bookmark: _MON_1713882599]
Targeted Communication and Interaction checklist


Targeted Cognition and Learning checklist




Targeted Social, emotional and mental health checklist






Targeted approaches put in place and reviewed regularly. 

Progress not been made.

After a review the child has made progress and no longer needs additional support 

Over time professional advice has been followed and implemented but appropriate progress us still not seen.  Persistent and ongoing difficulties are impacting on school and home life despite support and interventions.  There may be significant gaps in achievement with an uneven profile.  The child’s need will require a high level of support to maintain appropriate attention and focus and manage ad understand social norms.   The involvement of external professionals will be indicated through consultation.  SENDCO to complete specialist provision checklist.




Specialist Sensory and physical checklist


[bookmark: _MON_1713883995]
Specialist Social, emotional and mental health checklist


Specialist Cognition and Learning checklist.


Specialist Communication and Interaction checklist







Child has not made sufficient progress.
After a review the child has made progress and no longer needs additional support 


An EHCP needs assessment may be considered and recommended by external professionals if a pupil has still not made progress and is still showing they are unable to access the curriculum.
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Specialist Provision Bank: Communication and Interaction



Over time the professional advice has been followed and implemented but appropriate progress is still not seen. Persistent and ongoing difficulties impacting on school and home life despite support and interventions. There may be significant gaps in achievement with an uneven profile. Significant speech and language needs may be identified with expressive and/or verbal comprehension at a developmental level significantly below chronological age and is severely affecting the CYP ability to communicate. Needs will require a high level of support to maintain appropriate attention and focus and manage and understand social norms

The involvement of external professionals will be indicated e.g. through consultation and ongoing assessment and involvement with the Communication Interaction Team, Livewell SALT, CAMHS, outreach provided by schools etc.  

Overall: Individual support within the classroom to enable the pupil to participate within differentiated classroom activities

		Communication and language

		



		Alternative means of recording work provided including ICT and/or scribe

		



		Use of a Picture Exchange system which is enhanced and individualised across all contexts

		



		Other forms of communication/augmentative communication used frequently and consistently across relevant contexts

		



		Social language and the language of self-help is taught explicitly and applied in a range of contexts

		



		Social development, interaction and play

		



		Specific interest clubs with support to engage

		



		Personalised social stories to support understanding and choices

		



		Attention and listening

		



		Reduced time spent on difficult activities and increased time spent on the pupil’s curricular strengths

		



		Access and support arrangements for examinations

		



		Flexibility of thought

		



		TEACCH work system

		



		Individual work station or space according to flexible curriculum approach

		



		Individual visual timetable and support to use it

		



		Sensory processing

		



		Provide alternative acceptable items to meet pupil’s sensory needs

		



		Provide and appropriate calm space for time out 

		



		Enable access to sensory breaks or food breaks

		



		Alternative break and lunch times 

		







For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank



: Communication and Interaction



 



 



Over time the professional advice has been followed and implemented but appropriate 



progress is still not seen. Persistent and 



ongoing difficulties impacting on school and 



home life despite support and interventions. There may be significant gaps in 



achievement with an uneven profile. Significant speech and language needs may be 



identified with expressive and/or verbal comprehensi



on at a developmental level 



significantly below chronological age and is severely affecting the CYP ability to 



communicate. Needs will require a high level of support to maintain appropriate 



attention and focus and manage and understand social norms



 



The in



volvement of external professionals 



will



 



be indicated e.g. through consultation 



and ongoing assessment and involvement with the Communication Interaction Team, 



Livewell SALT, CAMHS, outreach provided by schools etc. 



 



 



Overall: Individual support within the



 



classroom to enable the pupil to participate 



within differentiated classroom activities



 



Communication and language



 



 



Alternative means of recording work provided including ICT and/or scribe



 



 



Use of a Picture Exchange system which is enhanced and 



individualised 



across all contexts



 



 



Other forms of communication/augmentative communication used 



frequently and consistently across relevant contexts



 



 



Social language and the language of self



-



help is taught explicitly and 



applied in a range of contexts



 



 



Social development, interaction and play



 



 



Specific interest clubs with support to engage



 



 



Personalised social stories to support understanding and choices



 



 



Attention and listening



 



 



Reduced time spent on difficult activities and increased time spent on



 



the 



pupil’s curricular strengths



 



 



Access and support arrangements for examinations



 



 



Flexibility of thought



 



 



TEACCH work system



 



 



Individual work station or space according to flexible curriculum approach
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Specialist Provision Bank : Communication and Interaction     Over time the professional advice has been followed and implemented but appropriate  progress is still not seen. Persistent and  ongoing difficulties impacting on school and  home life despite support and interventions. There may be significant gaps in  achievement with an uneven profile. Significant speech and language needs may be  identified with expressive and/or verbal comprehensi on at a developmental level  significantly below chronological age and is severely affecting the CYP ability to  communicate. Needs will require a high level of support to maintain appropriate  attention and focus and manage and understand social norms   The in volvement of external professionals  will   be indicated e.g. through consultation  and ongoing assessment and involvement with the Communication Interaction Team,  Livewell SALT, CAMHS, outreach provided by schools etc.      Overall: Individual support within the   classroom to enable the pupil to participate  within differentiated classroom activities  


Communication and language   


Alternative means of recording work provided including ICT and/or scribe   


Use of a Picture Exchange system which is enhanced and  individualised  across all contexts   


Other forms of communication/augmentative communication used  frequently and consistently across relevant contexts   


Social language and the language of self - help is taught explicitly and  applied in a range of contexts   


Social development, interaction and play   


Specific interest clubs with support to engage   


Personalised social stories to support understanding and choices   


Attention and listening   


Reduced time spent on difficult activities and increased time spent on   the  pupil’s curricular strengths   


Access and support arrangements for examinations   


Flexibility of thought   


TEACCH work system   


Individual work station or space according to flexible curriculum approach   
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Specialist Provision Bank: Communication and Interaction



Over time the professional advice has been followed and implemented but appropriate progress is still not seen. Persistent and ongoing difficulties impacting on school and home life despite support and interventions. There may be significant gaps in achievement with an uneven profile. Significant speech and language needs may be identified with expressive and/or verbal comprehension at a developmental level significantly below chronological age and is severely affecting the CYP ability to communicate. Needs will require a high level of support to maintain appropriate attention and focus and manage and understand social norms

The involvement of external professionals will be indicated e.g. through consultation and ongoing assessment and involvement with the Communication Interaction Team, Livewell SALT, CAMHS, outreach provided by schools etc.  

Overall: Individual support within the classroom to enable the pupil to participate within differentiated classroom activities

		Communication and language

		



		Alternative means of recording work provided including ICT and/or scribe

		



		Use of a Picture Exchange system which is enhanced and individualised across all contexts

		



		Other forms of communication/augmentative communication used frequently and consistently across relevant contexts

		



		Social language and the language of self-help is taught explicitly and applied in a range of contexts

		



		Social development, interaction and play

		



		Specific interest clubs with support to engage

		



		Personalised social stories to support understanding and choices

		



		Attention and listening

		



		Reduced time spent on difficult activities and increased time spent on the pupil’s curricular strengths

		



		Access and support arrangements for examinations

		



		Flexibility of thought

		



		TEACCH work system

		



		Individual work station or space according to flexible curriculum approach

		



		Individual visual timetable and support to use it

		



		Sensory processing

		



		Provide alternative acceptable items to meet pupil’s sensory needs

		



		Provide and appropriate calm space for time out 

		



		Enable access to sensory breaks or food breaks

		



		Alternative break and lunch times 

		







For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank



: Communication and Interaction



 



 



Over time the professional advice has been followed and implemented but appropriate 



progress is still not seen. Persistent and 



ongoing difficulties impacting on school and 



home life despite support and interventions. There may be significant gaps in 



achievement with an uneven profile. Significant speech and language needs may be 



identified with expressive and/or verbal comprehensi



on at a developmental level 



significantly below chronological age and is severely affecting the CYP ability to 



communicate. Needs will require a high level of support to maintain appropriate 



attention and focus and manage and understand social norms



 



The in



volvement of external professionals 



will



 



be indicated e.g. through consultation 



and ongoing assessment and involvement with the Communication Interaction Team, 



Livewell SALT, CAMHS, outreach provided by schools etc. 



 



 



Overall: Individual support within the



 



classroom to enable the pupil to participate 



within differentiated classroom activities



 



Communication and language



 



 



Alternative means of recording work provided including ICT and/or scribe



 



 



Use of a Picture Exchange system which is enhanced and 



individualised 



across all contexts



 



 



Other forms of communication/augmentative communication used 



frequently and consistently across relevant contexts



 



 



Social language and the language of self



-



help is taught explicitly and 



applied in a range of contexts



 



 



Social development, interaction and play



 



 



Specific interest clubs with support to engage



 



 



Personalised social stories to support understanding and choices



 



 



Attention and listening



 



 



Reduced time spent on difficult activities and increased time spent on



 



the 



pupil’s curricular strengths



 



 



Access and support arrangements for examinations



 



 



Flexibility of thought



 



 



TEACCH work system



 



 



Individual work station or space according to flexible curriculum approach
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Specialist Provision Bank : Communication and Interaction     Over time the professional advice has been followed and implemented but appropriate  progress is still not seen. Persistent and  ongoing difficulties impacting on school and  home life despite support and interventions. There may be significant gaps in  achievement with an uneven profile. Significant speech and language needs may be  identified with expressive and/or verbal comprehensi on at a developmental level  significantly below chronological age and is severely affecting the CYP ability to  communicate. Needs will require a high level of support to maintain appropriate  attention and focus and manage and understand social norms   The in volvement of external professionals  will   be indicated e.g. through consultation  and ongoing assessment and involvement with the Communication Interaction Team,  Livewell SALT, CAMHS, outreach provided by schools etc.      Overall: Individual support within the   classroom to enable the pupil to participate  within differentiated classroom activities  


Communication and language   


Alternative means of recording work provided including ICT and/or scribe   


Use of a Picture Exchange system which is enhanced and  individualised  across all contexts   


Other forms of communication/augmentative communication used  frequently and consistently across relevant contexts   


Social language and the language of self - help is taught explicitly and  applied in a range of contexts   


Social development, interaction and play   


Specific interest clubs with support to engage   


Personalised social stories to support understanding and choices   


Attention and listening   


Reduced time spent on difficult activities and increased time spent on   the  pupil’s curricular strengths   


Access and support arrangements for examinations   


Flexibility of thought   


TEACCH work system   


Individual work station or space according to flexible curriculum approach   
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SEND Indicators: Communication & Interaction  

		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Social interaction and development

The pupil requires support to…



		develop skills to interact with peers e.g. simple negotiation, turn taking

		

		

		

		



		undertake tasks and interaction confidently

		

		

		

		



		initiate conversation and respond to questions or comments

		

		

		

		



		engage in parallel, cooperative, imaginative and interactive play with a range of equipment

		

		

		

		



		work or play games in a group e.g. may find groups intolerable even with persuasion or takes control without listening to others

		

		

		

		



		develop self-confidence and establish a positive self-image

		

		

		

		



		communicate with peers e.g. shows frustration/aggression when not understood

		

		

		

		



		understand and comply with the rules of social interaction e.g. turn taking, eye contact, listening to others, participating in playground games, group work

		

		

		

		



		share equipment e.g. will usually move away or give item up

		

		

		

		



		work or play interactively in a group and recognise the importance of involvement

		

		

		

		



		make appropriate social approaches to adults and peers e.g. lack of personal space or privacy, inappropriate touch/smelling/lucking

		

		

		

		



		develop awareness and degree of control over socially inappropriate behaviours and noises

		

		

		

		



		respond to the needs of others e.g. finds a different friend when a peer doesn’t want to play

		

		

		

		



		Other:

		

		

		

		



		Attention and listening

The pupil requires support to…



		make appropriate attempts to request attention

		

		

		

		



		respond appropriately to adult directed activities

		

		

		

		



		participate in classroom activities dependent on listening e.g. in topic discussion may be off task or disruptive

		

		

		

		



		manage transition from one activity to another easily

		

		

		

		



		demonstrate shared attention with others e.g. sharing looking at a book

		

		

		

		



		Other:

		

		

		

		





















		
Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Understanding language and communication

The pupil requires support to…



		understand new vocabulary and concepts, including abstract information which does not relate to the ‘here’ and ‘now’

		

		

		

		



		responds to a range of different questions words e.g. what, who, where

		

		

		

		



		recognise when they have not understood

		

		

		

		



		understand whole instructions e.g. instructions will usually need to be broken down and supported by gesture

		

		

		

		



		follow and remember instructions e.g. does not recognise that group instructions apply to themselves or only remembers part of the instruction

		

		

		

		



		understand new vocabulary and concepts, including abstract information e.g. time, space, quantities

		

		

		

		



		avoid literal interpretation of language and understand humour and sarcasm

		

		

		

		



		interpret non-verbal language such as facial expressions, gesture and tone of voice

		

		

		

		



		apply and transfer knowledge and vocabulary/concepts across subjects or situations

		

		

		

		



		understand the difference between facts/reality and fiction/fantasy

		

		

		

		



		Other:

		

		

		

		



		Expressive (spoken) language and communication

The pupil requires support to…



		engage in meaningful two-way exchanges e.g. start, maintain and end conversations appropriately

		

		

		

		



		use language for different purposes e.g. to ask questions, describe, give information

		

		

		

		



		develop utterances above three or four words, including more than nouns and verbs e.g. adjectives like ‘cold’

		

		

		

		



		reduce repetitive/obsessive use of language which may dominate conversational style

		

		

		

		



		Develop grammatical markers such as plurals, verb tenses, and include ‘little’ words such as pronouns and determiners, is/are/can/will

		

		

		

		



		retain and use specific vocabulary e.g. topic words

		

		

		

		



		make relevant contributions to class/group discussion

		

		

		

		



		use simple narrative e.g. tell a story and recall past events

		

		

		

		



		develop speaking and listening skills to access the curriculum and in line with peers

		

		

		

		



		Other:

		

		

		

		










		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Intelligibility

The pupil requires support to…



		develop more mature speech sounds and consistency in sound production e.g. not substituting sounds ‘I dowing home in the tar’

		

		

		

		



		attempt to improve intelligibility when context is not obvious and make themselves understood

		

		

		

		



		develop sound awareness e.g. skills in syllable and rhyme, blending and segmentation

		

		

		

		



		develop more mature speech sounds in one/a few specific areas e.g. avoiding simplifying consonant blends such as ‘moke’ for ‘smoke’

		

		

		

		



		make themselves understood in all situations e.g. may use strategies other than speech to communicate

		

		

		

		



		Other:

		

		

		

		



		Flexibility of thought

The pupil requires support to…



		share interest e.g. will only look at books which contain a particular character

		

		

		

		



		be flexible about rules and tolerate others breaking them

		

		

		

		



		follow another person’s agenda/adult directed process

		

		

		

		



		manage preference for things to be the same e.g. the same seat or place for equipment

		

		

		

		



		become less reliant on obsessive objects, topics or activities

		

		

		

		



		make appropriate choices or decisions particularly at unstructured times

		

		

		

		



		manage over-arousal or frustration especially at transition times

		

		

		

		



		manage reaction to specific changes to routine or unexpected outcomes e.g. trips, Christmas play

		

		

		

		



		engage and learn in creative /open-ended tasks

		

		

		

		



		manage home-school links

		

		

		

		



		Other:

		

		

		

		



		Sensory processing

The pupil requires support to…



		develop physical coordination e.g. appears clumsy, can’t string a simple movement sequence together, may dribble

		

		

		

		



		develop balanced sensitivity to sensory information – may show over/under sensitivity e.g. overwhelmed by noisy/visually stimulating room or show lack of awareness of pain

		

		

		

		



		avoid self-harm or harming others when agitated

		

		

		

		



		participate in activities dependent upon physical coordination

		

		

		

		



		develop awareness of/have strategies to manage physical reactions such as flapping, rocking, tooth grinding, tapping

		

		

		

		



		Other:

		

		

		

		







Assess Impact

Consider the following question and record priority areas of need in the summary table  Access Impact:  Summary of Priority Areas of Need

What is the key barrier for access to learning for this pupil?

Record Assessments

Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		



		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		



		

		

		

		





[bookmark: _GoBack]



		Decide

Do assessments show that the PUPIL has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Communication & Interaction 



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in p



lace



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Social interaction and development



 



The pupil requires support to…



 



develop skills to interact with peers e.g. 



simple negotiation, turn taking



 



 



 



 



 



undertake tasks and interaction confidently



 



 



 



 



 



initiate 



conversation and respond to 



questions or comments



 



 



 



 



 



engage in parallel, cooperative, imaginative 



and interactive play with a range of 



equipment



 



 



 



 



 



work or play games in a group e.g. may find 



groups intolerable even with persuasion or 



takes control wit



hout listening to others



 



 



 



 



 



develop self



-



confidence and establish a 



positive self



-



image



 



 



 



 



 



communicate with peers e.g. shows 



frustration/aggression when not understood



 



 



 



 



 



understand and comply with the rules of 



social interaction e.g. turn taking, ey



e 



contact, listening to others, participating in 



playground games, group work



 



 



 



 



 



share equipment e.g. will usually move away 



or give item up
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SEND Indicators: Communication & Interaction     


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in p lace    Rare/Never  Occasional  Frequently  Specialist  


Social interaction and development   The pupil requires support to…  


develop skills to interact with peers e.g.  simple negotiation, turn taking      


undertake tasks and interaction confidently      


initiate  conversation and respond to  questions or comments      


engage in parallel, cooperative, imaginative  and interactive play with a range of  equipment      


work or play games in a group e.g. may find  groups intolerable even with persuasion or  takes control wit hout listening to others      


develop self - confidence and establish a  positive self - image      


communicate with peers e.g. shows  frustration/aggression when not understood      


understand and comply with the rules of  social interaction e.g. turn taking, ey e  contact, listening to others, participating in  playground games, group work      


share equipment e.g. will usually move away  or give item up      
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SEND Indicators: Communication & Interaction  

		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Social interaction and development

The pupil requires support to…



		develop skills to interact with peers e.g. simple negotiation, turn taking

		

		

		

		



		undertake tasks and interaction confidently

		

		

		

		



		initiate conversation and respond to questions or comments

		

		

		

		



		engage in parallel, cooperative, imaginative and interactive play with a range of equipment

		

		

		

		



		work or play games in a group e.g. may find groups intolerable even with persuasion or takes control without listening to others

		

		

		

		



		develop self-confidence and establish a positive self-image

		

		

		

		



		communicate with peers e.g. shows frustration/aggression when not understood

		

		

		

		



		understand and comply with the rules of social interaction e.g. turn taking, eye contact, listening to others, participating in playground games, group work

		

		

		

		



		share equipment e.g. will usually move away or give item up

		

		

		

		



		work or play interactively in a group and recognise the importance of involvement

		

		

		

		



		make appropriate social approaches to adults and peers e.g. lack of personal space or privacy, inappropriate touch/smelling/lucking

		

		

		

		



		develop awareness and degree of control over socially inappropriate behaviours and noises

		

		

		

		



		respond to the needs of others e.g. finds a different friend when a peer doesn’t want to play

		

		

		

		



		Other:

		

		

		

		



		Attention and listening

The pupil requires support to…



		make appropriate attempts to request attention

		

		

		

		



		respond appropriately to adult directed activities

		

		

		

		



		participate in classroom activities dependent on listening e.g. in topic discussion may be off task or disruptive

		

		

		

		



		manage transition from one activity to another easily

		

		

		

		



		demonstrate shared attention with others e.g. sharing looking at a book

		

		

		

		



		Other:

		

		

		

		





















		
Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Understanding language and communication

The pupil requires support to…



		understand new vocabulary and concepts, including abstract information which does not relate to the ‘here’ and ‘now’

		

		

		

		



		responds to a range of different questions words e.g. what, who, where

		

		

		

		



		recognise when they have not understood

		

		

		

		



		understand whole instructions e.g. instructions will usually need to be broken down and supported by gesture

		

		

		

		



		follow and remember instructions e.g. does not recognise that group instructions apply to themselves or only remembers part of the instruction

		

		

		

		



		understand new vocabulary and concepts, including abstract information e.g. time, space, quantities

		

		

		

		



		avoid literal interpretation of language and understand humour and sarcasm

		

		

		

		



		interpret non-verbal language such as facial expressions, gesture and tone of voice

		

		

		

		



		apply and transfer knowledge and vocabulary/concepts across subjects or situations

		

		

		

		



		understand the difference between facts/reality and fiction/fantasy

		

		

		

		



		Other:

		

		

		

		



		Expressive (spoken) language and communication

The pupil requires support to…



		engage in meaningful two-way exchanges e.g. start, maintain and end conversations appropriately

		

		

		

		



		use language for different purposes e.g. to ask questions, describe, give information

		

		

		

		



		develop utterances above three or four words, including more than nouns and verbs e.g. adjectives like ‘cold’

		

		

		

		



		reduce repetitive/obsessive use of language which may dominate conversational style

		

		

		

		



		Develop grammatical markers such as plurals, verb tenses, and include ‘little’ words such as pronouns and determiners, is/are/can/will

		

		

		

		



		retain and use specific vocabulary e.g. topic words

		

		

		

		



		make relevant contributions to class/group discussion

		

		

		

		



		use simple narrative e.g. tell a story and recall past events

		

		

		

		



		develop speaking and listening skills to access the curriculum and in line with peers

		

		

		

		



		Other:

		

		

		

		










		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Intelligibility

The pupil requires support to…



		develop more mature speech sounds and consistency in sound production e.g. not substituting sounds ‘I dowing home in the tar’

		

		

		

		



		attempt to improve intelligibility when context is not obvious and make themselves understood

		

		

		

		



		develop sound awareness e.g. skills in syllable and rhyme, blending and segmentation

		

		

		

		



		develop more mature speech sounds in one/a few specific areas e.g. avoiding simplifying consonant blends such as ‘moke’ for ‘smoke’

		

		

		

		



		make themselves understood in all situations e.g. may use strategies other than speech to communicate

		

		

		

		



		Other:

		

		

		

		



		Flexibility of thought

The pupil requires support to…



		share interest e.g. will only look at books which contain a particular character

		

		

		

		



		be flexible about rules and tolerate others breaking them

		

		

		

		



		follow another person’s agenda/adult directed process

		

		

		

		



		manage preference for things to be the same e.g. the same seat or place for equipment

		

		

		

		



		become less reliant on obsessive objects, topics or activities

		

		

		

		



		make appropriate choices or decisions particularly at unstructured times

		

		

		

		



		manage over-arousal or frustration especially at transition times

		

		

		

		



		manage reaction to specific changes to routine or unexpected outcomes e.g. trips, Christmas play

		

		

		

		



		engage and learn in creative /open-ended tasks

		

		

		

		



		manage home-school links

		

		

		

		



		Other:

		

		

		

		



		Sensory processing

The pupil requires support to…



		develop physical coordination e.g. appears clumsy, can’t string a simple movement sequence together, may dribble

		

		

		

		



		develop balanced sensitivity to sensory information – may show over/under sensitivity e.g. overwhelmed by noisy/visually stimulating room or show lack of awareness of pain

		

		

		

		



		avoid self-harm or harming others when agitated

		

		

		

		



		participate in activities dependent upon physical coordination

		

		

		

		



		develop awareness of/have strategies to manage physical reactions such as flapping, rocking, tooth grinding, tapping

		

		

		

		



		Other:

		

		

		

		







Assess Impact

Consider the following question and record priority areas of need in the summary table  Access Impact:  Summary of Priority Areas of Need

What is the key barrier for access to learning for this pupil?

Record Assessments

Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		



		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		



		

		

		

		









		Decide

Do assessments show that the PUPIL has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Communication & Interaction 



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in place



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Social interaction and development



 



The pupil requires support to…



 



develop skills to interact with peers e.g. 



simple negotiation, turn taking



 



 



 



 



 



undertake tasks and interaction confidently



 



 



 



 



 



initiate conversation and respond to 



questions or comments



 



 



 



 



 



engage in parallel, cooperative, imaginative 



and interactive play with a range of 



equipment



 



 



 



 



 



work or play games in a group e.g. may find 



gr



oups intolerable even with persuasion or 



takes control without listening to others



 



 



 



 



 



develop self



-



confidence and establish a 



positive self



-



image



 



 



 



 



 



communicate with peers e.g. shows 



frustration/aggression when not understood



 



 



 



 



 



understand and comply



 



with the rules of 



social interaction e.g. turn taking, eye 



contact, listening to others, participating in 



playground games, group work



 



 



 



 



 



share equipment e.g. will usually move away 



or give item up
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SEND Indicators: Communication & Interaction     


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in place    Rare/Never  Occasional  Frequently  Specialist  


Social interaction and development   The pupil requires support to…  


develop skills to interact with peers e.g.  simple negotiation, turn taking      


undertake tasks and interaction confidently      


initiate conversation and respond to  questions or comments      


engage in parallel, cooperative, imaginative  and interactive play with a range of  equipment      


work or play games in a group e.g. may find  gr oups intolerable even with persuasion or  takes control without listening to others      


develop self - confidence and establish a  positive self - image      


communicate with peers e.g. shows  frustration/aggression when not understood      


understand and comply   with the rules of  social interaction e.g. turn taking, eye  contact, listening to others, participating in  playground games, group work      


share equipment e.g. will usually move away  or give item up      



image3.emf
Specialist Provision  Bank SEMH.docx


Specialist Provision Bank SEMH.docx




OFFICIAL:SENSITIVE



[bookmark: SpecialPurple]Specialist Provision Bank: SEMH

In addition to above refer to Specialist Provision for Pupils with more complex difficulties or disabilities across several areas of development. The involvement of external professionals is indicated e.g. through consultation and/or assessment from an Educational Psychologist, https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice, CAMHS practitioner etc.

Specialist provision (enhanced SEN Support) for SEMH is when pupils require a high level of Senior Leadership Team involvement. The pupil’s presenting SEMH difficulties may be impacting on the wider school and family community. The pupil’s difficulties are significant and evident in the majority of contexts despite targeted support. There may need to be consideration as to whether the negative impact of a move to a new school (attachment, social skills needed, sense of belonging etc. are outweighed by the needs of the pupil to have a sense of autonomy and success with opportunities offered by a potential new placement)

Specialist provision (through EHCP needs assessment) for SEMH is when despite interventions over time, severe and chronic complex SEMH difficulties remain. The HT and/or SLT are regularly involved 

		Social development

		



		Personalised curriculum and structured activities that build from pupils’ interests and strengths and help to develop areas requiring further support

		



		Identified key adult able to provide additional support, reassurance and guidance

		



		Regular involvement of external agencies to support and monitor, providing guidance on effective strategies and approach

		



		Emphasis on social emotional learning

		



		Modification of the social environment to avoid triggers and reduce stress

		



		Lunchtime programmes

		



		Supported extra-curricular activities 

		



		Enhanced guidance and support for work experience

		



		Emotional development and mental health

		



		Care plan regularly reviewed with pupil and parent/carer 

		



		Regularly reviewed targets and/or Thrive action plan

		



		Emphasis on social emotional learning

		



		Regular involvement of external agencies to support and monitor progress and guide on approaches e.g. to understand the effects of adverse early life experiences and support to development secure relationships (PACE)

		



		Where appropriate, regular small group and or individual support using cognitive behavioural approaches (which may need the support of an external professional).

		



		Personalised curriculum and possibly timetable that builds from pupils’ interests and strengths and help to develop areas requiring further support

		



		Daily support to meet and greet and/or teach appropriate behaviours

		



		Identified trained and appropriately experienced key adults who are able to provide additional support, reassurance and guidance and who are also appropriately supported.

		



		Daily mentoring with supportive adult, focus of which depends on the pupil’s identified needs e.g. to explore feelings of anger/worry

		



		Increased parent/carer involvement through more frequent review meetings, planning interventions to be carried out at home and school 

		



		Complete and evaluate a series of regular observations of displayed behaviour e.g. using schedules such as STAR (setting, trigger, action, response) diaries to look for patterns, triggers and reinforcers, taking into account environmental factors such as time of day, lesson, staff, peers, classroom etc.

		



		Regular, frequent small group support in a private space to calm down at identified key trigger times, and when required, such as at times of transition e.g. through use of sensory activities, listening to music, relaxation exercises, rehearsal and coaching techniques.

		



		Nurture group approach monitored and evaluated i.e. through use of Boxall Profile 

		



		Reduced/alternative timetable with multi-agency agreement and a time limited and clear focused plan in place that works towards full time successful inclusion

		



		The use of alternative or off-site provision tailored to meet pupils’ needs and monitored to ensure optimal progress towards agreed outcomes

		







[bookmark: _Universal_Provision_Checklist:_2]For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank



: SEMH



 



In addition to above refer to 



Specialist Provision



 



for Pupils with more complex difficulties 



or disabilities across several areas of development



. 



The involvement of external 



professionals is indicated e.g. through consultation and/or assessment from an 



Educational Psychologist, 



https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice



, 



CAMHS practitioner etc.



 



Specialist provision (enhanced SEN Support) for SEMH is when pupils



 



require a high 



level of Senior Leadership Team involvement. The pupil’s pr



esenting SEMH difficulties 



may be impacting on the wider school and family community. The pupil’s difficulties are 



significant and evident in the majority of contexts despite targeted support. There may 



need to be consideration as to whether the negative i



mpact of a move to a new school 



(attachment, social skills needed, sense of belonging etc. are outweighed by the needs of 



the pupil to have a sense of autonomy and success with opportunities offered by a 



potential new placement)



 



Specialist provision (throu



gh EHCP needs assessment) for SEMH is when



 



despite 



interventions over time, severe and chronic complex SEMH difficulties remain. The HT 



and/or SLT are regularly involved 



 



Social development



 



 



Personalised curriculum and structured activities that build 



from pupils’ 



interests and strengths and help to develop areas requiring further support



 



 



Identified key adult able to provide additional support, reassurance and 



guidance



 



 



Regular involvement of external agencies to support and monitor, providing 



guidance on effective strategies and approach



 



 



Emphasis on social emotional learning



 



 



Modification of the social environment to avoid triggers and reduce stress



 



 



Lunchtime programmes



 



 



Supported extra



-



curricular activities 



 



 



Enhanced guidance and suppo



rt for work experience



 



 



Emotional development and mental health



 



 



Care plan regularly reviewed with pupil and parent/carer 



 



 



Regularly reviewed targets and/or Thrive action plan



 



 



Emphasis on social emotional learning
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Specialist Provision Bank : SEMH   In addition to above refer to  Specialist Provision   for Pupils with more complex difficulties  or disabilities across several areas of development .  The involvement of external  professionals is indicated e.g. through consultation and/or assessment from an  Educational Psychologist,  https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice ,  CAMHS practitioner etc.   Specialist provision (enhanced SEN Support) for SEMH is when pupils   require a high  level of Senior Leadership Team involvement. The pupil’s pr esenting SEMH difficulties  may be impacting on the wider school and family community. The pupil’s difficulties are  significant and evident in the majority of contexts despite targeted support. There may  need to be consideration as to whether the negative i mpact of a move to a new school  (attachment, social skills needed, sense of belonging etc. are outweighed by the needs of  the pupil to have a sense of autonomy and success with opportunities offered by a  potential new placement)   Specialist provision (throu gh EHCP needs assessment) for SEMH is when   despite  interventions over time, severe and chronic complex SEMH difficulties remain. The HT  and/or SLT are regularly involved   


Social development   


Personalised curriculum and structured activities that build  from pupils’  interests and strengths and help to develop areas requiring further support   


Identified key adult able to provide additional support, reassurance and  guidance   


Regular involvement of external agencies to support and monitor, providing  guidance on effective strategies and approach   


Emphasis on social emotional learning   


Modification of the social environment to avoid triggers and reduce stress   


Lunchtime programmes   


Supported extra - curricular activities    


Enhanced guidance and suppo rt for work experience   


Emotional development and mental health   


Care plan regularly reviewed with pupil and parent/carer    


Regularly reviewed targets and/or Thrive action plan   


Emphasis on social emotional learning   
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[bookmark: sensory]SEND Indicators: Sensory Needs



This section has been sub-divided into:



Sensory needs		Physical needs		Medical needs



		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Visual impairment

Behaviours noticed…



		does the pupil hold books very close or at an unusual angle?

		

		

		

		



		does the pupil fail to respond to non-verbal instructions e.g. facial expressions?

		

		

		

		



		do they lose their place when reading, skip lines or struggle to find text on a page?

		

		

		

		



		do they have difficulty finding dropped items?

		

		

		

		



		do they close or cover one eye when reading or working on near/close activities?

		

		

		

		



		do they show hesitancy when walking?

		

		

		

		



		do they show lack of confidence in group activities?

		

		

		

		



		do they have a short attention span when reading or writing?

		

		

		

		



		do they have a poor or unusual sitting posture when reading?

		

		

		

		



		does the pupil tilt their head excessively to one side up, or down?

		

		

		

		



		do they make excessive head movements when reading?

		

		

		

		



		does the pupil squint or frown to see the board clearly?

		

		

		

		



		do they close or cover one eye when reading or working on near/close activities?

		

		

		

		



		do they rub their eyes frequently?

		

		

		

		



		do they peer at distant objects?

		

		

		

		



		do they bump into things or knock things over?

		

		

		

		



		does the pupil have an obvious tendency to favour one eye?

		

		

		

		



		do they have poor performance or show lack of interest in sports/outdoor activities, poor hand/eye co-ordination?

		

		

		

		



		do they have poor memory and concentration?

		

		

		

		



		is the pupil nervous, irritable, tense or restless after maintaining visual concentration?

		

		

		

		



		does the pupil make errors in copying at near or from a distance?

		

		

		

		



		Other:

		

		

		

		



		does the pupil also have an identified hearing impairment (see below)

If Yes; do they require assessing as a multi-sensory impaired learner?










		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Hearing impairment

Behaviours noticed…



		do they tell you or do you know when their hearing aid isn’t working?

		

		

		

		



		does the pupil tell you when they haven’t heard/understood what you have said or constantly says ‘what’?

		

		

		

		



		do they ask you to repeat instructions or fail to respond to instructions within an expected timeframe?

		

		

		

		



		does the pupil have issues with friendship groups or issues with socialising with peers?

		

		

		

		



		how often does the PUPIL become distracted/ lose focus in comparison to peers?

		

		

		

		



		after instruction, does the PUPIL have difficulty in starting the task (e.g. looks at other pupils or asks for help)?

		

		

		

		



		does the pupil complain about/become upset by loud sounds or become startled when people come into their line of vision?

		

		

		

		



		in a quiet place do they respond to a familiar voice or to their name the first time you call when they can’t see your face? E.g. do they turn their head and smile, look up, respond verbally? 

		

		

		

		



		do they have difficulty expressing their needs clearly?

		

		

		

		



		are they difficult to understand if the context is not known?

		

		

		

		



		do they use alternative means to speech to try and express themselves e.g. gestures, taking and pointing

		

		

		

		



		do they withdraw from social situations?

		

		

		

		



		is their speech grammatically immature? i.e. ‘me want car’

		

		

		

		



		is their language non-specific i.e. ‘that one’,  ‘over there’ 

		

		

		

		



		are they very quiet in group situations?

		

		

		

		



		are they making less than expected progress in phonics?

		

		

		

		



		do they have difficulty joining in appropriately with playground games?

		

		

		

		



		does the pupil Tire easily 

		

		

		

		



		does the pupil become frustrated easily?

		

		

		

		



		Other:

		

		

		

		



		does the PUPIL also have an identified visual impairment (see above)

If Yes; do they require assessing as a multi-sensory impaired learner?







Assess Impact

Consider the following question and record priority areas of need in the summary table 

 Access Impact:  Summary of Priority Areas of Need











What is the key barrier for access to learning for this pupil?



Record Assessments



Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		



		

		

		

		







		Decide

Do assessments show that the PUPIL has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Sensory Needs



 



 



This section has been sub



-



divided into:



 



 



Sensory needs



 



 



Physical needs



 



 



Medical 



needs



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in place



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Visual impairment



 



Behaviours noticed…



 



does the pupil hold books very close or at an 



unusual angle?



 



 



 



 



 



does the pupil fail to respond to non



-



verbal 



instructions e.g. facial expressions?



 



 



 



 



 



do they lose their place when reading, skip 



lines or struggle to find text on a page?



 



 



 



 



 



do



 



they have difficulty finding dropped items?



 



 



 



 



 



do they close or cover one eye when reading 



or working on near/close activities?



 



 



 



 



 



do they show hesitancy when walking?



 



 



 



 



 



do they show lack of confidence in group 



activities?



 



 



 



 



 



do



 



they have a short attention span when 



reading or writing?



 



 



 



 



 



do they have a poor or unusual sitting 



posture when reading?



 



 



 



 



 



does the pupil tilt their head excessively to 



one side up, or down?
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SEND Indicators: Sensory Needs     This section has been sub - divided into:     Sensory needs     Physical needs     Medical  needs    


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in place    Rare/Never  Occasional  Frequently  Specialist  


Visual impairment   Behaviours noticed…  


does the pupil hold books very close or at an  unusual angle?      


does the pupil fail to respond to non - verbal  instructions e.g. facial expressions?      


do they lose their place when reading, skip  lines or struggle to find text on a page?      


do   they have difficulty finding dropped items?      


do they close or cover one eye when reading  or working on near/close activities?      


do they show hesitancy when walking?      


do they show lack of confidence in group  activities?      


do   they have a short attention span when  reading or writing?      


do they have a poor or unusual sitting  posture when reading?      


does the pupil tilt their head excessively to  one side up, or down?      
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[bookmark: physical]SEND Indicators: Physical Needs



		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Fine motor skill development

The pupil requires support to…



		display pre-writing skills required prior to beginning formal handwriting i.e.                      + \        /  X  

		

		

		

		



		write words with a pen or pencil 

		

		

		

		



		type words by using an ordinary keyboard e.g. limited dexterity to access the keys

		

		

		

		



		control the mouse using a standard mouse or glidepad

		

		

		

		



		manipulate tools e.g. scissors, rulers, mathematical equipment, construction equipment

		

		

		

		



		manage two handed tasks e.g. holding a book and turning a page, cutting with scissors, using a knife and fork, doing up buttons

		

		

		

		



		complete tasks of daily living e.g. dressing, wiping their face, eating

		

		

		

		



		complete tasks that they used to be able to do because their fine motor skills are deteriorating

		

		

		

		



		complete tasks as it takes significantly longer than their peers

		

		

		

		



		Other:

		

		

		

		



		Gross motor development

The pupil requires support to…	



		maintain sitting balance

		

		

		

		



		maintain functional working position in the seat provided

		

		

		

		



		sit still

		

		

		

		



		maintain standing balance

		

		

		

		



		move between equipment e.g. chair to standing, chair to floor

		

		

		

		



		walk

		

		

		

		



		carry items whilst walking e.g. tray at dinner time

		

		

		

		



		engage with tasks/activities at certain times of the day as physical skills may fluctuate or deteriorate

		

		

		

		



		complete tasks that they used to be able to do because their gross motor skills are deteriorating

		

		

		

		



		carry out prescribed physiotherapy activities in school

		

		

		

		



		complete tasks that require sustained strength

		

		

		

		



		access activities involving throwing and catching or using a bat and ball

		

		

		

		



		participate in PE lessons

		

		

		

		



		Other:

		

		

		

		







		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Energy levels

The PUPIL requires support to…



		combat fatigue linked to the condition/ medication/ pain levels and poor sleep patterns /lack of sleep

		

		

		

		



		maintain full time attendance at school

		

		

		

		



		manage the impact of fatigue levels on the ability to concentrate and keep up with school work, whilst in school

		

		

		

		



		pace themselves throughout the day and week

		

		

		

		



		manage the impact of fatigue levels on the ability to socialise or do school work outside  of school

		

		

		

		



		Other:

		

		

		

		



		Sensory / Perception

The PUPIL requires support to…



		access activities involving shape, size and position e.g. puzzles, tables, graphs

		

		

		

		



		organise themselves to be ready to complete a task

		

		

		

		



		be aware of others who may be in their physical space (as they may unknowingly knock into them)

		

		

		

		



		learn new physical skills

		

		

		

		



		follow age appropriate instructions

		

		

		

		



		concentrate on the task in hand

		

		

		

		



		Other:

		

		

		

		



		Social and emotional

The PUPIL requires support to…



		develop and maintain social relationships that may be compromised by repeated or prolonged absence

		

		

		

		



		take part in some classroom or social activities due to restricted mobility e.g. a wheelchair user whose peers play football at lunchtime, a child who walks with a frame so cannot run around the playground with their peers

		

		

		

		



		maintain self-esteem

		

		

		

		



		enhance verbal communication as they have difficulty using gesture, facial expression and body language

		

		

		

		



		interpret gesture, facial expression and body language which support verbal communication

		

		

		

		



		understand and cope with their emotional needs relating to their condition

		

		

		

		



		take turns

		

		

		

		



		not become overly dependent on others

		

		

		

		



		Other:

		

		

		

		







[bookmark: _SEND_Indicators:_Medical]

SEND Indicators: Medical Needs



		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Independence and participation

The PUPIL requires support to…



		participate in aspects of school/setting life e.g. playtime, lunch clubs, PE etc.

		

		

		

		



		learn how to be as independent as possible

		

		

		

		



		carry out age-appropriate self-care e.g. dressing

		

		

		

		



		change for PE

		

		

		

		



		carry out age-appropriate self-care e.g. feeding

		

		

		

		



		eat because of difficulties with chewing and swallowing

		

		

		

		



		drink because of difficulties with swallowing

		

		

		

		



		carry out age-appropriate self-care e.g. toileting

		

		

		

		



		be aware of toileting needs

		

		

		

		



		achieve continence

		

		

		

		



		manage constipation

		

		

		

		



		manage medication/ medical procedures

		

		

		

		



		Other:

		

		

		

		



		Safety

The PUPIL requires support to…



		avoid contact with any known triggers e.g. allergic reactions to known substances such as peanuts or lactose

		

		

		

		



		access learning activities by having staff adapt them to accommodate physical needs e.g. zoning an area in PE so a child does not get knocked

		

		

		

		



		ensure safety when driving a powered chair

		

		

		

		



		manage medical needs with adult on hand to monitor condition

		

		

		

		



		fully access learning (N.B: a risk assessment and handling plan must be in place if moving and handling is required)

		

		

		

		



		evacuate a building in the event of an emergency (N.B: a personal emergency evacuation plan  (peep) must be in place)

		

		

		

		



		Other:

		

		

		

		







Assess Impact

Consider the following question and record priority areas of need in the summary table 

Access Impact:  Summary of Priority Areas of Need

























What is the key barrier for access to learning for this pupil?



Record Assessments



Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		









		Decide:

Do assessments show that the pupil has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Physical Needs



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in place



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Fine motor skill development



 



The pupil requires support to…



 



display pre



-



writing skills required prior to 



beginning formal handwriting i.e.                      



+



 



\



        



/



  



X  



 



 



 



 



 



w



rite words with a pen or pencil 



 



 



 



 



 



type words by using an ordinary keyboard 



e.g. limited dexterity to access the keys



 



 



 



 



 



control the mouse using a standard mouse or 



glidepad



 



 



 



 



 



manipulate tools e.g. scissors, rulers, 



mathematical equipment, construction 



equipment



 



 



 



 



 



manage



 



two handed tasks e.g. holding a book 



and turning a page, cutting with scissors, 



using a knife and fork, doing up buttons



 



 



 



 



 



complete tasks of daily living e.g. dressing, 



wiping their face, eating



 



 



 



 



 



complete tasks that they used to be able to 



do becau



se their fine motor skills are 



deteriorating



 



 



 



 



 



complete tasks as it takes significantly 



longer than their peers
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SEND Indicators: Physical Needs    


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in place    Rare/Never  Occasional  Frequently  Specialist  


Fine motor skill development   The pupil requires support to…  


display pre - writing skills required prior to  beginning formal handwriting i.e.                       +   \          /    X        


w rite words with a pen or pencil       


type words by using an ordinary keyboard  e.g. limited dexterity to access the keys      


control the mouse using a standard mouse or  glidepad      


manipulate tools e.g. scissors, rulers,  mathematical equipment, construction  equipment      


manage   two handed tasks e.g. holding a book  and turning a page, cutting with scissors,  using a knife and fork, doing up buttons      


complete tasks of daily living e.g. dressing,  wiping their face, eating      


complete tasks that they used to be able to  do becau se their fine motor skills are  deteriorating      


complete tasks as it takes significantly  longer than their peers      
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SEND Indicators: Communication & Interaction  

		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Social interaction and development

The pupil requires support to…



		develop skills to interact with peers e.g. simple negotiation, turn taking

		

		

		

		



		undertake tasks and interaction confidently

		

		

		

		



		initiate conversation and respond to questions or comments

		

		

		

		



		engage in parallel, cooperative, imaginative and interactive play with a range of equipment

		

		

		

		



		work or play games in a group e.g. may find groups intolerable even with persuasion or takes control without listening to others

		

		

		

		



		develop self-confidence and establish a positive self-image

		

		

		

		



		communicate with peers e.g. shows frustration/aggression when not understood

		

		

		

		



		understand and comply with the rules of social interaction e.g. turn taking, eye contact, listening to others, participating in playground games, group work

		

		

		

		



		share equipment e.g. will usually move away or give item up

		

		

		

		



		work or play interactively in a group and recognise the importance of involvement

		

		

		

		



		make appropriate social approaches to adults and peers e.g. lack of personal space or privacy, inappropriate touch/smelling/lucking

		

		

		

		



		develop awareness and degree of control over socially inappropriate behaviours and noises

		

		

		

		



		respond to the needs of others e.g. finds a different friend when a peer doesn’t want to play

		

		

		

		



		Other:

		

		

		

		



		Attention and listening

The pupil requires support to…



		make appropriate attempts to request attention

		

		

		

		



		respond appropriately to adult directed activities

		

		

		

		



		participate in classroom activities dependent on listening e.g. in topic discussion may be off task or disruptive

		

		

		

		



		manage transition from one activity to another easily

		

		

		

		



		demonstrate shared attention with others e.g. sharing looking at a book

		

		

		

		



		Other:

		

		

		

		





















		
Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Understanding language and communication

The pupil requires support to…



		understand new vocabulary and concepts, including abstract information which does not relate to the ‘here’ and ‘now’

		

		

		

		



		responds to a range of different questions words e.g. what, who, where

		

		

		

		



		recognise when they have not understood

		

		

		

		



		understand whole instructions e.g. instructions will usually need to be broken down and supported by gesture

		

		

		

		



		follow and remember instructions e.g. does not recognise that group instructions apply to themselves or only remembers part of the instruction

		

		

		

		



		understand new vocabulary and concepts, including abstract information e.g. time, space, quantities

		

		

		

		



		avoid literal interpretation of language and understand humour and sarcasm

		

		

		

		



		interpret non-verbal language such as facial expressions, gesture and tone of voice

		

		

		

		



		apply and transfer knowledge and vocabulary/concepts across subjects or situations

		

		

		

		



		understand the difference between facts/reality and fiction/fantasy

		

		

		

		



		Other:

		

		

		

		



		Expressive (spoken) language and communication

The pupil requires support to…



		engage in meaningful two-way exchanges e.g. start, maintain and end conversations appropriately

		

		

		

		



		use language for different purposes e.g. to ask questions, describe, give information

		

		

		

		



		develop utterances above three or four words, including more than nouns and verbs e.g. adjectives like ‘cold’

		

		

		

		



		reduce repetitive/obsessive use of language which may dominate conversational style

		

		

		

		



		Develop grammatical markers such as plurals, verb tenses, and include ‘little’ words such as pronouns and determiners, is/are/can/will

		

		

		

		



		retain and use specific vocabulary e.g. topic words

		

		

		

		



		make relevant contributions to class/group discussion

		

		

		

		



		use simple narrative e.g. tell a story and recall past events

		

		

		

		



		develop speaking and listening skills to access the curriculum and in line with peers

		

		

		

		



		Other:

		

		

		

		










		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Intelligibility

The pupil requires support to…



		develop more mature speech sounds and consistency in sound production e.g. not substituting sounds ‘I dowing home in the tar’

		

		

		

		



		attempt to improve intelligibility when context is not obvious and make themselves understood

		

		

		

		



		develop sound awareness e.g. skills in syllable and rhyme, blending and segmentation

		

		

		

		



		develop more mature speech sounds in one/a few specific areas e.g. avoiding simplifying consonant blends such as ‘moke’ for ‘smoke’

		

		

		

		



		make themselves understood in all situations e.g. may use strategies other than speech to communicate

		

		

		

		



		Other:

		

		

		

		



		Flexibility of thought

The pupil requires support to…



		share interest e.g. will only look at books which contain a particular character

		

		

		

		



		be flexible about rules and tolerate others breaking them

		

		

		

		



		follow another person’s agenda/adult directed process

		

		

		

		



		manage preference for things to be the same e.g. the same seat or place for equipment

		

		

		

		



		become less reliant on obsessive objects, topics or activities

		

		

		

		



		make appropriate choices or decisions particularly at unstructured times

		

		

		

		



		manage over-arousal or frustration especially at transition times

		

		

		

		



		manage reaction to specific changes to routine or unexpected outcomes e.g. trips, Christmas play

		

		

		

		



		engage and learn in creative /open-ended tasks

		

		

		

		



		manage home-school links

		

		

		

		



		Other:

		

		

		

		



		Sensory processing

The pupil requires support to…



		develop physical coordination e.g. appears clumsy, can’t string a simple movement sequence together, may dribble

		

		

		

		



		develop balanced sensitivity to sensory information – may show over/under sensitivity e.g. overwhelmed by noisy/visually stimulating room or show lack of awareness of pain

		

		

		

		



		avoid self-harm or harming others when agitated

		

		

		

		



		participate in activities dependent upon physical coordination

		

		

		

		



		develop awareness of/have strategies to manage physical reactions such as flapping, rocking, tooth grinding, tapping

		

		

		

		



		Other:

		

		

		

		







Assess Impact

Consider the following question and record priority areas of need in the summary table  Access Impact:  Summary of Priority Areas of Need

What is the key barrier for access to learning for this pupil?

Record Assessments

Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		



		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		



		

		

		

		





[bookmark: _GoBack]



		Decide

Do assessments show that the PUPIL has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Communication & Interaction 



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in p



lace



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Social interaction and development



 



The pupil requires support to…



 



develop skills to interact with peers e.g. 



simple negotiation, turn taking



 



 



 



 



 



undertake tasks and interaction confidently



 



 



 



 



 



initiate 



conversation and respond to 



questions or comments



 



 



 



 



 



engage in parallel, cooperative, imaginative 



and interactive play with a range of 



equipment



 



 



 



 



 



work or play games in a group e.g. may find 



groups intolerable even with persuasion or 



takes control wit



hout listening to others



 



 



 



 



 



develop self



-



confidence and establish a 



positive self



-



image



 



 



 



 



 



communicate with peers e.g. shows 



frustration/aggression when not understood



 



 



 



 



 



understand and comply with the rules of 



social interaction e.g. turn taking, ey



e 



contact, listening to others, participating in 



playground games, group work



 



 



 



 



 



share equipment e.g. will usually move away 



or give item up
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SEND Indicators: Communication & Interaction     


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in p lace    Rare/Never  Occasional  Frequently  Specialist  


Social interaction and development   The pupil requires support to…  


develop skills to interact with peers e.g.  simple negotiation, turn taking      


undertake tasks and interaction confidently      


initiate  conversation and respond to  questions or comments      


engage in parallel, cooperative, imaginative  and interactive play with a range of  equipment      


work or play games in a group e.g. may find  groups intolerable even with persuasion or  takes control wit hout listening to others      


develop self - confidence and establish a  positive self - image      


communicate with peers e.g. shows  frustration/aggression when not understood      


understand and comply with the rules of  social interaction e.g. turn taking, ey e  contact, listening to others, participating in  playground games, group work      


share equipment e.g. will usually move away  or give item up      
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SEND Indicators: Communication & Interaction  

		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Social interaction and development

The pupil requires support to…



		develop skills to interact with peers e.g. simple negotiation, turn taking

		

		

		

		



		undertake tasks and interaction confidently

		

		

		

		



		initiate conversation and respond to questions or comments

		

		

		

		



		engage in parallel, cooperative, imaginative and interactive play with a range of equipment

		

		

		

		



		work or play games in a group e.g. may find groups intolerable even with persuasion or takes control without listening to others

		

		

		

		



		develop self-confidence and establish a positive self-image

		

		

		

		



		communicate with peers e.g. shows frustration/aggression when not understood

		

		

		

		



		understand and comply with the rules of social interaction e.g. turn taking, eye contact, listening to others, participating in playground games, group work

		

		

		

		



		share equipment e.g. will usually move away or give item up

		

		

		

		



		work or play interactively in a group and recognise the importance of involvement

		

		

		

		



		make appropriate social approaches to adults and peers e.g. lack of personal space or privacy, inappropriate touch/smelling/lucking

		

		

		

		



		develop awareness and degree of control over socially inappropriate behaviours and noises

		

		

		

		



		respond to the needs of others e.g. finds a different friend when a peer doesn’t want to play

		

		

		

		



		Other:

		

		

		

		



		Attention and listening

The pupil requires support to…



		make appropriate attempts to request attention

		

		

		

		



		respond appropriately to adult directed activities

		

		

		

		



		participate in classroom activities dependent on listening e.g. in topic discussion may be off task or disruptive

		

		

		

		



		manage transition from one activity to another easily

		

		

		

		



		demonstrate shared attention with others e.g. sharing looking at a book

		

		

		

		



		Other:

		

		

		

		





















		
Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Understanding language and communication

The pupil requires support to…



		understand new vocabulary and concepts, including abstract information which does not relate to the ‘here’ and ‘now’

		

		

		

		



		responds to a range of different questions words e.g. what, who, where

		

		

		

		



		recognise when they have not understood

		

		

		

		



		understand whole instructions e.g. instructions will usually need to be broken down and supported by gesture

		

		

		

		



		follow and remember instructions e.g. does not recognise that group instructions apply to themselves or only remembers part of the instruction

		

		

		

		



		understand new vocabulary and concepts, including abstract information e.g. time, space, quantities

		

		

		

		



		avoid literal interpretation of language and understand humour and sarcasm

		

		

		

		



		interpret non-verbal language such as facial expressions, gesture and tone of voice

		

		

		

		



		apply and transfer knowledge and vocabulary/concepts across subjects or situations

		

		

		

		



		understand the difference between facts/reality and fiction/fantasy

		

		

		

		



		Other:

		

		

		

		



		Expressive (spoken) language and communication

The pupil requires support to…



		engage in meaningful two-way exchanges e.g. start, maintain and end conversations appropriately

		

		

		

		



		use language for different purposes e.g. to ask questions, describe, give information

		

		

		

		



		develop utterances above three or four words, including more than nouns and verbs e.g. adjectives like ‘cold’

		

		

		

		



		reduce repetitive/obsessive use of language which may dominate conversational style

		

		

		

		



		Develop grammatical markers such as plurals, verb tenses, and include ‘little’ words such as pronouns and determiners, is/are/can/will

		

		

		

		



		retain and use specific vocabulary e.g. topic words

		

		

		

		



		make relevant contributions to class/group discussion

		

		

		

		



		use simple narrative e.g. tell a story and recall past events

		

		

		

		



		develop speaking and listening skills to access the curriculum and in line with peers

		

		

		

		



		Other:

		

		

		

		










		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Intelligibility

The pupil requires support to…



		develop more mature speech sounds and consistency in sound production e.g. not substituting sounds ‘I dowing home in the tar’

		

		

		

		



		attempt to improve intelligibility when context is not obvious and make themselves understood

		

		

		

		



		develop sound awareness e.g. skills in syllable and rhyme, blending and segmentation

		

		

		

		



		develop more mature speech sounds in one/a few specific areas e.g. avoiding simplifying consonant blends such as ‘moke’ for ‘smoke’

		

		

		

		



		make themselves understood in all situations e.g. may use strategies other than speech to communicate

		

		

		

		



		Other:

		

		

		

		



		Flexibility of thought

The pupil requires support to…



		share interest e.g. will only look at books which contain a particular character

		

		

		

		



		be flexible about rules and tolerate others breaking them

		

		

		

		



		follow another person’s agenda/adult directed process

		

		

		

		



		manage preference for things to be the same e.g. the same seat or place for equipment

		

		

		

		



		become less reliant on obsessive objects, topics or activities

		

		

		

		



		make appropriate choices or decisions particularly at unstructured times

		

		

		

		



		manage over-arousal or frustration especially at transition times

		

		

		

		



		manage reaction to specific changes to routine or unexpected outcomes e.g. trips, Christmas play

		

		

		

		



		engage and learn in creative /open-ended tasks

		

		

		

		



		manage home-school links

		

		

		

		



		Other:

		

		

		

		



		Sensory processing

The pupil requires support to…



		develop physical coordination e.g. appears clumsy, can’t string a simple movement sequence together, may dribble

		

		

		

		



		develop balanced sensitivity to sensory information – may show over/under sensitivity e.g. overwhelmed by noisy/visually stimulating room or show lack of awareness of pain

		

		

		

		



		avoid self-harm or harming others when agitated

		

		

		

		



		participate in activities dependent upon physical coordination

		

		

		

		



		develop awareness of/have strategies to manage physical reactions such as flapping, rocking, tooth grinding, tapping

		

		

		

		



		Other:

		

		

		

		







Assess Impact

Consider the following question and record priority areas of need in the summary table  Access Impact:  Summary of Priority Areas of Need

What is the key barrier for access to learning for this pupil?

Record Assessments

Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		



		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		



		

		

		

		









		Decide

Do assessments show that the PUPIL has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Communication & Interaction 



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in place



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Social interaction and development



 



The pupil requires support to…



 



develop skills to interact with peers e.g. 



simple negotiation, turn taking



 



 



 



 



 



undertake tasks and interaction confidently



 



 



 



 



 



initiate conversation and respond to 



questions or comments



 



 



 



 



 



engage in parallel, cooperative, imaginative 



and interactive play with a range of 



equipment



 



 



 



 



 



work or play games in a group e.g. may find 



gr



oups intolerable even with persuasion or 



takes control without listening to others



 



 



 



 



 



develop self



-



confidence and establish a 



positive self



-



image



 



 



 



 



 



communicate with peers e.g. shows 



frustration/aggression when not understood



 



 



 



 



 



understand and comply



 



with the rules of 



social interaction e.g. turn taking, eye 



contact, listening to others, participating in 



playground games, group work



 



 



 



 



 



share equipment e.g. will usually move away 



or give item up
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SEND Indicators: Communication & Interaction     


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in place    Rare/Never  Occasional  Frequently  Specialist  


Social interaction and development   The pupil requires support to…  


develop skills to interact with peers e.g.  simple negotiation, turn taking      


undertake tasks and interaction confidently      


initiate conversation and respond to  questions or comments      


engage in parallel, cooperative, imaginative  and interactive play with a range of  equipment      


work or play games in a group e.g. may find  gr oups intolerable even with persuasion or  takes control without listening to others      


develop self - confidence and establish a  positive self - image      


communicate with peers e.g. shows  frustration/aggression when not understood      


understand and comply   with the rules of  social interaction e.g. turn taking, eye  contact, listening to others, participating in  playground games, group work      


share equipment e.g. will usually move away  or give item up      
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[bookmark: SpecialPurple]Specialist Provision Bank: SEMH

In addition to above refer to Specialist Provision for Pupils with more complex difficulties or disabilities across several areas of development. The involvement of external professionals is indicated e.g. through consultation and/or assessment from an Educational Psychologist, https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice, CAMHS practitioner etc.

Specialist provision (enhanced SEN Support) for SEMH is when pupils require a high level of Senior Leadership Team involvement. The pupil’s presenting SEMH difficulties may be impacting on the wider school and family community. The pupil’s difficulties are significant and evident in the majority of contexts despite targeted support. There may need to be consideration as to whether the negative impact of a move to a new school (attachment, social skills needed, sense of belonging etc. are outweighed by the needs of the pupil to have a sense of autonomy and success with opportunities offered by a potential new placement)

Specialist provision (through EHCP needs assessment) for SEMH is when despite interventions over time, severe and chronic complex SEMH difficulties remain. The HT and/or SLT are regularly involved 

		Social development

		



		Personalised curriculum and structured activities that build from pupils’ interests and strengths and help to develop areas requiring further support

		



		Identified key adult able to provide additional support, reassurance and guidance

		



		Regular involvement of external agencies to support and monitor, providing guidance on effective strategies and approach

		



		Emphasis on social emotional learning

		



		Modification of the social environment to avoid triggers and reduce stress

		



		Lunchtime programmes

		



		Supported extra-curricular activities 

		



		Enhanced guidance and support for work experience

		



		Emotional development and mental health

		



		Care plan regularly reviewed with pupil and parent/carer 

		



		Regularly reviewed targets and/or Thrive action plan

		



		Emphasis on social emotional learning

		



		Regular involvement of external agencies to support and monitor progress and guide on approaches e.g. to understand the effects of adverse early life experiences and support to development secure relationships (PACE)

		



		Where appropriate, regular small group and or individual support using cognitive behavioural approaches (which may need the support of an external professional).

		



		Personalised curriculum and possibly timetable that builds from pupils’ interests and strengths and help to develop areas requiring further support

		



		Daily support to meet and greet and/or teach appropriate behaviours

		



		Identified trained and appropriately experienced key adults who are able to provide additional support, reassurance and guidance and who are also appropriately supported.

		



		Daily mentoring with supportive adult, focus of which depends on the pupil’s identified needs e.g. to explore feelings of anger/worry

		



		Increased parent/carer involvement through more frequent review meetings, planning interventions to be carried out at home and school 

		



		Complete and evaluate a series of regular observations of displayed behaviour e.g. using schedules such as STAR (setting, trigger, action, response) diaries to look for patterns, triggers and reinforcers, taking into account environmental factors such as time of day, lesson, staff, peers, classroom etc.

		



		Regular, frequent small group support in a private space to calm down at identified key trigger times, and when required, such as at times of transition e.g. through use of sensory activities, listening to music, relaxation exercises, rehearsal and coaching techniques.

		



		Nurture group approach monitored and evaluated i.e. through use of Boxall Profile 

		



		Reduced/alternative timetable with multi-agency agreement and a time limited and clear focused plan in place that works towards full time successful inclusion

		



		The use of alternative or off-site provision tailored to meet pupils’ needs and monitored to ensure optimal progress towards agreed outcomes

		







[bookmark: _Universal_Provision_Checklist:_2]For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank



: SEMH



 



In addition to above refer to 



Specialist Provision



 



for Pupils with more complex difficulties 



or disabilities across several areas of development



. 



The involvement of external 



professionals is indicated e.g. through consultation and/or assessment from an 



Educational Psychologist, 



https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice



, 



CAMHS practitioner etc.



 



Specialist provision (enhanced SEN Support) for SEMH is when pupils



 



require a high 



level of Senior Leadership Team involvement. The pupil’s pr



esenting SEMH difficulties 



may be impacting on the wider school and family community. The pupil’s difficulties are 



significant and evident in the majority of contexts despite targeted support. There may 



need to be consideration as to whether the negative i



mpact of a move to a new school 



(attachment, social skills needed, sense of belonging etc. are outweighed by the needs of 



the pupil to have a sense of autonomy and success with opportunities offered by a 



potential new placement)



 



Specialist provision (throu



gh EHCP needs assessment) for SEMH is when



 



despite 



interventions over time, severe and chronic complex SEMH difficulties remain. The HT 



and/or SLT are regularly involved 



 



Social development



 



 



Personalised curriculum and structured activities that build 



from pupils’ 



interests and strengths and help to develop areas requiring further support



 



 



Identified key adult able to provide additional support, reassurance and 



guidance



 



 



Regular involvement of external agencies to support and monitor, providing 



guidance on effective strategies and approach



 



 



Emphasis on social emotional learning



 



 



Modification of the social environment to avoid triggers and reduce stress



 



 



Lunchtime programmes



 



 



Supported extra



-



curricular activities 



 



 



Enhanced guidance and suppo



rt for work experience



 



 



Emotional development and mental health



 



 



Care plan regularly reviewed with pupil and parent/carer 



 



 



Regularly reviewed targets and/or Thrive action plan



 



 



Emphasis on social emotional learning
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Specialist Provision Bank : SEMH   In addition to above refer to  Specialist Provision   for Pupils with more complex difficulties  or disabilities across several areas of development .  The involvement of external  professionals is indicated e.g. through consultation and/or assessment from an  Educational Psychologist,  https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice ,  CAMHS practitioner etc.   Specialist provision (enhanced SEN Support) for SEMH is when pupils   require a high  level of Senior Leadership Team involvement. The pupil’s pr esenting SEMH difficulties  may be impacting on the wider school and family community. The pupil’s difficulties are  significant and evident in the majority of contexts despite targeted support. There may  need to be consideration as to whether the negative i mpact of a move to a new school  (attachment, social skills needed, sense of belonging etc. are outweighed by the needs of  the pupil to have a sense of autonomy and success with opportunities offered by a  potential new placement)   Specialist provision (throu gh EHCP needs assessment) for SEMH is when   despite  interventions over time, severe and chronic complex SEMH difficulties remain. The HT  and/or SLT are regularly involved   


Social development   


Personalised curriculum and structured activities that build  from pupils’  interests and strengths and help to develop areas requiring further support   


Identified key adult able to provide additional support, reassurance and  guidance   


Regular involvement of external agencies to support and monitor, providing  guidance on effective strategies and approach   


Emphasis on social emotional learning   


Modification of the social environment to avoid triggers and reduce stress   


Lunchtime programmes   


Supported extra - curricular activities    


Enhanced guidance and suppo rt for work experience   


Emotional development and mental health   


Care plan regularly reviewed with pupil and parent/carer    


Regularly reviewed targets and/or Thrive action plan   


Emphasis on social emotional learning   
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[bookmark: sensory]SEND Indicators: Sensory Needs



This section has been sub-divided into:



Sensory needs		Physical needs		Medical needs



		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Visual impairment

Behaviours noticed…



		does the pupil hold books very close or at an unusual angle?

		

		

		

		



		does the pupil fail to respond to non-verbal instructions e.g. facial expressions?

		

		

		

		



		do they lose their place when reading, skip lines or struggle to find text on a page?

		

		

		

		



		do they have difficulty finding dropped items?

		

		

		

		



		do they close or cover one eye when reading or working on near/close activities?

		

		

		

		



		do they show hesitancy when walking?

		

		

		

		



		do they show lack of confidence in group activities?

		

		

		

		



		do they have a short attention span when reading or writing?

		

		

		

		



		do they have a poor or unusual sitting posture when reading?

		

		

		

		



		does the pupil tilt their head excessively to one side up, or down?

		

		

		

		



		do they make excessive head movements when reading?

		

		

		

		



		does the pupil squint or frown to see the board clearly?

		

		

		

		



		do they close or cover one eye when reading or working on near/close activities?

		

		

		

		



		do they rub their eyes frequently?

		

		

		

		



		do they peer at distant objects?

		

		

		

		



		do they bump into things or knock things over?

		

		

		

		



		does the pupil have an obvious tendency to favour one eye?

		

		

		

		



		do they have poor performance or show lack of interest in sports/outdoor activities, poor hand/eye co-ordination?

		

		

		

		



		do they have poor memory and concentration?

		

		

		

		



		is the pupil nervous, irritable, tense or restless after maintaining visual concentration?

		

		

		

		



		does the pupil make errors in copying at near or from a distance?

		

		

		

		



		Other:

		

		

		

		



		does the pupil also have an identified hearing impairment (see below)

If Yes; do they require assessing as a multi-sensory impaired learner?










		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Hearing impairment

Behaviours noticed…



		do they tell you or do you know when their hearing aid isn’t working?

		

		

		

		



		does the pupil tell you when they haven’t heard/understood what you have said or constantly says ‘what’?

		

		

		

		



		do they ask you to repeat instructions or fail to respond to instructions within an expected timeframe?

		

		

		

		



		does the pupil have issues with friendship groups or issues with socialising with peers?

		

		

		

		



		how often does the PUPIL become distracted/ lose focus in comparison to peers?

		

		

		

		



		after instruction, does the PUPIL have difficulty in starting the task (e.g. looks at other pupils or asks for help)?

		

		

		

		



		does the pupil complain about/become upset by loud sounds or become startled when people come into their line of vision?

		

		

		

		



		in a quiet place do they respond to a familiar voice or to their name the first time you call when they can’t see your face? E.g. do they turn their head and smile, look up, respond verbally? 

		

		

		

		



		do they have difficulty expressing their needs clearly?

		

		

		

		



		are they difficult to understand if the context is not known?

		

		

		

		



		do they use alternative means to speech to try and express themselves e.g. gestures, taking and pointing

		

		

		

		



		do they withdraw from social situations?

		

		

		

		



		is their speech grammatically immature? i.e. ‘me want car’

		

		

		

		



		is their language non-specific i.e. ‘that one’,  ‘over there’ 

		

		

		

		



		are they very quiet in group situations?

		

		

		

		



		are they making less than expected progress in phonics?

		

		

		

		



		do they have difficulty joining in appropriately with playground games?

		

		

		

		



		does the pupil Tire easily 

		

		

		

		



		does the pupil become frustrated easily?

		

		

		

		



		Other:

		

		

		

		



		does the PUPIL also have an identified visual impairment (see above)

If Yes; do they require assessing as a multi-sensory impaired learner?







Assess Impact

Consider the following question and record priority areas of need in the summary table 

 Access Impact:  Summary of Priority Areas of Need











What is the key barrier for access to learning for this pupil?



Record Assessments



Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		



		

		

		

		







		Decide

Do assessments show that the PUPIL has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Sensory Needs



 



 



This section has been sub



-



divided into:



 



 



Sensory needs



 



 



Physical needs



 



 



Medical 



needs



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in place



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Visual impairment



 



Behaviours noticed…



 



does the pupil hold books very close or at an 



unusual angle?



 



 



 



 



 



does the pupil fail to respond to non



-



verbal 



instructions e.g. facial expressions?



 



 



 



 



 



do they lose their place when reading, skip 



lines or struggle to find text on a page?



 



 



 



 



 



do



 



they have difficulty finding dropped items?



 



 



 



 



 



do they close or cover one eye when reading 



or working on near/close activities?



 



 



 



 



 



do they show hesitancy when walking?



 



 



 



 



 



do they show lack of confidence in group 



activities?



 



 



 



 



 



do



 



they have a short attention span when 



reading or writing?



 



 



 



 



 



do they have a poor or unusual sitting 



posture when reading?



 



 



 



 



 



does the pupil tilt their head excessively to 



one side up, or down?
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SEND Indicators: Sensory Needs     This section has been sub - divided into:     Sensory needs     Physical needs     Medical  needs    


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in place    Rare/Never  Occasional  Frequently  Specialist  


Visual impairment   Behaviours noticed…  


does the pupil hold books very close or at an  unusual angle?      


does the pupil fail to respond to non - verbal  instructions e.g. facial expressions?      


do they lose their place when reading, skip  lines or struggle to find text on a page?      


do   they have difficulty finding dropped items?      


do they close or cover one eye when reading  or working on near/close activities?      


do they show hesitancy when walking?      


do they show lack of confidence in group  activities?      


do   they have a short attention span when  reading or writing?      


do they have a poor or unusual sitting  posture when reading?      


does the pupil tilt their head excessively to  one side up, or down?      
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[bookmark: physical]SEND Indicators: Physical Needs



		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Fine motor skill development

The pupil requires support to…



		display pre-writing skills required prior to beginning formal handwriting i.e.                      + \        /  X  

		

		

		

		



		write words with a pen or pencil 

		

		

		

		



		type words by using an ordinary keyboard e.g. limited dexterity to access the keys

		

		

		

		



		control the mouse using a standard mouse or glidepad

		

		

		

		



		manipulate tools e.g. scissors, rulers, mathematical equipment, construction equipment

		

		

		

		



		manage two handed tasks e.g. holding a book and turning a page, cutting with scissors, using a knife and fork, doing up buttons

		

		

		

		



		complete tasks of daily living e.g. dressing, wiping their face, eating

		

		

		

		



		complete tasks that they used to be able to do because their fine motor skills are deteriorating

		

		

		

		



		complete tasks as it takes significantly longer than their peers

		

		

		

		



		Other:

		

		

		

		



		Gross motor development

The pupil requires support to…	



		maintain sitting balance

		

		

		

		



		maintain functional working position in the seat provided

		

		

		

		



		sit still

		

		

		

		



		maintain standing balance

		

		

		

		



		move between equipment e.g. chair to standing, chair to floor

		

		

		

		



		walk

		

		

		

		



		carry items whilst walking e.g. tray at dinner time

		

		

		

		



		engage with tasks/activities at certain times of the day as physical skills may fluctuate or deteriorate

		

		

		

		



		complete tasks that they used to be able to do because their gross motor skills are deteriorating

		

		

		

		



		carry out prescribed physiotherapy activities in school

		

		

		

		



		complete tasks that require sustained strength

		

		

		

		



		access activities involving throwing and catching or using a bat and ball

		

		

		

		



		participate in PE lessons

		

		

		

		



		Other:

		

		

		

		







		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Energy levels

The PUPIL requires support to…



		combat fatigue linked to the condition/ medication/ pain levels and poor sleep patterns /lack of sleep

		

		

		

		



		maintain full time attendance at school

		

		

		

		



		manage the impact of fatigue levels on the ability to concentrate and keep up with school work, whilst in school

		

		

		

		



		pace themselves throughout the day and week

		

		

		

		



		manage the impact of fatigue levels on the ability to socialise or do school work outside  of school

		

		

		

		



		Other:

		

		

		

		



		Sensory / Perception

The PUPIL requires support to…



		access activities involving shape, size and position e.g. puzzles, tables, graphs

		

		

		

		



		organise themselves to be ready to complete a task

		

		

		

		



		be aware of others who may be in their physical space (as they may unknowingly knock into them)

		

		

		

		



		learn new physical skills

		

		

		

		



		follow age appropriate instructions

		

		

		

		



		concentrate on the task in hand

		

		

		

		



		Other:

		

		

		

		



		Social and emotional

The PUPIL requires support to…



		develop and maintain social relationships that may be compromised by repeated or prolonged absence

		

		

		

		



		take part in some classroom or social activities due to restricted mobility e.g. a wheelchair user whose peers play football at lunchtime, a child who walks with a frame so cannot run around the playground with their peers

		

		

		

		



		maintain self-esteem

		

		

		

		



		enhance verbal communication as they have difficulty using gesture, facial expression and body language

		

		

		

		



		interpret gesture, facial expression and body language which support verbal communication

		

		

		

		



		understand and cope with their emotional needs relating to their condition

		

		

		

		



		take turns

		

		

		

		



		not become overly dependent on others

		

		

		

		



		Other:

		

		

		

		







[bookmark: _SEND_Indicators:_Medical]

SEND Indicators: Medical Needs



		Enter date (mm/yy) for Frequent, Occasional or Rare/Never to indicate frequency of support

Date Specialist when internal or external specialist advice is in place



		Rare/Never

		Occasional

		Frequently

		Specialist



		Independence and participation

The PUPIL requires support to…



		participate in aspects of school/setting life e.g. playtime, lunch clubs, PE etc.

		

		

		

		



		learn how to be as independent as possible

		

		

		

		



		carry out age-appropriate self-care e.g. dressing

		

		

		

		



		change for PE

		

		

		

		



		carry out age-appropriate self-care e.g. feeding

		

		

		

		



		eat because of difficulties with chewing and swallowing

		

		

		

		



		drink because of difficulties with swallowing

		

		

		

		



		carry out age-appropriate self-care e.g. toileting

		

		

		

		



		be aware of toileting needs

		

		

		

		



		achieve continence

		

		

		

		



		manage constipation

		

		

		

		



		manage medication/ medical procedures

		

		

		

		



		Other:

		

		

		

		



		Safety

The PUPIL requires support to…



		avoid contact with any known triggers e.g. allergic reactions to known substances such as peanuts or lactose

		

		

		

		



		access learning activities by having staff adapt them to accommodate physical needs e.g. zoning an area in PE so a child does not get knocked

		

		

		

		



		ensure safety when driving a powered chair

		

		

		

		



		manage medical needs with adult on hand to monitor condition

		

		

		

		



		fully access learning (N.B: a risk assessment and handling plan must be in place if moving and handling is required)

		

		

		

		



		evacuate a building in the event of an emergency (N.B: a personal emergency evacuation plan  (peep) must be in place)

		

		

		

		



		Other:

		

		

		

		







Assess Impact

Consider the following question and record priority areas of need in the summary table 

Access Impact:  Summary of Priority Areas of Need

























What is the key barrier for access to learning for this pupil?



Record Assessments



Use this space to record or link to relevant assessments/reports 



		Relevant Assessments/Reports



		Assessment/Report

		Date

		Chronological Age

		Standard Score

		Age Equivalent Score



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		



		





		

		

		

		









		Decide:

Do assessments show that the pupil has a special educational need or disability?

If Yes – Proceed to Plan or select another area of need to assess further needs. 

· Communication & Interaction

· Cognition & Learning

· Social, Emotional and Mental Health

· Sensory & Physical
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SEND Indicators: Physical Needs



 



 



Enter date (mm/yy) for 



Frequent



, 



Occasional



 



or 



Rare/Never



 



to indicate frequency of 



support



 



Date 



Specialist



 



when internal or external 



specialist advice is in place



 



 



Rare/Never



 



Occasional



 



Frequently



 



Specialist



 



Fine motor skill development



 



The pupil requires support to…



 



display pre



-



writing skills required prior to 



beginning formal handwriting i.e.                      



+



 



\



        



/



  



X  



 



 



 



 



 



w



rite words with a pen or pencil 



 



 



 



 



 



type words by using an ordinary keyboard 



e.g. limited dexterity to access the keys



 



 



 



 



 



control the mouse using a standard mouse or 



glidepad



 



 



 



 



 



manipulate tools e.g. scissors, rulers, 



mathematical equipment, construction 



equipment



 



 



 



 



 



manage



 



two handed tasks e.g. holding a book 



and turning a page, cutting with scissors, 



using a knife and fork, doing up buttons



 



 



 



 



 



complete tasks of daily living e.g. dressing, 



wiping their face, eating



 



 



 



 



 



complete tasks that they used to be able to 



do becau



se their fine motor skills are 



deteriorating



 



 



 



 



 



complete tasks as it takes significantly 



longer than their peers
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SEND Indicators: Physical Needs    


Enter date (mm/yy) for  Frequent ,  Occasional   or  Rare/Never   to indicate frequency of  support   Date  Specialist   when internal or external  specialist advice is in place    Rare/Never  Occasional  Frequently  Specialist  


Fine motor skill development   The pupil requires support to…  


display pre - writing skills required prior to  beginning formal handwriting i.e.                       +   \          /    X        


w rite words with a pen or pencil       


type words by using an ordinary keyboard  e.g. limited dexterity to access the keys      


control the mouse using a standard mouse or  glidepad      


manipulate tools e.g. scissors, rulers,  mathematical equipment, construction  equipment      


manage   two handed tasks e.g. holding a book  and turning a page, cutting with scissors,  using a knife and fork, doing up buttons      


complete tasks of daily living e.g. dressing,  wiping their face, eating      


complete tasks that they used to be able to  do becau se their fine motor skills are  deteriorating      


complete tasks as it takes significantly  longer than their peers      
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· It is recommended that when completing this section schools are mindful of the extent to which environmental or familial factors are thought to be influencing the presentation of behaviours seen

· Prioritise the areas of specific need identified in each section. These will become the focus areas for the planning stage

· Identify which of the highlighted needs are key to moving the pupil on in their learning. These needs should form the basis of the next set of Desired Outcomes on the pupils school based plan



		Area of need

		Specific area of need identified

		Comments on impact on learning

		Priority rating (1=low impact, 5 high impact)



		Communication & Interaction

		





		

		



		

		





		

		



		Cognition & Learning

		





		

		



		

		





		

		



		Social, Emotional and Mental Health

		





		

		



		

		





		

		



		Sensory

		





		

		



		

		





		

		



		Physical & Medical

		





		

		



		

		





		

		











Plan: Checklist 



		These actions are essential when planning provision



		Involve pupils:

· Do they recognise and share the concerns identified?

· What are their priorities and aims?

· What do they think will help them progress?



		Involve parents/carers:

· Parents/carers must be formally notified when SEN support is put into place.

· Do they recognise and share the concerns identified?

· What are their priorities and aims?

· Share the schools plan to support progress

· Consider how parents/carers can support progress at home



		Review current provision:

· Has the pupil accessed high quality teaching across the curriculum?

· Do all staff understand how to meet the needs of specific pupils?



		Identify outcomes:

· There should be shorter targeted steps/outcomes (half-termly/termly) which should build towards long term outcomes (over a phase or Key Stage). Where a pupil has an EHCP these long term outcomes will be included on the EHC plan. Provision should facilitate progress towards these outcomes

· Have positive outcomes for social and personal development been included?

· How will the provision/interventions be evaluated?

· Include outcomes that will support successful transition to the next phase of education, employment and independence



		Plan provision:

· Review the school/setting arrangements for SEN support/outcome based plan. What provision is already available within the school/setting that would meet this pupil’s needs?

· What new provision might need to be developed?

· What resources might need to be secured (staffing and equipment)?

· Are there any training needs for staff?

· Ensure all relevant staff are aware of the SEN support being provided.

· What is the expected impact of the provision?

· Have all of the recommended strategies from external agency reports been fully implemented? If not why not?

· If the child is in care, ensure that targets and additional funding identified through the PEP are being addressed and reviewed termly





		Record:

· Use the school’s preferred format for recording needs, outcomes and provision (i.e. school based My Plan, provision map)

· Consider using early help assessment tool (EHAT) to record holistic assessment of need and identify joint outcomes for CYP and family. Link to EHAT 

· Set a date for a review (approximately 6 weeks or 1 term)

· Ensure a copy is placed on the pupil’s SEN file and made available to the parents/carers and relevant staff
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Summary of Priority Areas of Need



 



Ø



 



It is recommended that when completing this section schools are mindful of the 



extent to which environmental or familial factors are thought to be influencing the 



presentation of behavio



urs seen



 



Ø



 



Prioritise the areas of specific need identified in each section. These will become the 



focus areas for the planning stage



 



Ø



 



Identify which of the highlighted needs are key to moving the pupil on in their 



learning. These needs should form the basis 



of the next set of 



Desired Outcomes



 



on 



the pupils 



school based plan



 



 



Area of 



need



 



Specific area of need 



identified



 



Comments on impact on 



learning



 



Priority rating 



(1=low impact, 



5 high impact)



 



Communication & 



Interaction



 



 



 



 



 



 



 



 



 



 



 



Cognition & Learning



 



 



 



 



 



 



 



 



 



 



 



Social, Emotional and 



Mental Health



 



 



 



 



 



 



 



 



 



 



 






  1    


OFFICIAL  


OFFICIAL:SENSITIVE   Summary of Priority Areas of Need      It is recommended that when completing this section schools are mindful of the  extent to which environmental or familial factors are thought to be influencing the  presentation of behavio urs seen      Prioritise the areas of specific need identified in each section. These will become the  focus areas for the planning stage      Identify which of the highlighted needs are key to moving the pupil on in their  learning. These needs should form the basis  of the next set of  Desired Outcomes   on  the pupils  school based plan    


Area of  need  Specific area of need  identified  Comments on impact on  learning  Priority rating  (1=low impact,  5 high impact)  


Communication &  Interaction         


       


Cognition & Learning         


       


Social, Emotional and  Mental Health         
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· It is recommended that when completing this section schools are mindful of the extent to which environmental or familial factors are thought to be influencing the presentation of behaviours seen

· Prioritise the areas of specific need identified in each section. These will become the focus areas for the planning stage

· Identify which of the highlighted needs are key to moving the pupil on in their learning. These needs should form the basis of the next set of Desired Outcomes on the pupils school based plan



		Area of need

		Specific area of need identified

		Comments on impact on learning

		Priority rating (1=low impact, 5 high impact)



		Communication & Interaction

		





		

		



		

		





		

		



		Cognition & Learning

		





		

		



		

		





		

		



		Social, Emotional and Mental Health

		





		

		



		

		





		

		



		Sensory

		





		

		



		

		





		

		



		Physical & Medical

		





		

		



		

		





		

		











Plan: Checklist 



		These actions are essential when planning provision



		Involve pupils:

· Do they recognise and share the concerns identified?

· What are their priorities and aims?

· What do they think will help them progress?



		Involve parents/carers:

· Parents/carers must be formally notified when SEN support is put into place.

· Do they recognise and share the concerns identified?

· What are their priorities and aims?

· Share the schools plan to support progress

· Consider how parents/carers can support progress at home



		Review current provision:

· Has the pupil accessed high quality teaching across the curriculum?

· Do all staff understand how to meet the needs of specific pupils?



		Identify outcomes:

· There should be shorter targeted steps/outcomes (half-termly/termly) which should build towards long term outcomes (over a phase or Key Stage). Where a pupil has an EHCP these long term outcomes will be included on the EHC plan. Provision should facilitate progress towards these outcomes

· Have positive outcomes for social and personal development been included?

· How will the provision/interventions be evaluated?

· Include outcomes that will support successful transition to the next phase of education, employment and independence



		Plan provision:

· Review the school/setting arrangements for SEN support/outcome based plan. What provision is already available within the school/setting that would meet this pupil’s needs?

· What new provision might need to be developed?

· What resources might need to be secured (staffing and equipment)?

· Are there any training needs for staff?

· Ensure all relevant staff are aware of the SEN support being provided.

· What is the expected impact of the provision?

· Have all of the recommended strategies from external agency reports been fully implemented? If not why not?

· If the child is in care, ensure that targets and additional funding identified through the PEP are being addressed and reviewed termly





		Record:

· Use the school’s preferred format for recording needs, outcomes and provision (i.e. school based My Plan, provision map)

· Consider using early help assessment tool (EHAT) to record holistic assessment of need and identify joint outcomes for CYP and family. Link to EHAT 

· Set a date for a review (approximately 6 weeks or 1 term)

· Ensure a copy is placed on the pupil’s SEN file and made available to the parents/carers and relevant staff
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It is recommended that when completing this section schools are mindful of the 



extent to which environmental or familial factors are thought to be influencing the 



presentation of behavio
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Prioritise the areas of specific need identified in each section. These will become the 



focus areas for the planning stage



 



Ø



 



Identify which of the highlighted needs are key to moving the pupil on in their 



learning. These needs should form the basis 



of the next set of 



Desired Outcomes



 



on 



the pupils 



school based plan



 



 



Area of 



need



 



Specific area of need 



identified



 



Comments on impact on 



learning



 



Priority rating 



(1=low impact, 



5 high impact)



 



Communication & 



Interaction



 



 



 



 



 



 



 



 



 



 



 



Cognition & Learning
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  1    


OFFICIAL  


OFFICIAL:SENSITIVE   Summary of Priority Areas of Need      It is recommended that when completing this section schools are mindful of the  extent to which environmental or familial factors are thought to be influencing the  presentation of behavio urs seen      Prioritise the areas of specific need identified in each section. These will become the  focus areas for the planning stage      Identify which of the highlighted needs are key to moving the pupil on in their  learning. These needs should form the basis  of the next set of  Desired Outcomes   on  the pupils  school based plan    


Area of  need  Specific area of need  identified  Comments on impact on  learning  Priority rating  (1=low impact,  5 high impact)  


Communication &  Interaction         


       


Cognition & Learning         


       


Social, Emotional and  Mental Health         
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Universal Provision Checklist: Communication & Interaction



There are concerns raised by either staff and /or parents. Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

As part of the graduated response to provision for C&I a multiagency approach should be adopted to work with school staff, pupils, parents and carers. This includes consultation with integrated services from SEND, Inclusion, Health and Wellbeing as well as Early Help provision 

		Social development, interaction and play

		



		Are important skills explicitly taught and rules of social interaction modelled?

		



		Is there a buddy/befriender system at break and lunchtimes?

		



		Do staff positively reinforce good behaviour with individualised motivators?

		



		Is positive redirection used to stop inappropriate behaviour?

		



		Are visual supports used to define areas and structure the day? E.g. visual timetable, drawers labelled with pictures in addition to words, language jigs, social stories, emotional thermometers

		



		Are opportunities provided to ‘show and tell’ using prompts as appropriate? 

		



		Are pupils given a specific role in group work to support their interaction with peers or alternative individual tasks available if group work is proving too difficult?

		



		Do staff understand and manage health and safety considerations? E.g. lack of awareness of danger – running away/off-site/using certain equipment

		



		Attention and listening

		



		Do staff use pupil’s name and if appropriate physical prompts to gain attention?

		



		Are visual supports/noise such as a shaker used to gain class attention? E.g. ‘Stop!’ showing palm of hand and waiting for attention before speaking

		



		Are clear expectations of activities established with visual cues?

		



		Are specific activities implemented to encourage attention and listening skills?

		



		Do staff use specific positive reinforcement for good listening behaviour? E.g. ‘Good sitting still’ rather than ‘Good boy’, use visual supports to back up good listening e.g. Widget symbols?

		



		Are teaching areas kept uncluttered? 

		



		Is time spent on difficult activities reduced a time spent on the PUPIL’s curricular strengths increased?

		



		Is the pupil seated in the best place to reduce distraction?

		



		Are the pupil’s special interest/obsessions incorporated to focus attention and increase motivation?

		



		Do staff check that information has been understood, by asking the PUPIL to explain what they have to do rather than repeating instructions?

		



		Is an appropriate level of language being used? Are short, simple sentences used?

		



		Is the opportunity to take turns provided to maintain PUPIL’s interest?



		



		
Understanding language and communication

		



		Are difficulties listening to and understanding instructions or stories anticipated and planned for?

		



		Do staff regularly monitor pupil’s understanding by asking the PUPIL to show you or explain the instruction in their own words?

		



		Are visual supports provided for the pupil to indicate when they have/not understood e.g. traffic light system?

		



		Is the pupil taught to indicate when they haven’t understood?

		



		Is additional processing time provided? i.e. give the pupil more time to respond

		



		Is the pupil able to respond, are alternatives offered? e.g. ‘is it.. or…?’

		



		Are multi-sensory approaches to teaching new vocabulary and concepts used and are there opportunities for repetition and reinforcement?

		



		Is information given in small ‘chunks’, in clear concise language and in sequential order e.g. ‘get your books then come to the carpet’ rather than ‘before you come to the carpet get your books

		



		Are explanations of expressions given? E.g. ‘Up you hop’, ‘bright as a button’

		



		Are aspects of work related to pupil’s direct experience whenever possible?

		



		Is the level of questioning differentiated to suit individual pupils? E.g. ‘what/where’ questions easier than ‘when/why’

		



		Are pupils taught to use strategies to process information? E.g. silent rehearsal of instructions, identifying important words in the instruction

		



		Are key words emphasised using slight stress and/or appropriate non-verbal communication?

		



		Do staff avoid the use of sarcasm, ambiguities and idioms?

		



		Expressive (spoken) language and communication

		



		Is confidence built through specific praise and support given where needed? E.g. prompting with first word, encouragement to re-order idea, visual support

		



		Is language expanded? E.g. PUPIL says ‘ball gone’ adult says ‘ the ball’s gone in the box’

		



		Are talking partners used?

		



		Is language modelled in social context? E.g. ‘my turn…your turn..’

		



		Is there a consistent approach to practice developmentally appropriate errors? E.g. endings such as ‘walked’, through reading, talking and at home

		



		Intelligibility

		



		Is language modelled back and the pupil’s message responded to regardless of any mistakes with pronunciation? E.g. if pupil asks ‘where’s the dup (cup)?’ responding ‘the cup is here’

		



		Is specific praise used to build confidence? E.g. for successful pronunciation or good attempts

		



		Do staff encourage the pupil to use other means of communication?





		



		Flexibility of thought

		



		Is there advance warning and preparation for changes to routine and activity?

		



		Is the environment structured with clear routines and expectations and visual support and/or timetable? E.g. for entering the room, group work, snack time

		



		Are strategies implemented to enable pupils to manage time limited tasks, transitions and unexpected events? E.g. use of timers, additional time, surprise cards, first-next board

		



		Are choices reduced to provide positive options?

		



		Are there clear rules and routines in place for moving around the school/setting?

		



		Is a clear start and finish indicated in tasks?

		



		Are finished examples of tasks provided?

		



		Do staff use the language of ‘First, Then’ and is this backed up with a visual?

		



		Are there clear routines for homework?

		



		Do staff cue pupil’s into instructions by calling the pupil’s name first

		



		Sensory processing

		



		Do staff have knowledge of the pupil’s sensory profile and possible triggers, including developing the pupil’s self-awareness?

		



		Do staff anticipate impending sensory overload in order to intervene at an early stage, or allow the pupil to remove themselves from the situation?

		



		Have staff had discussion with pupil and parents about how sensory overload is managed?

		



		Do staff prepare the pupil for new or unusual sensory experiences?

		



		Are there systems in place to allow pupil’s to remove themselves when they are not coping? Are self-monitoring strategies implemented so that PUPILs can indicate to staff when they need to do this?

		



		Is the classroom environment adapted to reduce visual or auditory distraction if necessary?

		



		Are there opportunities for alternative forms of recording? E.g. using ICT

		







The  SEND Code of Practice  (2015) states that where a child does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions

If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

For further specific resources and guidance please refer to the SENCO Guide  https://www.plymouthonlinedirectory.com/plymouthlocaloffer/sencoguide
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Universal Provision Checklist: Communication & Interaction



 



 



There are concerns raised by either staff and /or parents. Once desired outcomes 



have been set the universal provision 



checklist section should be used as a starting 



point. The checklist has been designed to be used as an audit tool for school practice, 



so that staff can check they are providing appropriate and purposeful support for 



pupils at universal level



 



As part of th



e graduated response to provision for C&I a multiagency approach 



should be adopted to work with school staff, pupils, parents and carers. This includes 



consultation with integrated services from SEND, Inclusion, Health and Wellbeing as 



well as Early Help p



rovision 



 



Social development, interaction and play



 



 



Are important skills explicitly taught and rules of social interaction 



modelled?



 



 



Is there a buddy/befriender system at break and lunchtimes?



 



 



Do staff positively reinforce good behaviour with 



individualised 



motivators?



 



 



Is positive redirection used to stop inappropriate behaviour?



 



 



Are visual supports used to define areas and structure the day? E.g. 



visual timetable, drawers labelled with pictures in addition to words, 



language jigs, social s



tories, emotional thermometers



 



 



Are opportunities provided to ‘show and tell’ using prompts as 



appropriate? 



 



 



Are pupils given a specific role in group work to support their interaction 



with peers or alternative individual tasks available if group work i



s 



proving too difficult?



 



 



Do staff understand and manage health and safety considerations? E.g. 



lack of awareness of danger 



–



 



running away/off



-



site/using certain 



equipment



 



 



Attention and listening



 



 



Do staff use pupil’s name and if appropriate physical 



prompts to gain 



attention?



 



 



Are visual supports/noise such as a shaker used to gain class attention? 



E.g. ‘Stop!’ showing palm of hand and waiting for attention before 



speaking
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Universal Provision Checklist: Communication & Interaction     There are concerns raised by either staff and /or parents. Once desired outcomes  have been set the universal provision  checklist section should be used as a starting  point. The checklist has been designed to be used as an audit tool for school practice,  so that staff can check they are providing appropriate and purposeful support for  pupils at universal level   As part of th e graduated response to provision for C&I a multiagency approach  should be adopted to work with school staff, pupils, parents and carers. This includes  consultation with integrated services from SEND, Inclusion, Health and Wellbeing as  well as Early Help p rovision   


Social development, interaction and play   


Are important skills explicitly taught and rules of social interaction  modelled?   


Is there a buddy/befriender system at break and lunchtimes?   


Do staff positively reinforce good behaviour with  individualised  motivators?   


Is positive redirection used to stop inappropriate behaviour?   


Are visual supports used to define areas and structure the day? E.g.  visual timetable, drawers labelled with pictures in addition to words,  language jigs, social s tories, emotional thermometers   


Are opportunities provided to ‘show and tell’ using prompts as  appropriate?    


Are pupils given a specific role in group work to support their interaction  with peers or alternative individual tasks available if group work i s  proving too difficult?   


Do staff understand and manage health and safety considerations? E.g.  lack of awareness of danger  –   running away/off - site/using certain  equipment   


Attention and listening   


Do staff use pupil’s name and if appropriate physical  prompts to gain  attention?   


Are visual supports/noise such as a shaker used to gain class attention?  E.g. ‘Stop!’ showing palm of hand and waiting for attention before  speaking   
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Universal Provision Checklist: Communication & Interaction



There are concerns raised by either staff and /or parents. Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

As part of the graduated response to provision for C&I a multiagency approach should be adopted to work with school staff, pupils, parents and carers. This includes consultation with integrated services from SEND, Inclusion, Health and Wellbeing as well as Early Help provision 

		Social development, interaction and play

		



		Are important skills explicitly taught and rules of social interaction modelled?

		



		Is there a buddy/befriender system at break and lunchtimes?

		



		Do staff positively reinforce good behaviour with individualised motivators?

		



		Is positive redirection used to stop inappropriate behaviour?

		



		Are visual supports used to define areas and structure the day? E.g. visual timetable, drawers labelled with pictures in addition to words, language jigs, social stories, emotional thermometers

		



		Are opportunities provided to ‘show and tell’ using prompts as appropriate? 

		



		Are pupils given a specific role in group work to support their interaction with peers or alternative individual tasks available if group work is proving too difficult?

		



		Do staff understand and manage health and safety considerations? E.g. lack of awareness of danger – running away/off-site/using certain equipment

		



		Attention and listening

		



		Do staff use pupil’s name and if appropriate physical prompts to gain attention?

		



		Are visual supports/noise such as a shaker used to gain class attention? E.g. ‘Stop!’ showing palm of hand and waiting for attention before speaking

		



		Are clear expectations of activities established with visual cues?

		



		Are specific activities implemented to encourage attention and listening skills?

		



		Do staff use specific positive reinforcement for good listening behaviour? E.g. ‘Good sitting still’ rather than ‘Good boy’, use visual supports to back up good listening e.g. Widget symbols?

		



		Are teaching areas kept uncluttered? 

		



		Is time spent on difficult activities reduced a time spent on the PUPIL’s curricular strengths increased?

		



		Is the pupil seated in the best place to reduce distraction?

		



		Are the pupil’s special interest/obsessions incorporated to focus attention and increase motivation?

		



		Do staff check that information has been understood, by asking the PUPIL to explain what they have to do rather than repeating instructions?

		



		Is an appropriate level of language being used? Are short, simple sentences used?

		



		Is the opportunity to take turns provided to maintain PUPIL’s interest?



		



		
Understanding language and communication

		



		Are difficulties listening to and understanding instructions or stories anticipated and planned for?

		



		Do staff regularly monitor pupil’s understanding by asking the PUPIL to show you or explain the instruction in their own words?

		



		Are visual supports provided for the pupil to indicate when they have/not understood e.g. traffic light system?

		



		Is the pupil taught to indicate when they haven’t understood?

		



		Is additional processing time provided? i.e. give the pupil more time to respond

		



		Is the pupil able to respond, are alternatives offered? e.g. ‘is it.. or…?’

		



		Are multi-sensory approaches to teaching new vocabulary and concepts used and are there opportunities for repetition and reinforcement?

		



		Is information given in small ‘chunks’, in clear concise language and in sequential order e.g. ‘get your books then come to the carpet’ rather than ‘before you come to the carpet get your books

		



		Are explanations of expressions given? E.g. ‘Up you hop’, ‘bright as a button’

		



		Are aspects of work related to pupil’s direct experience whenever possible?

		



		Is the level of questioning differentiated to suit individual pupils? E.g. ‘what/where’ questions easier than ‘when/why’

		



		Are pupils taught to use strategies to process information? E.g. silent rehearsal of instructions, identifying important words in the instruction

		



		Are key words emphasised using slight stress and/or appropriate non-verbal communication?

		



		Do staff avoid the use of sarcasm, ambiguities and idioms?

		



		Expressive (spoken) language and communication

		



		Is confidence built through specific praise and support given where needed? E.g. prompting with first word, encouragement to re-order idea, visual support

		



		Is language expanded? E.g. PUPIL says ‘ball gone’ adult says ‘ the ball’s gone in the box’

		



		Are talking partners used?

		



		Is language modelled in social context? E.g. ‘my turn…your turn..’

		



		Is there a consistent approach to practice developmentally appropriate errors? E.g. endings such as ‘walked’, through reading, talking and at home

		



		Intelligibility

		



		Is language modelled back and the pupil’s message responded to regardless of any mistakes with pronunciation? E.g. if pupil asks ‘where’s the dup (cup)?’ responding ‘the cup is here’

		



		Is specific praise used to build confidence? E.g. for successful pronunciation or good attempts

		



		Do staff encourage the pupil to use other means of communication?





		



		Flexibility of thought

		



		Is there advance warning and preparation for changes to routine and activity?

		



		Is the environment structured with clear routines and expectations and visual support and/or timetable? E.g. for entering the room, group work, snack time

		



		Are strategies implemented to enable pupils to manage time limited tasks, transitions and unexpected events? E.g. use of timers, additional time, surprise cards, first-next board

		



		Are choices reduced to provide positive options?

		



		Are there clear rules and routines in place for moving around the school/setting?

		



		Is a clear start and finish indicated in tasks?

		



		Are finished examples of tasks provided?

		



		Do staff use the language of ‘First, Then’ and is this backed up with a visual?

		



		Are there clear routines for homework?

		



		Do staff cue pupil’s into instructions by calling the pupil’s name first

		



		Sensory processing

		



		Do staff have knowledge of the pupil’s sensory profile and possible triggers, including developing the pupil’s self-awareness?

		



		Do staff anticipate impending sensory overload in order to intervene at an early stage, or allow the pupil to remove themselves from the situation?

		



		Have staff had discussion with pupil and parents about how sensory overload is managed?

		



		Do staff prepare the pupil for new or unusual sensory experiences?

		



		Are there systems in place to allow pupil’s to remove themselves when they are not coping? Are self-monitoring strategies implemented so that PUPILs can indicate to staff when they need to do this?

		



		Is the classroom environment adapted to reduce visual or auditory distraction if necessary?

		



		Are there opportunities for alternative forms of recording? E.g. using ICT

		







The  SEND Code of Practice  (2015) states that where a child does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions

If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

For further specific resources and guidance please refer to the SENCO Guide  https://www.plymouthonlinedirectory.com/plymouthlocaloffer/sencoguide
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Universal Provision Checklist: Communication & Interaction



 



 



There are concerns raised by either staff and /or parents. Once desired outcomes 



have been set the universal provision 



checklist section should be used as a starting 



point. The checklist has been designed to be used as an audit tool for school practice, 



so that staff can check they are providing appropriate and purposeful support for 



pupils at universal level



 



As part of th



e graduated response to provision for C&I a multiagency approach 



should be adopted to work with school staff, pupils, parents and carers. This includes 



consultation with integrated services from SEND, Inclusion, Health and Wellbeing as 



well as Early Help p



rovision 



 



Social development, interaction and play



 



 



Are important skills explicitly taught and rules of social interaction 



modelled?



 



 



Is there a buddy/befriender system at break and lunchtimes?



 



 



Do staff positively reinforce good behaviour with 



individualised 



motivators?



 



 



Is positive redirection used to stop inappropriate behaviour?



 



 



Are visual supports used to define areas and structure the day? E.g. 



visual timetable, drawers labelled with pictures in addition to words, 



language jigs, social s



tories, emotional thermometers



 



 



Are opportunities provided to ‘show and tell’ using prompts as 



appropriate? 



 



 



Are pupils given a specific role in group work to support their interaction 



with peers or alternative individual tasks available if group work i



s 



proving too difficult?



 



 



Do staff understand and manage health and safety considerations? E.g. 



lack of awareness of danger 



–



 



running away/off



-



site/using certain 



equipment



 



 



Attention and listening



 



 



Do staff use pupil’s name and if appropriate physical 



prompts to gain 



attention?



 



 



Are visual supports/noise such as a shaker used to gain class attention? 



E.g. ‘Stop!’ showing palm of hand and waiting for attention before 



speaking
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Social development, interaction and play   


Are important skills explicitly taught and rules of social interaction  modelled?   


Is there a buddy/befriender system at break and lunchtimes?   


Do staff positively reinforce good behaviour with  individualised  motivators?   


Is positive redirection used to stop inappropriate behaviour?   


Are visual supports used to define areas and structure the day? E.g.  visual timetable, drawers labelled with pictures in addition to words,  language jigs, social s tories, emotional thermometers   


Are opportunities provided to ‘show and tell’ using prompts as  appropriate?    


Are pupils given a specific role in group work to support their interaction  with peers or alternative individual tasks available if group work i s  proving too difficult?   


Do staff understand and manage health and safety considerations? E.g.  lack of awareness of danger  –   running away/off - site/using certain  equipment   


Attention and listening   


Do staff use pupil’s name and if appropriate physical  prompts to gain  attention?   


Are visual supports/noise such as a shaker used to gain class attention?  E.g. ‘Stop!’ showing palm of hand and waiting for attention before  speaking   
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Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

		General

		



		Have hearing and vision been checked recently?

		



		Are tasks effectively differentiated?

		



		Is quality first multisensory teaching in place?

		



		Reading

		



		Has the possibility of visual stress been investigated? Are coloured IWB backgrounds, gels, coloured paper, overlays, fonts used?

		



		Are the PUPIL’s strengths, hobbies and interests used to develop an interest in reading?

		



		Have paired approached been utilised, for example with more able readers? Have PUPILs been trained in the use of this methodology?

		



		Is there less emphasis on phonics and more on language/comprehension-based approaches to reading support?

		



		Is there explicit teaching and application of reading skills e.g. scanning for key information?

		



		Phonics/spelling

		



		Are structured phonic programmes in place?

		



		Is there access to appropriate resources to support spelling e.g. ACE dictionary, spellcheckers

		



		Recording

		



		Are recording and spelling developed alongside and in partnership with reading?

		



		Are handwriting difficulties supported using appropriate resources e.g. writing slops, pen(cil) grips, penmanship paper, correct posture and pen-grip etc.?

		



		Are there repeated modelling/opportunities to practice handwriting i.e. rainbow writing, use of aids for spacing between words, opportunities to develop patience and stamina?

		



		Is the recording of ideas supported using e.g. drafts, writing frames, mind-maps, assistive technology, well-directed teaching assistants, able scribes etc.?

		



		Are alternative forms of recording used and being investigated e.g. laptop/iPad?

		



		Are multi-sensory resources and methods used to support the learning of spelling; use of word lists, spelling books, technical glossaries, root words, ‘word-building’, word families; develop knowledge of morphology and etymology; pre-teaching of important vocabulary?

		



		Maths

		



		Are ‘hands-on’ resources used e.g. number lines, objects, counters, Numicon, Cuisenaire rods?

		



		Is an understanding of maths facts reinforced using ‘hands-on’, diagrams models etc.

		







		
Attitude/access to learning

		



		Is there explicit teaching of strategies to minimise the impact of limited working memory e.g. use of pen and paper for jotting ideas, memory games such as Kim’s game or Pelmanism, strategy games such as Connect 4?

		



		Are visual timetables used, personalised if necessary, ‘now and next’ prompts, learning mats etc. to support organisation and independent learning?

		



		Is self-esteem supported?

		



		Do staff use pupil’s name and establish eye contact before giving instructions?

		



		Are instructions clear and simple? Are longer instructions broken down and given one at a time?

		



		Are tasks clearly explained, modelled or scaffolded? Do staff check for understanding?

		



		Are opportunities provided for pupil’s to jot down key points/instructions?

		



		Is learning broken down into small steps, using a task planner?

		



		Is new learning linked with what the pupil already knows e.g. use of a mind map at the start of the lesson to review what the pupil already knows?

		



		Are PUPILs given appropriate processing time or opportunities to talk with a talk partner before answering a question?

		



		Are multiple examples of new concepts provided with examples taken from real life rather than talking in the abstract?

		



		Do marking and feedback policies celebrate the positive aspects of pupils’ work and how their work can be developed and improved?

		



		Is homework differentiated in order to present an equal level of challenge to all pupils?

		



		Is new or difficult vocabulary clarified, displayed and referred back to?

		



		Is there a visually supportive learning environment?

		







The SEND Code of Practice  (2015) states that where a child does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions

If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

Targeted provision will be appropriate to consider if pupils 

· Continue to make limited progress despite Universal provision including some focused intervention 

· Their engagement with individual activities continue to show a lack of organisation and purpose

For further specific resources and guidance please refer to the SENCO Guide
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Universal Provision Checklist



: Cognition & 



L



earning



 



 



Once desired outcomes have been set the universal



 



provision checklist section 



should be used as a starting point. The checklist has been designed to be used as an 



audit tool for school practice, so that staff can check they are providing appropriate 



and purposeful support for pupils at universal



 



level



 



Ge



neral



 



 



Have hearing and vision been checked recently?



 



 



Are tasks



 



effectively differentiated?



 



 



Is quality first multisensory teaching in place?



 



 



Reading



 



 



Has the possibility of visual stress been investigated? Are coloured IWB 



backgrounds, gels, 



coloured paper, overlays, fonts used?



 



 



Are the 



PUPIL



’s



 



strengths, hobbies and interests used to develop an interest 



in reading?



 



 



Have paired approached



 



been utilised



, for example



 



with



 



more able readers? 



Have 



PUPIL



s 



been trained in the use of this methodo



logy?



 



 



Is there less emphasis on phonics and more on language/comprehension



-



based approaches to reading support?



 



 



Is there explicit teaching and application of reading skills e.g. scanning for 



key information?



 



 



Phonics/spelling



 



 



Are structured phonic 



programmes in place?



 



 



Is there access to appropriate resources to support spelling e.g. ACE 



dictionary, spellcheckers



 



 



Recording



 



 



Are recording and spelling developed alongside and in partnership with 



reading?



 



 



Are handwriting difficulties supported 



using appropriate resources e.g. 



writing slops, pen(cil) grips, penmanship paper, correct posture and pen



-



grip 



etc.



?



 



 



Are there repeated modelling/opportunities to practice handwriting i.e. 



rainbow writing, use of aids for spacing between words, 



opportuni



ties



 



to 



develop patience and stamina?
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Universal Provision Checklist : Cognition &  L earning     Once desired outcomes have been set the universal   provision checklist section  should be used as a starting point. The checklist has been designed to be used as an  audit tool for school practice, so that staff can check they are providing appropriate  and purposeful support for pupils at universal   level  


Ge neral   


Have hearing and vision been checked recently?   


Are tasks   effectively differentiated?   


Is quality first multisensory teaching in place?   


Reading   


Has the possibility of visual stress been investigated? Are coloured IWB  backgrounds, gels,  coloured paper, overlays, fonts used?   


Are the  PUPIL ’s   strengths, hobbies and interests used to develop an interest  in reading?   


Have paired approached   been utilised , for example   with   more able readers?  Have  PUPIL s  been trained in the use of this methodo logy?   


Is there less emphasis on phonics and more on language/comprehension - based approaches to reading support?   


Is there explicit teaching and application of reading skills e.g. scanning for  key information?   


Phonics/spelling   


Are structured phonic  programmes in place?   


Is there access to appropriate resources to support spelling e.g. ACE  dictionary, spellcheckers   


Recording   


Are recording and spelling developed alongside and in partnership with  reading?   


Are handwriting difficulties supported  using appropriate resources e.g.  writing slops, pen(cil) grips, penmanship paper, correct posture and pen - grip  etc. ?   


Are there repeated modelling/opportunities to practice handwriting i.e.  rainbow writing, use of aids for spacing between words,  opportuni ties   to  develop patience and stamina?   
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Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

		General

		



		Have hearing and vision been checked recently?

		



		Are tasks effectively differentiated?

		



		Is quality first multisensory teaching in place?

		



		Reading

		



		Has the possibility of visual stress been investigated? Are coloured IWB backgrounds, gels, coloured paper, overlays, fonts used?

		



		Are the PUPIL’s strengths, hobbies and interests used to develop an interest in reading?

		



		Have paired approached been utilised, for example with more able readers? Have PUPILs been trained in the use of this methodology?

		



		Is there less emphasis on phonics and more on language/comprehension-based approaches to reading support?

		



		Is there explicit teaching and application of reading skills e.g. scanning for key information?

		



		Phonics/spelling

		



		Are structured phonic programmes in place?

		



		Is there access to appropriate resources to support spelling e.g. ACE dictionary, spellcheckers

		



		Recording

		



		Are recording and spelling developed alongside and in partnership with reading?

		



		Are handwriting difficulties supported using appropriate resources e.g. writing slops, pen(cil) grips, penmanship paper, correct posture and pen-grip etc.?

		



		Are there repeated modelling/opportunities to practice handwriting i.e. rainbow writing, use of aids for spacing between words, opportunities to develop patience and stamina?

		



		Is the recording of ideas supported using e.g. drafts, writing frames, mind-maps, assistive technology, well-directed teaching assistants, able scribes etc.?

		



		Are alternative forms of recording used and being investigated e.g. laptop/iPad?

		



		Are multi-sensory resources and methods used to support the learning of spelling; use of word lists, spelling books, technical glossaries, root words, ‘word-building’, word families; develop knowledge of morphology and etymology; pre-teaching of important vocabulary?

		



		Maths

		



		Are ‘hands-on’ resources used e.g. number lines, objects, counters, Numicon, Cuisenaire rods?

		



		Is an understanding of maths facts reinforced using ‘hands-on’, diagrams models etc.

		







		
Attitude/access to learning

		



		Is there explicit teaching of strategies to minimise the impact of limited working memory e.g. use of pen and paper for jotting ideas, memory games such as Kim’s game or Pelmanism, strategy games such as Connect 4?

		



		Are visual timetables used, personalised if necessary, ‘now and next’ prompts, learning mats etc. to support organisation and independent learning?

		



		Is self-esteem supported?

		



		Do staff use pupil’s name and establish eye contact before giving instructions?

		



		Are instructions clear and simple? Are longer instructions broken down and given one at a time?

		



		Are tasks clearly explained, modelled or scaffolded? Do staff check for understanding?

		



		Are opportunities provided for pupil’s to jot down key points/instructions?

		



		Is learning broken down into small steps, using a task planner?

		



		Is new learning linked with what the pupil already knows e.g. use of a mind map at the start of the lesson to review what the pupil already knows?

		



		Are PUPILs given appropriate processing time or opportunities to talk with a talk partner before answering a question?

		



		Are multiple examples of new concepts provided with examples taken from real life rather than talking in the abstract?

		



		Do marking and feedback policies celebrate the positive aspects of pupils’ work and how their work can be developed and improved?

		



		Is homework differentiated in order to present an equal level of challenge to all pupils?

		



		Is new or difficult vocabulary clarified, displayed and referred back to?

		



		Is there a visually supportive learning environment?

		







The SEND Code of Practice  (2015) states that where a child does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions

If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

Targeted provision will be appropriate to consider if pupils 

· Continue to make limited progress despite Universal provision including some focused intervention 

· Their engagement with individual activities continue to show a lack of organisation and purpose

For further specific resources and guidance please refer to the SENCO Guide
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Universal Provision Checklist



: Cognition & 



L



earning



 



 



Once desired outcomes have been set the universal



 



provision checklist section 



should be used as a starting point. The checklist has been designed to be used as an 



audit tool for school practice, so that staff can check they are providing appropriate 



and purposeful support for pupils at universal



 



level



 



Ge



neral



 



 



Have hearing and vision been checked recently?



 



 



Are tasks



 



effectively differentiated?



 



 



Is quality first multisensory teaching in place?



 



 



Reading



 



 



Has the possibility of visual stress been investigated? Are coloured IWB 



backgrounds, gels, 



coloured paper, overlays, fonts used?



 



 



Are the 



PUPIL



’s



 



strengths, hobbies and interests used to develop an interest 



in reading?



 



 



Have paired approached



 



been utilised



, for example



 



with



 



more able readers? 



Have 



PUPIL



s 



been trained in the use of this methodo



logy?



 



 



Is there less emphasis on phonics and more on language/comprehension



-



based approaches to reading support?



 



 



Is there explicit teaching and application of reading skills e.g. scanning for 



key information?



 



 



Phonics/spelling



 



 



Are structured phonic 



programmes in place?



 



 



Is there access to appropriate resources to support spelling e.g. ACE 



dictionary, spellcheckers



 



 



Recording



 



 



Are recording and spelling developed alongside and in partnership with 



reading?



 



 



Are handwriting difficulties supported 



using appropriate resources e.g. 



writing slops, pen(cil) grips, penmanship paper, correct posture and pen



-



grip 



etc.



?



 



 



Are there repeated modelling/opportunities to practice handwriting i.e. 



rainbow writing, use of aids for spacing between words, 



opportuni



ties



 



to 



develop patience and stamina?
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Universal Provision Checklist : Cognition &  L earning     Once desired outcomes have been set the universal   provision checklist section  should be used as a starting point. The checklist has been designed to be used as an  audit tool for school practice, so that staff can check they are providing appropriate  and purposeful support for pupils at universal   level  


Ge neral   


Have hearing and vision been checked recently?   


Are tasks   effectively differentiated?   


Is quality first multisensory teaching in place?   


Reading   


Has the possibility of visual stress been investigated? Are coloured IWB  backgrounds, gels,  coloured paper, overlays, fonts used?   


Are the  PUPIL ’s   strengths, hobbies and interests used to develop an interest  in reading?   


Have paired approached   been utilised , for example   with   more able readers?  Have  PUPIL s  been trained in the use of this methodo logy?   


Is there less emphasis on phonics and more on language/comprehension - based approaches to reading support?   


Is there explicit teaching and application of reading skills e.g. scanning for  key information?   


Phonics/spelling   


Are structured phonic  programmes in place?   


Is there access to appropriate resources to support spelling e.g. ACE  dictionary, spellcheckers   


Recording   


Are recording and spelling developed alongside and in partnership with  reading?   


Are handwriting difficulties supported  using appropriate resources e.g.  writing slops, pen(cil) grips, penmanship paper, correct posture and pen - grip  etc. ?   


Are there repeated modelling/opportunities to practice handwriting i.e.  rainbow writing, use of aids for spacing between words,  opportuni ties   to  develop patience and stamina?   
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Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

Assessment, planning and provision for a pupil with social, emotional and mental health needs should be located within a whole school approach that promotes emotional health and wellbeing and includes an actively supported and consistent whole school behaviour recovery policy. This is underpinned by principles of person centred planning to ensure active positive involvement of pupils



As part of the graduated response to provision for SEMH a multiagency approach is adopted to work with school staff, pupils, parents and carers. This includes integrated services from SEND Inclusion Health and Wellbeing as well as Early Help provision 



Universal provision for SEMH allows a focus on pupils who have social emotional or mental health issues which sometimes interfere with their own learning or that of the class group. The pupil’s needs may be evident in some contexts but not in others

If a pupil has experienced more than four Adverse Childhood Experiences (see Appendix 1), consideration should be given to meeting their needs at a targeted level. Similarly, pupils with SEMH difficulties should be considered for targeted provision at transition



		Social development

		



		Are specific strategies used to teach social understanding e.g. social stories, work schedules, emotional thermometers?

		



		Are appropriate and (individualised)? Programmes / interventions used to teach and develop social interaction skills e.g. Circle of Friends?

		



		Are explicit activities used to develop relationships, emotions, social skills, self-confidence and self-esteem e.g. SEAL?

		



		Are basic techniques for emotional regulation, including managing the effects of anger including anger management, taught and supported?

		



		Are rules reinforced using visual prompts where helpful?

		



		Has baseline assessment been completed to build a clear profile of the pupil’s strengths and needs e.g. through structured observation, and/or completion of qualitative screening tools such as MALS (Myself as a learner scale)?

		



		Are there structured routine and clear guidelines in place?

		



		Is there a clear whole school/setting behaviour recovery policy which is consistently applied?

		



		Does the school have a consistent approach when using rewards and sanctions?

(This may include flexibility for the particular circumstances of some pupils)

		



		Is there a range of opportunities for social and emotional development e.g. buddy systems, friendship strategies, circle time?

		



		Do all pupils have access to peer mediation?

		



		Are seating plans utilised effectively?

		



		Are positive intervention strategies in place?

		



		Do staff adopt a flexible approach to a range of different behaviours and pupil experiences?

		



		Do staff use time-out systems appropriately and effectively?

		



		Do staff use choice and motivation to promote desired behaviour?

		



		Is there a supportive peer system in place?

		



		Is there clear communication with parents/carers?



		



		Have key staff (including class teachers) strived to establish positive relationships based on mutual respect? 

		



		Have key staff been appropriately supported from within school systems e.g. mentor or SLT supervision?

		







		Emotional development and mental health

		



		Is appropriate alternative provision provided at trigger points?

		



		Are positive behaviour management techniques consistently used across the school/setting e.g. emphasising the 5Rs (relationships, rights, responsibilities, rules and routines), using the language of choice, broken record technique, volume matching and emphasising the positive?

		



		Do staff implement a meaningful system of rewards and sanctions?

		



		Are parents/carers actively involved, with access to a parent support advisor?

		



		Is a buddy /peer support/play leader system in place at break and lunch times?

		



		Have appropriate anger management techniques been taught and is their implementation supported? 

		



		Are time-out systems in place within the classroom and are they used effectively?

		



		Is whole class assessment used to identify and plan to meet group developmental needs?

		



		Are self-regulation techniques taught and is their implementation supported e.g. calming strategies?

		



		Support with study skills and managing anxiety around formal assessments

		







For further specific resources and guidance please refer to the SENCO Guide
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Universal Provision Checklist:



 



Social, emotional & mental health



 



 



Once desired outcomes have been set the universal provision checklist section should 



be used as a starting point. The 



checklist has been designed to be used as an audit tool 



for school practice, so that staff can check they are providing appropriate and 



purposeful support for pupils at universal level



 



Assessment, planning and provision for a pupil with social, emotional a



nd mental health 



needs should be located within a whole school approach that promotes emotional 



health and wellbeing and includes an actively supported and consistent whole school 



behaviour recovery policy. This is underpinned by principles of person centr



ed planning 



to ensure active positive involvement of pupils



 



 



As part of the graduated response to provision for SEMH a multiagency approach is 



adopted to work with school staff, pupils, parents and carers. This includes integrated 



services from SEND Inclus



ion Health and Wellbeing as well as Early Help provision 



 



 



Universal provision



 



for SEMH allows a focus on pupils who have social emotional or 



mental health issues which sometimes interfere with their own learning or that of the 



class group. The pupil’s nee



ds may be evident in some contexts but not in others



 



If a pupil has experienced more than 



four 



Adverse Childhood Experiences (see Appendix 



1), consideration should be given to meeting their needs at a targeted level. Similarly, 



pupils with SEMH difficultie



s should be considered for targeted provision at transition



 



 



Social development



 



 



Are specific strategies used to teach social understanding e.g. social stories, 



work schedules, emotional thermometers?



 



 



Are appropriate and (individualised)? Programmes / 



interventions used to 



teach and develop social interaction skills e.g. Circle of Friends?



 



 



Are explicit activities used to develop relationships, emotions, social skills, 



self



-



confidence and self



-



esteem e.g. SEAL?



 



 



Are basic techniques for emotional regu



lation, including managing the 



effects of anger including anger management, taught and supported?



 



 



Are rules reinforced using visual prompts where helpful?



 



 



Has baseline assessment been completed to build a clear profile of the 



pupil’s strengths and 



needs e.g. through structured observation, and/or 



completion of qualitative screening tools such as MALS (Myself as a learner 



scale)?
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Universal Provision Checklist:   Social, emotional & mental health     Once desired outcomes have been set the universal provision checklist section should  be used as a starting point. The  checklist has been designed to be used as an audit tool  for school practice, so that staff can check they are providing appropriate and  purposeful support for pupils at universal level   Assessment, planning and provision for a pupil with social, emotional a nd mental health  needs should be located within a whole school approach that promotes emotional  health and wellbeing and includes an actively supported and consistent whole school  behaviour recovery policy. This is underpinned by principles of person centr ed planning  to ensure active positive involvement of pupils     As part of the graduated response to provision for SEMH a multiagency approach is  adopted to work with school staff, pupils, parents and carers. This includes integrated  services from SEND Inclus ion Health and Wellbeing as well as Early Help provision      Universal provision   for SEMH allows a focus on pupils who have social emotional or  mental health issues which sometimes interfere with their own learning or that of the  class group. The pupil’s nee ds may be evident in some contexts but not in others   If a pupil has experienced more than  four  Adverse Childhood Experiences (see Appendix  1), consideration should be given to meeting their needs at a targeted level. Similarly,  pupils with SEMH difficultie s should be considered for targeted provision at transition    


Social development   


Are specific strategies used to teach social understanding e.g. social stories,  work schedules, emotional thermometers?   


Are appropriate and (individualised)? Programmes /  interventions used to  teach and develop social interaction skills e.g. Circle of Friends?   


Are explicit activities used to develop relationships, emotions, social skills,  self - confidence and self - esteem e.g. SEAL?   


Are basic techniques for emotional regu lation, including managing the  effects of anger including anger management, taught and supported?   


Are rules reinforced using visual prompts where helpful?   


Has baseline assessment been completed to build a clear profile of the  pupil’s strengths and  needs e.g. through structured observation, and/or  completion of qualitative screening tools such as MALS (Myself as a learner  scale)?   
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Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

Assessment, planning and provision for a pupil with social, emotional and mental health needs should be located within a whole school approach that promotes emotional health and wellbeing and includes an actively supported and consistent whole school behaviour recovery policy. This is underpinned by principles of person centred planning to ensure active positive involvement of pupils



As part of the graduated response to provision for SEMH a multiagency approach is adopted to work with school staff, pupils, parents and carers. This includes integrated services from SEND Inclusion Health and Wellbeing as well as Early Help provision 



Universal provision for SEMH allows a focus on pupils who have social emotional or mental health issues which sometimes interfere with their own learning or that of the class group. The pupil’s needs may be evident in some contexts but not in others

If a pupil has experienced more than four Adverse Childhood Experiences (see Appendix 1), consideration should be given to meeting their needs at a targeted level. Similarly, pupils with SEMH difficulties should be considered for targeted provision at transition



		Social development

		



		Are specific strategies used to teach social understanding e.g. social stories, work schedules, emotional thermometers?

		



		Are appropriate and (individualised)? Programmes / interventions used to teach and develop social interaction skills e.g. Circle of Friends?

		



		Are explicit activities used to develop relationships, emotions, social skills, self-confidence and self-esteem e.g. SEAL?

		



		Are basic techniques for emotional regulation, including managing the effects of anger including anger management, taught and supported?

		



		Are rules reinforced using visual prompts where helpful?

		



		Has baseline assessment been completed to build a clear profile of the pupil’s strengths and needs e.g. through structured observation, and/or completion of qualitative screening tools such as MALS (Myself as a learner scale)?

		



		Are there structured routine and clear guidelines in place?

		



		Is there a clear whole school/setting behaviour recovery policy which is consistently applied?

		



		Does the school have a consistent approach when using rewards and sanctions?

(This may include flexibility for the particular circumstances of some pupils)

		



		Is there a range of opportunities for social and emotional development e.g. buddy systems, friendship strategies, circle time?

		



		Do all pupils have access to peer mediation?

		



		Are seating plans utilised effectively?

		



		Are positive intervention strategies in place?

		



		Do staff adopt a flexible approach to a range of different behaviours and pupil experiences?

		



		Do staff use time-out systems appropriately and effectively?

		



		Do staff use choice and motivation to promote desired behaviour?

		



		Is there a supportive peer system in place?

		



		Is there clear communication with parents/carers?



		



		Have key staff (including class teachers) strived to establish positive relationships based on mutual respect? 

		



		Have key staff been appropriately supported from within school systems e.g. mentor or SLT supervision?

		







		Emotional development and mental health

		



		Is appropriate alternative provision provided at trigger points?

		



		Are positive behaviour management techniques consistently used across the school/setting e.g. emphasising the 5Rs (relationships, rights, responsibilities, rules and routines), using the language of choice, broken record technique, volume matching and emphasising the positive?

		



		Do staff implement a meaningful system of rewards and sanctions?

		



		Are parents/carers actively involved, with access to a parent support advisor?

		



		Is a buddy /peer support/play leader system in place at break and lunch times?

		



		Have appropriate anger management techniques been taught and is their implementation supported? 

		



		Are time-out systems in place within the classroom and are they used effectively?

		



		Is whole class assessment used to identify and plan to meet group developmental needs?

		



		Are self-regulation techniques taught and is their implementation supported e.g. calming strategies?

		



		Support with study skills and managing anxiety around formal assessments

		







For further specific resources and guidance please refer to the SENCO Guide











 



 



OFFICIAL:SENSITIVE



 



Universal Provision Checklist:



 



Social, emotional & mental health



 



 



Once desired outcomes have been set the universal provision checklist section should 



be used as a starting point. The 



checklist has been designed to be used as an audit tool 



for school practice, so that staff can check they are providing appropriate and 



purposeful support for pupils at universal level



 



Assessment, planning and provision for a pupil with social, emotional a



nd mental health 



needs should be located within a whole school approach that promotes emotional 



health and wellbeing and includes an actively supported and consistent whole school 



behaviour recovery policy. This is underpinned by principles of person centr



ed planning 



to ensure active positive involvement of pupils



 



 



As part of the graduated response to provision for SEMH a multiagency approach is 



adopted to work with school staff, pupils, parents and carers. This includes integrated 



services from SEND Inclus



ion Health and Wellbeing as well as Early Help provision 



 



 



Universal provision



 



for SEMH allows a focus on pupils who have social emotional or 



mental health issues which sometimes interfere with their own learning or that of the 



class group. The pupil’s nee



ds may be evident in some contexts but not in others



 



If a pupil has experienced more than 



four 



Adverse Childhood Experiences (see Appendix 



1), consideration should be given to meeting their needs at a targeted level. Similarly, 



pupils with SEMH difficultie



s should be considered for targeted provision at transition



 



 



Social development



 



 



Are specific strategies used to teach social understanding e.g. social stories, 



work schedules, emotional thermometers?



 



 



Are appropriate and (individualised)? Programmes / 



interventions used to 



teach and develop social interaction skills e.g. Circle of Friends?



 



 



Are explicit activities used to develop relationships, emotions, social skills, 



self



-



confidence and self



-



esteem e.g. SEAL?



 



 



Are basic techniques for emotional regu



lation, including managing the 



effects of anger including anger management, taught and supported?



 



 



Are rules reinforced using visual prompts where helpful?



 



 



Has baseline assessment been completed to build a clear profile of the 



pupil’s strengths and 



needs e.g. through structured observation, and/or 



completion of qualitative screening tools such as MALS (Myself as a learner 



scale)?
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Universal Provision Checklist:   Social, emotional & mental health     Once desired outcomes have been set the universal provision checklist section should  be used as a starting point. The  checklist has been designed to be used as an audit tool  for school practice, so that staff can check they are providing appropriate and  purposeful support for pupils at universal level   Assessment, planning and provision for a pupil with social, emotional a nd mental health  needs should be located within a whole school approach that promotes emotional  health and wellbeing and includes an actively supported and consistent whole school  behaviour recovery policy. This is underpinned by principles of person centr ed planning  to ensure active positive involvement of pupils     As part of the graduated response to provision for SEMH a multiagency approach is  adopted to work with school staff, pupils, parents and carers. This includes integrated  services from SEND Inclus ion Health and Wellbeing as well as Early Help provision      Universal provision   for SEMH allows a focus on pupils who have social emotional or  mental health issues which sometimes interfere with their own learning or that of the  class group. The pupil’s nee ds may be evident in some contexts but not in others   If a pupil has experienced more than  four  Adverse Childhood Experiences (see Appendix  1), consideration should be given to meeting their needs at a targeted level. Similarly,  pupils with SEMH difficultie s should be considered for targeted provision at transition    


Social development   


Are specific strategies used to teach social understanding e.g. social stories,  work schedules, emotional thermometers?   


Are appropriate and (individualised)? Programmes /  interventions used to  teach and develop social interaction skills e.g. Circle of Friends?   


Are explicit activities used to develop relationships, emotions, social skills,  self - confidence and self - esteem e.g. SEAL?   


Are basic techniques for emotional regu lation, including managing the  effects of anger including anger management, taught and supported?   


Are rules reinforced using visual prompts where helpful?   


Has baseline assessment been completed to build a clear profile of the  pupil’s strengths and  needs e.g. through structured observation, and/or  completion of qualitative screening tools such as MALS (Myself as a learner  scale)?   
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Universal Provision Checklist: Sensory Needs
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Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

		Visual Impairment

		



		Are pupils seated in the optimum position to be able to learn e.g. see the board and focus of the lesson clearly?

		



		Are pupils seated at the front of the class with their back to the windows?

		



		Do staff present work in a large bold format which is simple and uncluttered – good contrast?

		



		Do staff say the pupil’s name before talking to them? Do staff remember that PUPILs with VI are unlikely to follow non-verbal communication

		



		Are PUPILs given extra time to complete tasks and ‘downtime’ to reduce the effects of visual fatigue?

		



		Do staff regularly check understanding by eliciting information, rather than yes/no responses or repetition of information? Do staff realise 80% of learning is visual and so they can’t assume that pupils with VI have all the concepts in place?

		



		Is background noise kept to a minimum?

		



		Is the classroom and learning environment clearly organised?

		



		Does the classroom have appropriate lighting?

		



		Do staff ensure that there is minimum glare in the IWB by turning off overhead lighting, pulling blinds or changing the background colour on the board?

		



		Are PUPILs given large print resources which have good quality print and/or photocopying?

		



		Is the pupil fully included in break and lunch time activities?

		



		Is the pupil included in all areas of the curriculum?

		



		Does the pupil have the opportunity to work peers? E.g. not always working with an adult

		



		Do staff anticipate the pupil’s differing needs in advance of learning opportunities and/or homework?

		







For further specific resources and guidance please refer to the  SENCO Guide

		Hearing impairment

		



		Are staff aware if the pupil has hearing aids and do they know when they are not working?

		



		Is the background noise reduced to improve the acoustic environment?

		



		Are pupils positioned so that they can access lip reading or subtitles on audio visual material? Or given a written summary of the lesson?

		



		Are pupils given preferential seating and position in terms of access to the board and teacher?

		



		Is the classroom and learning environment clearly organised with minimal distractions?

		



		Is the pupil fully included in break and lunch time activities?

		



		Is the pupil included in all areas of the curriculum?

		



		Do pupil have opportunities to develop note taking skills/touch typing skills, if appropriate?

		



		Does the pupil have access to a key worker (for note taking) or notes provided before the lesson?

		



		Do staff display key vocab for the lesson/topic?

		



		Are staff providing a live speaker for MfL and other taped activities/audio lessons?

		



		Are staff providing appropriate access arrangements for tests and exams?

		



		Do staff provide differentiation of work activities using plain English?

		



		Are staff turning off overhead projectors when not in use?

		



		Are staff identifying pupil’s contributions to lessons and repeating these?

		



		Are staff standing still when teaching, facing the PUPIL and not the board?

		



		Are staff using a visual approach to phonics?

		



		Are pupils in a quiet environment for group work?

		



		Are pupils allowed to position themselves correctly in lessons?

		



		Do pupils have opportunities to meet and socialise with deaf peers to develop a positive deaf identity?

		



		Are staff providing a visual approach to reading?

		



		Do staff anticipate PUPILs differing access needs in advance of learning opportunities and/or homework?

		



		Multi-sensory impairment

		



		Have the above strategies and provision for VI and HI been considered?

		



		Is the pupil able to communicate their needs, wants and ideas?

		



		Has the impact of the combined sensory loss been taken into account?

		



		Has a coordinated approach been implemented to meet the PUPIL’s needs?

		







The SEND Code of Practice  (2015) states that where a PUPIL does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions.

 If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

For further specific resources and guidance please refer to the SENCO Guide
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Universal Provision Checklist



: Sensory Needs



 



 



Once desired outcomes have been set the universal provision checklist section should 



be used as a starting point. The checklist has been designed to be used as an audit tool 



for school practice, so that staff can check they are providing appropriate and 



purposeful suppor



t for pupils at universal level



 



Visual Impairment



 



 



Are 



pupil



s 



seated in the optimum position to be able to



 



learn e.g.



 



see the 



board and focus of the lesson clearly?



 



 



Are 



pupil



s seated at the front of the class with their back to the windows?



 



 



Do staff present work in a large bold format which is simple and 



uncluttered 



–



 



good contrast?



 



 



Do staff say the 



pupil’



s name before talking to th



em? Do staff remember 



that 



PUPIL



s with VI are unlikely to follow non



-



verbal communication



 



 



Are 



PUPIL



s given extra time to complete tasks and ‘downtime’ to reduce the 



effects 



of visual fatigue?



 



 



Do staff regularly check understanding by eliciting information, rather than 



yes/no responses or repetition of information? Do staff realise 80% of 



learning is visual



 



and



 



so they can’t assume that 



pupil



s with VI have all the 



concepts i



n place?



 



 



Is background noise kept to a minimum?



 



 



Is the classroom and learning environment clearly organised?



 



 



Does the classroom have appropriate lighting?



 



 



Do staff ensure that there is minimum glare in the IWB by turning off 



overhead lighting, 



pulling blinds or changing the background colour on the 



board?



 



 



Are 



PUPIL



s given large print resources which have good quality print 



and/or photocopying?



 



 



Is the 



pupil



 



fully included in break and lunch time activities?



 



 



Is the 



pupil



 



included in all areas of the curriculum?
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Universal Provision Checklist : Sensory Needs     Once desired outcomes have been set the universal provision checklist section should  be used as a starting point. The checklist has been designed to be used as an audit tool  for school practice, so that staff can check they are providing appropriate and  purposeful suppor t for pupils at universal level  


Visual Impairment   


Are  pupil s  seated in the optimum position to be able to   learn e.g.   see the  board and focus of the lesson clearly?   


Are  pupil s seated at the front of the class with their back to the windows?   


Do staff present work in a large bold format which is simple and  uncluttered  –   good contrast?   


Do staff say the  pupil’ s name before talking to th em? Do staff remember  that  PUPIL s with VI are unlikely to follow non - verbal communication   


Are  PUPIL s given extra time to complete tasks and ‘downtime’ to reduce the  effects  of visual fatigue?   


Do staff regularly check understanding by eliciting information, rather than  yes/no responses or repetition of information? Do staff realise 80% of  learning is visual   and   so they can’t assume that  pupil s with VI have all the  concepts i n place?   


Is background noise kept to a minimum?   


Is the classroom and learning environment clearly organised?   


Does the classroom have appropriate lighting?   


Do staff ensure that there is minimum glare in the IWB by turning off  overhead lighting,  pulling blinds or changing the background colour on the  board?   


Are  PUPIL s given large print resources which have good quality print  and/or photocopying?   


Is the  pupil   fully included in break and lunch time activities?   


Is the  pupil   included in all areas of the curriculum?   
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Universal Provision Checklist: Physical Needs

Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for PUPIL at universal level

		Fine motor skills development

		



		Is the pupil seated in their optimum position or working e.g. feet flat, bottom back in the chair, table at elbow height and face on to their work?

		



		Have pre-writing skills been achieved prior to introducing formal handwriting? (see assessment indicators for details)

		



		Are tasks adapted depending on the needs of the pupil and learning objective?

		



		Is additional time required to complete the learning activity?

		



		Can joint/shared recording be utilised?

		



		Gross motor development

		



		Are tasks adapted dependent on the needs of the pupil and learning objective?

		



		Do staff consider position of the pupil and any equipment required to aid independence and support mobility/functional needs?

		



		Is the frequency of mobility around the classroom/school reduced?

		



		Is accessibility of the environment increased by ensuring the classroom is clutter free?

		



		Is the pupil able to sit on a seat rather than the floor?

		



		Is personal autonomy encouraged?

		



		Do staff target the development of independence?

		



		Do staff allow more time for movement or an activity for whole group or create more time for some pupils by providing extension activities for others?

		



		Sensory processing

‘Sensory Processing Needs’  - how sensations from the body and the environment are interpreted & organized, making it possible for the individual to use the body effectively within their environment

		



		Are tasks adapted to meet PUPIL’s needs?

		



		Do staff consider the positioning of a PUPIL at desk, on the carpet, in the changing room?

		



		Do staff provide opportunities for the additional practice of new skills?

		



		Are prompt lists/learning mats for tasks used?

		



		Are pre-prepared diagram/maps/graphs used for PUPILs to add information/interpret?

		



		Are pre-written question sheets provided? Or are numbers used to prevent the PUPIL having to copy out questions before answering?

		



		Are parents encouraged to target the same skills at home?

		



		Social and emotional development

		



		Are rest breaks provided during the day?

		



		Are opportunities provided for homework to be done during the school day?

		



		Are inclusive and accessible games/activities provided on the playground at break and lunchtimes?

		



		Do staff plan school trips and extracurricular activities so they are inclusive and accessible without the need for a parent to accompany the pupil?

		







The SEND Code of Practice  (2015) states that where a PUPIL does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions.

 If PUPILs are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

For further specific resources and guidance please refer to the SENCO Guide
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Universal Provision Checklist: Physical Needs



 



Once desired outcomes have been set the universal provision checklist section should be 



used as a starting point. The checklist has been 



designed to be used as an audit tool for 



school practice, so that staff can check they are providing appropriate and purposeful 



support for PUPIL at universal level



 



Fine motor skills development



 



 



Is the pupil seated in their optimum position or working e.



g. feet flat, bottom 



back in the chair, table at elbow height and face on to their work?



 



 



Have pre



-



writing skills been achieved prior to introducing formal 



handwriting? 



(see assessment indicators for details)



 



 



Are tasks adapted depending on the needs of 



the pupil and learning objective?



 



 



Is additional time required to complete the learning activity?



 



 



Can joint/shared recording be utilised?



 



 



Gross motor development



 



 



Are tasks adapted dependent on the needs of the pupil and learning objective?



 



 



Do 



staff consider position of the pupil and any equipment required to aid 



independence and support mobility/functional needs?



 



 



Is the frequency of mobility around the classroom/school reduced?



 



 



Is accessibility of the environment increased by ensuring the c



lassroom is 



clutter free?



 



 



Is the pupil able to sit on a seat rather than the floor?



 



 



Is personal autonomy encouraged?



 



 



Do staff target the development of independence?



 



 



Do staff allow more time for movement or an activity for whole group or 



create 



more time for some pupils by providing extension activities for others?



 



 



Sensory processing



 



‘Sensory Processing Needs’  



-



 



how sensations from the body and the 



environment are interpreted & organized, making it possible for the individual 



to use the body e



ffectively within their environment



 



 



Are tasks adapted to meet PUPIL’s needs?



 



 



Do staff consider the positioning of a PUPIL at desk, on the carpet, in the 



changing room?
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Universal Provision Checklist: Physical Needs   Once desired outcomes have been set the universal provision checklist section should be  used as a starting point. The checklist has been  designed to be used as an audit tool for  school practice, so that staff can check they are providing appropriate and purposeful  support for PUPIL at universal level  


Fine motor skills development   


Is the pupil seated in their optimum position or working e. g. feet flat, bottom  back in the chair, table at elbow height and face on to their work?   


Have pre - writing skills been achieved prior to introducing formal  handwriting?  (see assessment indicators for details)   


Are tasks adapted depending on the needs of  the pupil and learning objective?   


Is additional time required to complete the learning activity?   


Can joint/shared recording be utilised?   


Gross motor development   


Are tasks adapted dependent on the needs of the pupil and learning objective?   


Do  staff consider position of the pupil and any equipment required to aid  independence and support mobility/functional needs?   


Is the frequency of mobility around the classroom/school reduced?   


Is accessibility of the environment increased by ensuring the c lassroom is  clutter free?   


Is the pupil able to sit on a seat rather than the floor?   


Is personal autonomy encouraged?   


Do staff target the development of independence?   


Do staff allow more time for movement or an activity for whole group or  create  more time for some pupils by providing extension activities for others?   


Sensory processing   ‘Sensory Processing Needs’   -   how sensations from the body and the  environment are interpreted & organized, making it possible for the individual  to use the body e ffectively within their environment   


Are tasks adapted to meet PUPIL’s needs?   


Do staff consider the positioning of a PUPIL at desk, on the carpet, in the  changing room?   
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Checklist: Medical Needs



The checklist has been designed to be used as an audit tool so that staff can check they are providing appropriate and purposeful support for PUPILs within this area of need

		Plans



		Has a risk assessment of the pupil’s needs in school been completed to identify actions required?

		



		Where a pupil needs support or assistance with toileting, has an individual Personal Care Plan been put in place and agreed with the child/young person, parents and school?

		



		Where a pupil needs additional assistance with a specific area of healthcare, which is not already covered by existing policy, is an individual Healthcare Plan in place?

		



		Adaptations



		Have specific times for the pupil to have rest breaks during the school day been identified?

		



		Has a plan been drawn up to encourage the pupil to start learning about pacing themselves and conserving energy?

		



		Is there an agreed scale that everyone is using to help the pupil identify their pain/fatigue levels?

		



		Are regular opportunities provided to review the impact of activities with a member of staff?

		



		Is social and emotional support provided either as part of a group or individually?

		



		Has the frequency of any intervention been discussed to try and minimise the amount of time spent out of the classroom?

		



		Adaptations



		Have sufficient staff been trained to ensure there is always one trained member of staff available to carry out the care identified in the Healthcare Plan?

		



		Has the School Nurse been consulted on specific training to meet identified healthcare needs?

		







For further specific resources and guidance please refer to the SENCO Guide
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Checklist: Medical Needs



 



 



The checklist has been designed to be used as an audit tool so that staff can 



check they are providing appropriate and purposeful support for PUPILs 



within 



this area of need



 



Plans



 



Has a risk assessment of the pupil’s needs in school been completed to 



identify actions required?



 



 



Where a pupil needs support or assistance with toileting, has an individual 



Personal Care Plan been put in place and agreed with 



the child/young 



person, parents and school?



 



 



Where a pupil needs additional assistance with a specific area of 



healthcare, which is not already covered by existing policy, is an individual 



Healthcare Plan in place?



 



 



Adaptations



 



Have specific times for t



he pupil to have rest breaks during the school day 



been identified?



 



 



Has a plan been drawn up to encourage the pupil to start learning about 



pacing themselves and conserving energy?



 



 



Is there an agreed scale that everyone is using to help the pupil ident



ify 



their pain/fatigue levels?



 



 



Are regular opportunities provided to review the impact of activities with a 



member of staff?



 



 



Is social and emotional support provided either as part of a group or 



individually?



 



 



Has the frequency of any intervention 



been discussed to try and minimise 



the amount of time spent out of the classroom?



 



 



Adaptations



 



Have sufficient staff been trained to ensure there is always one trained 



member of staff available to carry out the care identified in the Healthcare 



Plan?



 



 



Has the School Nurse been consulted on specific training to meet identified 



healthcare needs?



 



 



 



For further specific resources and guidance please refer to the 



SENCO Guide
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Checklist: Medical Needs     The checklist has been designed to be used as an audit tool so that staff can  check they are providing appropriate and purposeful support for PUPILs  within  this area of need  


Plans  


Has a risk assessment of the pupil’s needs in school been completed to  identify actions required?   


Where a pupil needs support or assistance with toileting, has an individual  Personal Care Plan been put in place and agreed with  the child/young  person, parents and school?   


Where a pupil needs additional assistance with a specific area of  healthcare, which is not already covered by existing policy, is an individual  Healthcare Plan in place?   


Adaptations  


Have specific times for t he pupil to have rest breaks during the school day  been identified?   


Has a plan been drawn up to encourage the pupil to start learning about  pacing themselves and conserving energy?   


Is there an agreed scale that everyone is using to help the pupil ident ify  their pain/fatigue levels?   


Are regular opportunities provided to review the impact of activities with a  member of staff?   


Is social and emotional support provided either as part of a group or  individually?   


Has the frequency of any intervention  been discussed to try and minimise  the amount of time spent out of the classroom?   


Adaptations  


Have sufficient staff been trained to ensure there is always one trained  member of staff available to carry out the care identified in the Healthcare  Plan?   


Has the School Nurse been consulted on specific training to meet identified  healthcare needs?   


  For further specific resources and guidance please refer to the  SENCO Guide  
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Universal Provision Checklist: Sensory Needs

[bookmark: _GoBack]

Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for pupils at universal level

		Visual Impairment

		



		Are pupils seated in the optimum position to be able to learn e.g. see the board and focus of the lesson clearly?

		



		Are pupils seated at the front of the class with their back to the windows?

		



		Do staff present work in a large bold format which is simple and uncluttered – good contrast?

		



		Do staff say the pupil’s name before talking to them? Do staff remember that PUPILs with VI are unlikely to follow non-verbal communication

		



		Are PUPILs given extra time to complete tasks and ‘downtime’ to reduce the effects of visual fatigue?

		



		Do staff regularly check understanding by eliciting information, rather than yes/no responses or repetition of information? Do staff realise 80% of learning is visual and so they can’t assume that pupils with VI have all the concepts in place?

		



		Is background noise kept to a minimum?

		



		Is the classroom and learning environment clearly organised?

		



		Does the classroom have appropriate lighting?

		



		Do staff ensure that there is minimum glare in the IWB by turning off overhead lighting, pulling blinds or changing the background colour on the board?

		



		Are PUPILs given large print resources which have good quality print and/or photocopying?

		



		Is the pupil fully included in break and lunch time activities?

		



		Is the pupil included in all areas of the curriculum?

		



		Does the pupil have the opportunity to work peers? E.g. not always working with an adult

		



		Do staff anticipate the pupil’s differing needs in advance of learning opportunities and/or homework?

		







For further specific resources and guidance please refer to the  SENCO Guide

		Hearing impairment

		



		Are staff aware if the pupil has hearing aids and do they know when they are not working?

		



		Is the background noise reduced to improve the acoustic environment?

		



		Are pupils positioned so that they can access lip reading or subtitles on audio visual material? Or given a written summary of the lesson?

		



		Are pupils given preferential seating and position in terms of access to the board and teacher?

		



		Is the classroom and learning environment clearly organised with minimal distractions?

		



		Is the pupil fully included in break and lunch time activities?

		



		Is the pupil included in all areas of the curriculum?

		



		Do pupil have opportunities to develop note taking skills/touch typing skills, if appropriate?

		



		Does the pupil have access to a key worker (for note taking) or notes provided before the lesson?

		



		Do staff display key vocab for the lesson/topic?

		



		Are staff providing a live speaker for MfL and other taped activities/audio lessons?

		



		Are staff providing appropriate access arrangements for tests and exams?

		



		Do staff provide differentiation of work activities using plain English?

		



		Are staff turning off overhead projectors when not in use?

		



		Are staff identifying pupil’s contributions to lessons and repeating these?

		



		Are staff standing still when teaching, facing the PUPIL and not the board?

		



		Are staff using a visual approach to phonics?

		



		Are pupils in a quiet environment for group work?

		



		Are pupils allowed to position themselves correctly in lessons?

		



		Do pupils have opportunities to meet and socialise with deaf peers to develop a positive deaf identity?

		



		Are staff providing a visual approach to reading?

		



		Do staff anticipate PUPILs differing access needs in advance of learning opportunities and/or homework?

		



		Multi-sensory impairment

		



		Have the above strategies and provision for VI and HI been considered?

		



		Is the pupil able to communicate their needs, wants and ideas?

		



		Has the impact of the combined sensory loss been taken into account?

		



		Has a coordinated approach been implemented to meet the PUPIL’s needs?

		







The SEND Code of Practice  (2015) states that where a PUPIL does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions.

 If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

For further specific resources and guidance please refer to the SENCO Guide
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Universal Provision Checklist



: Sensory Needs



 



 



Once desired outcomes have been set the universal provision checklist section should 



be used as a starting point. The checklist has been designed to be used as an audit tool 



for school practice, so that staff can check they are providing appropriate and 



purposeful suppor



t for pupils at universal level



 



Visual Impairment



 



 



Are 



pupil



s 



seated in the optimum position to be able to



 



learn e.g.



 



see the 



board and focus of the lesson clearly?



 



 



Are 



pupil



s seated at the front of the class with their back to the windows?



 



 



Do staff present work in a large bold format which is simple and 



uncluttered 



–



 



good contrast?



 



 



Do staff say the 



pupil’



s name before talking to th



em? Do staff remember 



that 



PUPIL



s with VI are unlikely to follow non



-



verbal communication



 



 



Are 



PUPIL



s given extra time to complete tasks and ‘downtime’ to reduce the 



effects 



of visual fatigue?



 



 



Do staff regularly check understanding by eliciting information, rather than 



yes/no responses or repetition of information? Do staff realise 80% of 



learning is visual



 



and



 



so they can’t assume that 



pupil



s with VI have all the 



concepts i



n place?



 



 



Is background noise kept to a minimum?



 



 



Is the classroom and learning environment clearly organised?



 



 



Does the classroom have appropriate lighting?



 



 



Do staff ensure that there is minimum glare in the IWB by turning off 



overhead lighting, 



pulling blinds or changing the background colour on the 



board?



 



 



Are 



PUPIL



s given large print resources which have good quality print 



and/or photocopying?



 



 



Is the 



pupil



 



fully included in break and lunch time activities?



 



 



Is the 



pupil



 



included in all areas of the curriculum?
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Universal Provision Checklist : Sensory Needs     Once desired outcomes have been set the universal provision checklist section should  be used as a starting point. The checklist has been designed to be used as an audit tool  for school practice, so that staff can check they are providing appropriate and  purposeful suppor t for pupils at universal level  


Visual Impairment   


Are  pupil s  seated in the optimum position to be able to   learn e.g.   see the  board and focus of the lesson clearly?   


Are  pupil s seated at the front of the class with their back to the windows?   


Do staff present work in a large bold format which is simple and  uncluttered  –   good contrast?   


Do staff say the  pupil’ s name before talking to th em? Do staff remember  that  PUPIL s with VI are unlikely to follow non - verbal communication   


Are  PUPIL s given extra time to complete tasks and ‘downtime’ to reduce the  effects  of visual fatigue?   


Do staff regularly check understanding by eliciting information, rather than  yes/no responses or repetition of information? Do staff realise 80% of  learning is visual   and   so they can’t assume that  pupil s with VI have all the  concepts i n place?   


Is background noise kept to a minimum?   


Is the classroom and learning environment clearly organised?   


Does the classroom have appropriate lighting?   


Do staff ensure that there is minimum glare in the IWB by turning off  overhead lighting,  pulling blinds or changing the background colour on the  board?   


Are  PUPIL s given large print resources which have good quality print  and/or photocopying?   


Is the  pupil   fully included in break and lunch time activities?   


Is the  pupil   included in all areas of the curriculum?   
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Universal Provision Checklist: Physical Needs

Once desired outcomes have been set the universal provision checklist section should be used as a starting point. The checklist has been designed to be used as an audit tool for school practice, so that staff can check they are providing appropriate and purposeful support for PUPIL at universal level

		Fine motor skills development

		



		Is the pupil seated in their optimum position or working e.g. feet flat, bottom back in the chair, table at elbow height and face on to their work?

		



		Have pre-writing skills been achieved prior to introducing formal handwriting? (see assessment indicators for details)

		



		Are tasks adapted depending on the needs of the pupil and learning objective?

		



		Is additional time required to complete the learning activity?

		



		Can joint/shared recording be utilised?

		



		Gross motor development

		



		Are tasks adapted dependent on the needs of the pupil and learning objective?

		



		Do staff consider position of the pupil and any equipment required to aid independence and support mobility/functional needs?

		



		Is the frequency of mobility around the classroom/school reduced?

		



		Is accessibility of the environment increased by ensuring the classroom is clutter free?

		



		Is the pupil able to sit on a seat rather than the floor?

		



		Is personal autonomy encouraged?

		



		Do staff target the development of independence?

		



		Do staff allow more time for movement or an activity for whole group or create more time for some pupils by providing extension activities for others?

		



		Sensory processing

‘Sensory Processing Needs’  - how sensations from the body and the environment are interpreted & organized, making it possible for the individual to use the body effectively within their environment

		



		Are tasks adapted to meet PUPIL’s needs?

		



		Do staff consider the positioning of a PUPIL at desk, on the carpet, in the changing room?

		



		Do staff provide opportunities for the additional practice of new skills?

		



		Are prompt lists/learning mats for tasks used?

		



		Are pre-prepared diagram/maps/graphs used for PUPILs to add information/interpret?

		



		Are pre-written question sheets provided? Or are numbers used to prevent the PUPIL having to copy out questions before answering?

		



		Are parents encouraged to target the same skills at home?

		



		Social and emotional development

		



		Are rest breaks provided during the day?

		



		Are opportunities provided for homework to be done during the school day?

		



		Are inclusive and accessible games/activities provided on the playground at break and lunchtimes?

		



		Do staff plan school trips and extracurricular activities so they are inclusive and accessible without the need for a parent to accompany the pupil?

		







The SEND Code of Practice  (2015) states that where a PUPIL does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions.

 If PUPILs are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs then please refer to Targeted Provision

For further specific resources and guidance please refer to the SENCO Guide
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Universal Provision Checklist: Physical Needs



 



Once desired outcomes have been set the universal provision checklist section should be 



used as a starting point. The checklist has been 



designed to be used as an audit tool for 



school practice, so that staff can check they are providing appropriate and purposeful 



support for PUPIL at universal level



 



Fine motor skills development



 



 



Is the pupil seated in their optimum position or working e.



g. feet flat, bottom 



back in the chair, table at elbow height and face on to their work?



 



 



Have pre



-



writing skills been achieved prior to introducing formal 



handwriting? 



(see assessment indicators for details)



 



 



Are tasks adapted depending on the needs of 



the pupil and learning objective?



 



 



Is additional time required to complete the learning activity?



 



 



Can joint/shared recording be utilised?



 



 



Gross motor development



 



 



Are tasks adapted dependent on the needs of the pupil and learning objective?



 



 



Do 



staff consider position of the pupil and any equipment required to aid 



independence and support mobility/functional needs?



 



 



Is the frequency of mobility around the classroom/school reduced?



 



 



Is accessibility of the environment increased by ensuring the c



lassroom is 



clutter free?



 



 



Is the pupil able to sit on a seat rather than the floor?



 



 



Is personal autonomy encouraged?



 



 



Do staff target the development of independence?



 



 



Do staff allow more time for movement or an activity for whole group or 



create 



more time for some pupils by providing extension activities for others?



 



 



Sensory processing



 



‘Sensory Processing Needs’  



-



 



how sensations from the body and the 



environment are interpreted & organized, making it possible for the individual 



to use the body e



ffectively within their environment



 



 



Are tasks adapted to meet PUPIL’s needs?



 



 



Do staff consider the positioning of a PUPIL at desk, on the carpet, in the 



changing room?
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Universal Provision Checklist: Physical Needs   Once desired outcomes have been set the universal provision checklist section should be  used as a starting point. The checklist has been  designed to be used as an audit tool for  school practice, so that staff can check they are providing appropriate and purposeful  support for PUPIL at universal level  


Fine motor skills development   


Is the pupil seated in their optimum position or working e. g. feet flat, bottom  back in the chair, table at elbow height and face on to their work?   


Have pre - writing skills been achieved prior to introducing formal  handwriting?  (see assessment indicators for details)   


Are tasks adapted depending on the needs of  the pupil and learning objective?   


Is additional time required to complete the learning activity?   


Can joint/shared recording be utilised?   


Gross motor development   


Are tasks adapted dependent on the needs of the pupil and learning objective?   


Do  staff consider position of the pupil and any equipment required to aid  independence and support mobility/functional needs?   


Is the frequency of mobility around the classroom/school reduced?   


Is accessibility of the environment increased by ensuring the c lassroom is  clutter free?   


Is the pupil able to sit on a seat rather than the floor?   


Is personal autonomy encouraged?   


Do staff target the development of independence?   


Do staff allow more time for movement or an activity for whole group or  create  more time for some pupils by providing extension activities for others?   


Sensory processing   ‘Sensory Processing Needs’   -   how sensations from the body and the  environment are interpreted & organized, making it possible for the individual  to use the body e ffectively within their environment   


Are tasks adapted to meet PUPIL’s needs?   


Do staff consider the positioning of a PUPIL at desk, on the carpet, in the  changing room?   
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Checklist: Medical Needs



The checklist has been designed to be used as an audit tool so that staff can check they are providing appropriate and purposeful support for PUPILs within this area of need

		Plans



		Has a risk assessment of the pupil’s needs in school been completed to identify actions required?

		



		Where a pupil needs support or assistance with toileting, has an individual Personal Care Plan been put in place and agreed with the child/young person, parents and school?

		



		Where a pupil needs additional assistance with a specific area of healthcare, which is not already covered by existing policy, is an individual Healthcare Plan in place?

		



		Adaptations



		Have specific times for the pupil to have rest breaks during the school day been identified?

		



		Has a plan been drawn up to encourage the pupil to start learning about pacing themselves and conserving energy?

		



		Is there an agreed scale that everyone is using to help the pupil identify their pain/fatigue levels?

		



		Are regular opportunities provided to review the impact of activities with a member of staff?

		



		Is social and emotional support provided either as part of a group or individually?

		



		Has the frequency of any intervention been discussed to try and minimise the amount of time spent out of the classroom?

		



		Adaptations



		Have sufficient staff been trained to ensure there is always one trained member of staff available to carry out the care identified in the Healthcare Plan?

		



		Has the School Nurse been consulted on specific training to meet identified healthcare needs?

		







For further specific resources and guidance please refer to the SENCO Guide
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Checklist: Medical Needs



 



 



The checklist has been designed to be used as an audit tool so that staff can 



check they are providing appropriate and purposeful support for PUPILs 



within 



this area of need



 



Plans



 



Has a risk assessment of the pupil’s needs in school been completed to 



identify actions required?



 



 



Where a pupil needs support or assistance with toileting, has an individual 



Personal Care Plan been put in place and agreed with 



the child/young 



person, parents and school?



 



 



Where a pupil needs additional assistance with a specific area of 



healthcare, which is not already covered by existing policy, is an individual 



Healthcare Plan in place?



 



 



Adaptations



 



Have specific times for t



he pupil to have rest breaks during the school day 



been identified?



 



 



Has a plan been drawn up to encourage the pupil to start learning about 



pacing themselves and conserving energy?



 



 



Is there an agreed scale that everyone is using to help the pupil ident



ify 



their pain/fatigue levels?



 



 



Are regular opportunities provided to review the impact of activities with a 



member of staff?



 



 



Is social and emotional support provided either as part of a group or 



individually?



 



 



Has the frequency of any intervention 



been discussed to try and minimise 



the amount of time spent out of the classroom?



 



 



Adaptations



 



Have sufficient staff been trained to ensure there is always one trained 



member of staff available to carry out the care identified in the Healthcare 



Plan?



 



 



Has the School Nurse been consulted on specific training to meet identified 



healthcare needs?



 



 



 



For further specific resources and guidance please refer to the 



SENCO Guide
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Checklist: Medical Needs     The checklist has been designed to be used as an audit tool so that staff can  check they are providing appropriate and purposeful support for PUPILs  within  this area of need  


Plans  


Has a risk assessment of the pupil’s needs in school been completed to  identify actions required?   


Where a pupil needs support or assistance with toileting, has an individual  Personal Care Plan been put in place and agreed with  the child/young  person, parents and school?   


Where a pupil needs additional assistance with a specific area of  healthcare, which is not already covered by existing policy, is an individual  Healthcare Plan in place?   


Adaptations  


Have specific times for t he pupil to have rest breaks during the school day  been identified?   


Has a plan been drawn up to encourage the pupil to start learning about  pacing themselves and conserving energy?   


Is there an agreed scale that everyone is using to help the pupil ident ify  their pain/fatigue levels?   


Are regular opportunities provided to review the impact of activities with a  member of staff?   


Is social and emotional support provided either as part of a group or  individually?   


Has the frequency of any intervention  been discussed to try and minimise  the amount of time spent out of the classroom?   


Adaptations  


Have sufficient staff been trained to ensure there is always one trained  member of staff available to carry out the care identified in the Healthcare  Plan?   


Has the School Nurse been consulted on specific training to meet identified  healthcare needs?   


  For further specific resources and guidance please refer to the  SENCO Guide  
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[bookmark: TargetGreen]Targeted Provision Bank: Sensory

For pupils with sensory needs targeted provision may be indicated if the pupil has difficulty maintaining and sustaining concentration leading to significant difficulties completing work 

		Visual Impairment

		



		Pupil has timely access to appropriate modified resources

		



		Staff have had appropriate training to meet PUPIL’s specific needs

		



		Pupil has appropriate access arrangements for tests and exams

		



		Pupil’s specific social and emotional needs are being met

		



		Pupil has access to appropriate support during lessons

		



		Pupil has support to promote age appropriate independence

		



		Pupil has opportunity to develop self-advocacy skills

		



		Pupil has access to an appropriate VI specific curriculum 

		



		Pupil has opportunity to develop touch typing skills

		



		Pupil has opportunity to develop low vision aid skills e.g. access to board, magnifiers 

		



		Hearing Impairment

		



		Staff provide subtitles with audio visual resources

		



		Pupil has timely access to appropriate vocabulary  both pre and post teaching

		



		Advice from Advisory teachers of alternative approaches to communication is implemented

		



		Staff have had appropriate training to meet PUPIL’s specific needs

		



		Staff are aware of the equipment that needs to be used e.g. radio aids, soundfield, cochlear implants

		



		Where a pupil has a soundfield system, staff make consistent use of the hand held soundfield mikes

		



		Staff are aware of how to check the equipment s working and troubleshoot any problems

		



		Advice from Advisory teachers on visual support approaches for literacy and acquisition of language is fully implemented 

		



		The pupil has access to a specialist Speech and language therapist, recommendations are fully implemented

		



		appropriate access arrangements are made for tests and exams 

		



		Pupil specific social and emotional needs are met

		



		Pupil has access to appropriate support during lessons

		



		Pupil has support to promote age appropriate independence

		



		Pupil has opportunity to develop self-advocacy skills

		



		Pupil has access to an appropriate HI specific curriculum 

		



		Pupil has opportunity to develop touch typing skills

		



		Multi-sensory impairment

		



		Have the above strategies and provision for VI and HI been considered?

		



		Has the impact of the combined sensory loss been taken into account?

		



		All sensory channels (vision, hearing, touch) have been planned for in accessing the curriculum

		



		The pupil has access to a specialist MSI curriculum, or elements of a specialist MSI curriculum

		





Refer to Specialist Provision for PUPIL with more complex difficulties or disabilities across several areas of development

For further specific resources and guidance please refer to the SENCO Guide
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Targeted Provision Bank



: Sensory



 



For pupils with sensory needs targeted provision may be indicated if the pupil has 



difficulty maintaining and sustaining concentration leading to 



significant difficulties 



completing work



 



 



Visual Impairment



 



 



Pupil has timely access to appropriate modified resources



 



 



Staff have had appropriate training to meet PUPIL’s specific needs



 



 



Pupil has appropriate access arrangements for tests and exams



 



 



Pupil’s specific social and emotional needs are being met



 



 



Pupil has access to appropriate support during lessons



 



 



Pupil has support to promote age appropriate independence



 



 



Pupil has opportunity to develop self



-



advocacy skills



 



 



Pupil has access to an 



appropriate VI specific curriculum 



 



 



Pupil has opportunity to develop touch typing skills



 



 



Pupil has opportunity to develop low vision aid skills e.g. access to board, 



magnifiers 



 



 



Hearing Impairment



 



 



Staff provide subtitles with audio visual resources



 



 



Pupil has timely access to appropriate vocabulary  both pre and post 



teaching



 



 



Advice from Advisory teachers of alternative approaches to 



communication is implemented



 



 



Staff have had appropriate training to meet PUPIL’s specific needs



 



 



Staff are 



aware of the equipment that needs to be used e.g. radio aids, 



soundfield, cochlear implants



 



 



Where a pupil has a soundfield system, staff make consistent use of the 



hand held soundfield mikes



 



 



Staff are aware of how to check the equipment s working and 



t



roubleshoot any problems



 



 



Advice from Advisory teachers on visual support approaches for literacy 



and acquisition of language is fully implemented 



 



 



The pupil has access to a specialist Speech and language therapist, 



recommendations are fully implemented
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Targeted Provision Bank : Sensory   For pupils with sensory needs targeted provision may be indicated if the pupil has  difficulty maintaining and sustaining concentration leading to  significant difficulties  completing work    


Visual Impairment   


Pupil has timely access to appropriate modified resources   


Staff have had appropriate training to meet PUPIL’s specific needs   


Pupil has appropriate access arrangements for tests and exams   


Pupil’s specific social and emotional needs are being met   


Pupil has access to appropriate support during lessons   


Pupil has support to promote age appropriate independence   


Pupil has opportunity to develop self - advocacy skills   


Pupil has access to an  appropriate VI specific curriculum    


Pupil has opportunity to develop touch typing skills   


Pupil has opportunity to develop low vision aid skills e.g. access to board,  magnifiers    


Hearing Impairment   


Staff provide subtitles with audio visual resources   


Pupil has timely access to appropriate vocabulary  both pre and post  teaching   


Advice from Advisory teachers of alternative approaches to  communication is implemented   


Staff have had appropriate training to meet PUPIL’s specific needs   


Staff are  aware of the equipment that needs to be used e.g. radio aids,  soundfield, cochlear implants   


Where a pupil has a soundfield system, staff make consistent use of the  hand held soundfield mikes   


Staff are aware of how to check the equipment s working and  t roubleshoot any problems   


Advice from Advisory teachers on visual support approaches for literacy  and acquisition of language is fully implemented    


The pupil has access to a specialist Speech and language therapist,  recommendations are fully implemented   
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Targeted Provision Bank: Physical

For pupils with a physical difficulty or medical condition targeted provision may be indicated if it is impacting on them from taking part in school life without support leading to significant difficulties completing work.

		Fine motor skills development

		



		Use fine motor workouts and other activities with whole class and on an individual basis

		



		Complete ‘Write from the Start’ activities daily

		



		Use alternative equipment e.g. different scissors, writing slope, Dycem, pencil grips, different pen/pencil

		



		Use alternative methods of recording e.g. scribe, highlighting pre-produced notes, pre-produced worksheets which require minimal amounts of writing, IT (laptop, tablet)

		



		Advice from advisory teachers is fully implemented and use of recommended resources  made

		



		Adult assistance with some of the tasks is provided, always ensuring the learning objective is still met by the PUPIL

		



		Typing skills are developed using resources such as BBC Dance Mat typing, Text Type from Doorway Online

		



		Gross motor development

		



		Identify groups for/activities supporting gross motor movement & development.

		



		Use alternative equipment e.g. punch ball balloons or light balls in PE

		



		Advice on alternative equipment and resources from OT/Physio/Advisory teachers is sought and recommendations implemented

		



		Social and emotional development

		



		Provide specific input for development of age appropriate social skills e.g. Thrive, SEAL, Emotional Logic

		







Refer to Plymouth Local Offer for further information relating to advice/support available Plymouth Local Offer 

Refer to Specialist Provision for pupils with more complex difficulties or disabilities across several areas of development

For further specific resources and guidance please refer to the SENCO Guide
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Targeted Provision Bank



: Physical



 



For pupils with a physical difficulty or medical condition targeted provision may be 



indicated if it is impacting on them from taking part in school 



life without support leading 



to significant difficulties completing work.



 



Fine motor skills 



development



 



 



Use fine motor workouts and other activities with whole class and on an 



individual basis



 



 



Complete ‘Write from the Start’ activities daily



 



 



Use 



alternative equipment e.g. different scissors, writing slope, Dycem, pencil 



grips, different pen/pencil



 



 



Use alternative methods of recording e.g. scribe, highlighting pre



-



produced 



notes, pre



-



produced worksheets which require minimal amounts of writing, I



T 



(laptop, tablet)



 



 



Advice from advisory teachers is fully implemented and use of recommended 



resources  made



 



 



Adult assistance with some of the tasks is provided, always ensuring the 



learning objective is still met by the PUPIL



 



 



Typing skills are devel



oped using resources such as BBC Dance Mat typing, 



Text Type from Doorway Online



 



 



Gross motor development



 



 



Identify groups for/activities supporting gross motor movement & development.



 



 



Use alternative equipment e.g. punch ball balloons or light balls 



in PE



 



 



Advice on alternative equipment and resources from OT/Physio/Advisory 



teachers is sought and recommendations implemented



 



 



Social and emotional development



 



 



Provide specific input for development of age appropriate social skills e.g. 



Thrive, SEAL,



 



Emotional Logic



 



 



 



Refer to Plymouth Local Offer for further information relating to advice/support available 



Plymouth Local Offer



 



 



Refer to 



Specialist Provision



 



for pupils with more complex difficulties or disabilities across 



several areas of development



 



For further specific resources and guidance please refer to the 



SENCO Guide
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Targeted Provision Bank : Physical   For pupils with a physical difficulty or medical condition targeted provision may be  indicated if it is impacting on them from taking part in school  life without support leading  to significant difficulties completing work.  


Fine motor skills  development   


Use fine motor workouts and other activities with whole class and on an  individual basis   


Complete ‘Write from the Start’ activities daily   


Use  alternative equipment e.g. different scissors, writing slope, Dycem, pencil  grips, different pen/pencil   


Use alternative methods of recording e.g. scribe, highlighting pre - produced  notes, pre - produced worksheets which require minimal amounts of writing, I T  (laptop, tablet)   


Advice from advisory teachers is fully implemented and use of recommended  resources  made   


Adult assistance with some of the tasks is provided, always ensuring the  learning objective is still met by the PUPIL   


Typing skills are devel oped using resources such as BBC Dance Mat typing,  Text Type from Doorway Online   


Gross motor development   


Identify groups for/activities supporting gross motor movement & development.   


Use alternative equipment e.g. punch ball balloons or light balls  in PE   


Advice on alternative equipment and resources from OT/Physio/Advisory  teachers is sought and recommendations implemented   


Social and emotional development   


Provide specific input for development of age appropriate social skills e.g.  Thrive, SEAL,   Emotional Logic   


  Refer to Plymouth Local Offer for further information relating to advice/support available  Plymouth Local Offer     Refer to  Specialist Provision   for pupils with more complex difficulties or disabilities across  several areas of development   For further specific resources and guidance please refer to the  SENCO Guide  
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[bookmark: TargetGreen]Targeted Provision Bank: Sensory

For pupils with sensory needs targeted provision may be indicated if the pupil has difficulty maintaining and sustaining concentration leading to significant difficulties completing work 

		Visual Impairment

		



		Pupil has timely access to appropriate modified resources

		



		Staff have had appropriate training to meet PUPIL’s specific needs

		



		Pupil has appropriate access arrangements for tests and exams

		



		Pupil’s specific social and emotional needs are being met

		



		Pupil has access to appropriate support during lessons

		



		Pupil has support to promote age appropriate independence

		



		Pupil has opportunity to develop self-advocacy skills

		



		Pupil has access to an appropriate VI specific curriculum 

		



		Pupil has opportunity to develop touch typing skills

		



		Pupil has opportunity to develop low vision aid skills e.g. access to board, magnifiers 

		



		Hearing Impairment

		



		Staff provide subtitles with audio visual resources

		



		Pupil has timely access to appropriate vocabulary  both pre and post teaching

		



		Advice from Advisory teachers of alternative approaches to communication is implemented

		



		Staff have had appropriate training to meet PUPIL’s specific needs

		



		Staff are aware of the equipment that needs to be used e.g. radio aids, soundfield, cochlear implants

		



		Where a pupil has a soundfield system, staff make consistent use of the hand held soundfield mikes

		



		Staff are aware of how to check the equipment s working and troubleshoot any problems

		



		Advice from Advisory teachers on visual support approaches for literacy and acquisition of language is fully implemented 

		



		The pupil has access to a specialist Speech and language therapist, recommendations are fully implemented

		



		appropriate access arrangements are made for tests and exams 

		



		Pupil specific social and emotional needs are met

		



		Pupil has access to appropriate support during lessons

		



		Pupil has support to promote age appropriate independence

		



		Pupil has opportunity to develop self-advocacy skills

		



		Pupil has access to an appropriate HI specific curriculum 

		



		Pupil has opportunity to develop touch typing skills

		



		Multi-sensory impairment

		



		Have the above strategies and provision for VI and HI been considered?

		



		Has the impact of the combined sensory loss been taken into account?

		



		All sensory channels (vision, hearing, touch) have been planned for in accessing the curriculum

		



		The pupil has access to a specialist MSI curriculum, or elements of a specialist MSI curriculum

		





Refer to Specialist Provision for PUPIL with more complex difficulties or disabilities across several areas of development

For further specific resources and guidance please refer to the SENCO Guide
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Targeted Provision Bank



: Sensory



 



For pupils with sensory needs targeted provision may be indicated if the pupil has 



difficulty maintaining and sustaining concentration leading to 



significant difficulties 



completing work



 



 



Visual Impairment



 



 



Pupil has timely access to appropriate modified resources



 



 



Staff have had appropriate training to meet PUPIL’s specific needs



 



 



Pupil has appropriate access arrangements for tests and exams



 



 



Pupil’s specific social and emotional needs are being met



 



 



Pupil has access to appropriate support during lessons



 



 



Pupil has support to promote age appropriate independence



 



 



Pupil has opportunity to develop self



-



advocacy skills



 



 



Pupil has access to an 



appropriate VI specific curriculum 



 



 



Pupil has opportunity to develop touch typing skills



 



 



Pupil has opportunity to develop low vision aid skills e.g. access to board, 



magnifiers 



 



 



Hearing Impairment



 



 



Staff provide subtitles with audio visual resources



 



 



Pupil has timely access to appropriate vocabulary  both pre and post 



teaching



 



 



Advice from Advisory teachers of alternative approaches to 



communication is implemented



 



 



Staff have had appropriate training to meet PUPIL’s specific needs



 



 



Staff are 



aware of the equipment that needs to be used e.g. radio aids, 



soundfield, cochlear implants



 



 



Where a pupil has a soundfield system, staff make consistent use of the 



hand held soundfield mikes



 



 



Staff are aware of how to check the equipment s working and 



t



roubleshoot any problems



 



 



Advice from Advisory teachers on visual support approaches for literacy 



and acquisition of language is fully implemented 



 



 



The pupil has access to a specialist Speech and language therapist, 



recommendations are fully implemented
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Targeted Provision Bank : Sensory   For pupils with sensory needs targeted provision may be indicated if the pupil has  difficulty maintaining and sustaining concentration leading to  significant difficulties  completing work    


Visual Impairment   


Pupil has timely access to appropriate modified resources   


Staff have had appropriate training to meet PUPIL’s specific needs   


Pupil has appropriate access arrangements for tests and exams   


Pupil’s specific social and emotional needs are being met   


Pupil has access to appropriate support during lessons   


Pupil has support to promote age appropriate independence   


Pupil has opportunity to develop self - advocacy skills   


Pupil has access to an  appropriate VI specific curriculum    


Pupil has opportunity to develop touch typing skills   


Pupil has opportunity to develop low vision aid skills e.g. access to board,  magnifiers    


Hearing Impairment   


Staff provide subtitles with audio visual resources   


Pupil has timely access to appropriate vocabulary  both pre and post  teaching   


Advice from Advisory teachers of alternative approaches to  communication is implemented   


Staff have had appropriate training to meet PUPIL’s specific needs   


Staff are  aware of the equipment that needs to be used e.g. radio aids,  soundfield, cochlear implants   


Where a pupil has a soundfield system, staff make consistent use of the  hand held soundfield mikes   


Staff are aware of how to check the equipment s working and  t roubleshoot any problems   


Advice from Advisory teachers on visual support approaches for literacy  and acquisition of language is fully implemented    


The pupil has access to a specialist Speech and language therapist,  recommendations are fully implemented   
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Targeted Provision Bank: Physical

For pupils with a physical difficulty or medical condition targeted provision may be indicated if it is impacting on them from taking part in school life without support leading to significant difficulties completing work.

		Fine motor skills development

		



		Use fine motor workouts and other activities with whole class and on an individual basis

		



		Complete ‘Write from the Start’ activities daily

		



		Use alternative equipment e.g. different scissors, writing slope, Dycem, pencil grips, different pen/pencil

		



		Use alternative methods of recording e.g. scribe, highlighting pre-produced notes, pre-produced worksheets which require minimal amounts of writing, IT (laptop, tablet)

		



		Advice from advisory teachers is fully implemented and use of recommended resources  made

		



		Adult assistance with some of the tasks is provided, always ensuring the learning objective is still met by the PUPIL

		



		Typing skills are developed using resources such as BBC Dance Mat typing, Text Type from Doorway Online

		



		Gross motor development

		



		Identify groups for/activities supporting gross motor movement & development.

		



		Use alternative equipment e.g. punch ball balloons or light balls in PE

		



		Advice on alternative equipment and resources from OT/Physio/Advisory teachers is sought and recommendations implemented

		



		Social and emotional development

		



		Provide specific input for development of age appropriate social skills e.g. Thrive, SEAL, Emotional Logic

		







Refer to Plymouth Local Offer for further information relating to advice/support available Plymouth Local Offer 

Refer to Specialist Provision for pupils with more complex difficulties or disabilities across several areas of development

For further specific resources and guidance please refer to the SENCO Guide









 



 



OFFICIAL:SENSITIVE



 



Targeted Provision Bank



: Physical



 



For pupils with a physical difficulty or medical condition targeted provision may be 



indicated if it is impacting on them from taking part in school 



life without support leading 



to significant difficulties completing work.



 



Fine motor skills 



development



 



 



Use fine motor workouts and other activities with whole class and on an 



individual basis



 



 



Complete ‘Write from the Start’ activities daily



 



 



Use 



alternative equipment e.g. different scissors, writing slope, Dycem, pencil 



grips, different pen/pencil



 



 



Use alternative methods of recording e.g. scribe, highlighting pre



-



produced 



notes, pre



-



produced worksheets which require minimal amounts of writing, I



T 



(laptop, tablet)



 



 



Advice from advisory teachers is fully implemented and use of recommended 



resources  made



 



 



Adult assistance with some of the tasks is provided, always ensuring the 



learning objective is still met by the PUPIL



 



 



Typing skills are devel



oped using resources such as BBC Dance Mat typing, 



Text Type from Doorway Online



 



 



Gross motor development



 



 



Identify groups for/activities supporting gross motor movement & development.



 



 



Use alternative equipment e.g. punch ball balloons or light balls 



in PE



 



 



Advice on alternative equipment and resources from OT/Physio/Advisory 



teachers is sought and recommendations implemented



 



 



Social and emotional development



 



 



Provide specific input for development of age appropriate social skills e.g. 



Thrive, SEAL,



 



Emotional Logic



 



 



 



Refer to Plymouth Local Offer for further information relating to advice/support available 



Plymouth Local Offer



 



 



Refer to 



Specialist Provision



 



for pupils with more complex difficulties or disabilities across 



several areas of development



 



For further specific resources and guidance please refer to the 



SENCO Guide
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Targeted Provision Bank : Physical   For pupils with a physical difficulty or medical condition targeted provision may be  indicated if it is impacting on them from taking part in school  life without support leading  to significant difficulties completing work.  


Fine motor skills  development   


Use fine motor workouts and other activities with whole class and on an  individual basis   


Complete ‘Write from the Start’ activities daily   


Use  alternative equipment e.g. different scissors, writing slope, Dycem, pencil  grips, different pen/pencil   


Use alternative methods of recording e.g. scribe, highlighting pre - produced  notes, pre - produced worksheets which require minimal amounts of writing, I T  (laptop, tablet)   


Advice from advisory teachers is fully implemented and use of recommended  resources  made   


Adult assistance with some of the tasks is provided, always ensuring the  learning objective is still met by the PUPIL   


Typing skills are devel oped using resources such as BBC Dance Mat typing,  Text Type from Doorway Online   


Gross motor development   


Identify groups for/activities supporting gross motor movement & development.   


Use alternative equipment e.g. punch ball balloons or light balls  in PE   


Advice on alternative equipment and resources from OT/Physio/Advisory  teachers is sought and recommendations implemented   


Social and emotional development   


Provide specific input for development of age appropriate social skills e.g.  Thrive, SEAL,   Emotional Logic   


  Refer to Plymouth Local Offer for further information relating to advice/support available  Plymouth Local Offer     Refer to  Specialist Provision   for pupils with more complex difficulties or disabilities across  several areas of development   For further specific resources and guidance please refer to the  SENCO Guide  
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[bookmark: TargetRed]Targeted Provision Bank: Communication and Interaction



Despite universal and individualised support there are persistent difficulties with communication and interaction. The pupil has made limited progress with needs which impact on access to curriculum and function

The involvement of external professionals may be indicated e.g. through consultation and advice, attendance at outcome based meetings etc. with the Communication Interaction Team, Livewell SALT, CAMHS etc.  

		Social development, interaction and play

		



		Explicit teaching of important skills and rules of social interaction, with modelling and use of key phrases, e.g. ‘can I join in?’

		



		Personalised social stories to support understanding and choices

		



		Support for interpersonal problem-solving to promote assertiveness and negotiation e.g. categorising the relative importance of problems, visual supports to express feelings, comic strip conversations

		



		Develop pupil’s awareness of situation that may be difficult and encourage PUPIL to use appropriate strategies. Use of a 5-point scale to reinforce self-regulation

		



		Encourage recognition of pupil’s own emotions and those of others. Link physical feelings to emotions.

		



		Social skills group or involvement in Lego therapy with baseline assessment

		



		Promote interaction with pupil’s peer group through the use of programmes such as ‘Circle of friends’

		



		Teach and model phrases about safety and help

		



		Provide pupil with access to a buddy/peer support system

		



		Teach pupils to understand the passing of time

		



		Attention and listening

		



		Barrier games

		



		A clear, visual and consistent reward system to promote listening and attention

		



		Reduced time spent on difficult activities and increased time spent on the PUPIL’s learning strengths



		



		Understanding language and communication

		



		Targeted comprehension groups e.g. Language for Thinking

		



		Language link groups

		



		Vocabulary teaching with phonological and semantic cues e.g. Widgit Symbols pre-teaching vocab

		



		Colourful semantics e.g. colour coding to promote the understanding of meaning relationships in sentences

		



		Concept development programme

		



		Expressive (spoken) language and communication

		



		Language link groups

		



		Vocabulary teaching with phonological and semantic cues e.g. Widgit Symbols pre-teaching vocab

		



		Colourful semantics e.g. colour coded prompt cards to extend the PUPIL’s language, from word to phrase and phrase to sentence 

		



		Concept development programme

		



		Intelligibility

		



		Use of listening/phonics activities from a structured programme

		



		Use of cued articulation throughout the day

		



		Developing phonological awareness skills e.g. rhyme/syllable awareness

		



		Flexibility of thought

		



		Teach strategies to deal with stressful events and identify strategy if PUPIL needs to be withdrawn e.g. a selection of anxiety reducing activities

		



		TEACCH approaches

		



		Personalised social stories and comic strip conversations in order to develop understanding

		



		Access to time out area or distraction free environment

		



		Break tasks down into manageable steps with a clear start and finish by using task planners that have been personalised for the pupil

		



		Provide a visual prompt to support with organisational skills

		



		Use a calm, firm and consistent approach to managing learning behaviour related to rewards that are motivating for the PUPIL

		



		Individual work station or space according to flexible curriculum approach

		



		Sensory processing

		



		Provide alternative acceptable items to meet PUPIL’s sensory needs

		



		Access to time out are or distraction free environment

		



		Ball therapy programme

		



		Fun Fit

		



		Regular short sensory breaks

		



		Designated space or carpet square for sitting on the carpet

		



		Use of a sit and move cushion/writing slope/pencil grip where required

		



		Keyboard skills are taught

		







Refer to Specialist Provision for pupils with more complex difficulties or disabilities across several areas of development

For further specific resources and guidance please refer to the SENCO Guide https://www.plymouthonlinedirectory.com/plymouthlocaloffer/sencoguide 
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Targeted Provision Bank



: Communication and Interaction



 



 



Despite universal and individualised support there are persistent difficulties 



with communication and interaction. The pupil has 



made limited progress 



with needs which impact on access to curriculum and function



 



The involvement of external professionals 



may



 



be indicated e.g. through 



consultation and advice, attendance at outcome based meetings etc. with the 



Communication Interaction



 



Team, Livewell SALT, CAMHS etc. 



 



 



Social development, interaction and play



 



 



Explicit teaching of important skills and rules of social interaction, with 



modelling and use of key phrases, e.g. ‘can I join in?’



 



 



Personalised social stories to support 



understanding and choices



 



 



Support for interpersonal problem



-



solving to promote assertiveness 



and negotiation e.g. categorising the relative importance of problems, 



visual supports to express feelings, comic strip conversations



 



 



Develop pupil’s awareness



 



of situation that may be difficult and 



encourage PUPIL to use appropriate strategies. Use of a 5



-



point scale 



to reinforce self



-



regulation



 



 



Encourage recognition of pupil’s own emotions and those of others. Link 



physical feelings to emotions.



 



 



Social ski



lls group or involvement in Lego therapy with baseline 



assessment



 



 



Promote interaction with pupil’s peer group through the use of 



programmes such as ‘Circle of friends’



 



 



Teach and model phrases about safety and help



 



 



Provide pupil with access to a 



buddy/peer support system



 



 



Teach pupils to understand the passing of time



 



 



Attention and listening



 



 



Barrier games



 



 



A clear, visual and consistent reward system to promote listening and 



attention



 



 



Reduced time spent on difficult activities and 



increased time spent on 



the PUPIL’s learning strengths



 



 



 






   


OFFICIAL:SENSITIVE  


Targeted Provision Bank : Communication and Interaction     Despite universal and individualised support there are persistent difficulties  with communication and interaction. The pupil has  made limited progress  with needs which impact on access to curriculum and function   The involvement of external professionals  may   be indicated e.g. through  consultation and advice, attendance at outcome based meetings etc. with the  Communication Interaction   Team, Livewell SALT, CAMHS etc.     


Social development, interaction and play   


Explicit teaching of important skills and rules of social interaction, with  modelling and use of key phrases, e.g. ‘can I join in?’   


Personalised social stories to support  understanding and choices   


Support for interpersonal problem - solving to promote assertiveness  and negotiation e.g. categorising the relative importance of problems,  visual supports to express feelings, comic strip conversations   


Develop pupil’s awareness   of situation that may be difficult and  encourage PUPIL to use appropriate strategies. Use of a 5 - point scale  to reinforce self - regulation   


Encourage recognition of pupil’s own emotions and those of others. Link  physical feelings to emotions.   


Social ski lls group or involvement in Lego therapy with baseline  assessment   


Promote interaction with pupil’s peer group through the use of  programmes such as ‘Circle of friends’   


Teach and model phrases about safety and help   


Provide pupil with access to a  buddy/peer support system   


Teach pupils to understand the passing of time   


Attention and listening   


Barrier games   


A clear, visual and consistent reward system to promote listening and  attention   


Reduced time spent on difficult activities and  increased time spent on  the PUPIL’s learning strengths     
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[bookmark: TargetRed]Targeted Provision Bank: Communication and Interaction



Despite universal and individualised support there are persistent difficulties with communication and interaction. The pupil has made limited progress with needs which impact on access to curriculum and function

The involvement of external professionals may be indicated e.g. through consultation and advice, attendance at outcome based meetings etc. with the Communication Interaction Team, Livewell SALT, CAMHS etc.  

		Social development, interaction and play

		



		Explicit teaching of important skills and rules of social interaction, with modelling and use of key phrases, e.g. ‘can I join in?’

		



		Personalised social stories to support understanding and choices

		



		Support for interpersonal problem-solving to promote assertiveness and negotiation e.g. categorising the relative importance of problems, visual supports to express feelings, comic strip conversations

		



		Develop pupil’s awareness of situation that may be difficult and encourage PUPIL to use appropriate strategies. Use of a 5-point scale to reinforce self-regulation

		



		Encourage recognition of pupil’s own emotions and those of others. Link physical feelings to emotions.

		



		Social skills group or involvement in Lego therapy with baseline assessment

		



		Promote interaction with pupil’s peer group through the use of programmes such as ‘Circle of friends’

		



		Teach and model phrases about safety and help

		



		Provide pupil with access to a buddy/peer support system

		



		Teach pupils to understand the passing of time

		



		Attention and listening

		



		Barrier games

		



		A clear, visual and consistent reward system to promote listening and attention

		



		Reduced time spent on difficult activities and increased time spent on the PUPIL’s learning strengths



		



		Understanding language and communication

		



		Targeted comprehension groups e.g. Language for Thinking

		



		Language link groups

		



		Vocabulary teaching with phonological and semantic cues e.g. Widgit Symbols pre-teaching vocab

		



		Colourful semantics e.g. colour coding to promote the understanding of meaning relationships in sentences

		



		Concept development programme

		



		Expressive (spoken) language and communication

		



		Language link groups

		



		Vocabulary teaching with phonological and semantic cues e.g. Widgit Symbols pre-teaching vocab

		



		Colourful semantics e.g. colour coded prompt cards to extend the PUPIL’s language, from word to phrase and phrase to sentence 

		



		Concept development programme

		



		Intelligibility

		



		Use of listening/phonics activities from a structured programme

		



		Use of cued articulation throughout the day

		



		Developing phonological awareness skills e.g. rhyme/syllable awareness

		



		Flexibility of thought

		



		Teach strategies to deal with stressful events and identify strategy if PUPIL needs to be withdrawn e.g. a selection of anxiety reducing activities

		



		TEACCH approaches

		



		Personalised social stories and comic strip conversations in order to develop understanding

		



		Access to time out area or distraction free environment

		



		Break tasks down into manageable steps with a clear start and finish by using task planners that have been personalised for the pupil

		



		Provide a visual prompt to support with organisational skills

		



		Use a calm, firm and consistent approach to managing learning behaviour related to rewards that are motivating for the PUPIL

		



		Individual work station or space according to flexible curriculum approach

		



		Sensory processing

		



		Provide alternative acceptable items to meet PUPIL’s sensory needs

		



		Access to time out are or distraction free environment

		



		Ball therapy programme

		



		Fun Fit

		



		Regular short sensory breaks

		



		Designated space or carpet square for sitting on the carpet

		



		Use of a sit and move cushion/writing slope/pencil grip where required

		



		Keyboard skills are taught

		







Refer to Specialist Provision for pupils with more complex difficulties or disabilities across several areas of development

For further specific resources and guidance please refer to the SENCO Guide https://www.plymouthonlinedirectory.com/plymouthlocaloffer/sencoguide 
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Despite universal and individualised support there are persistent difficulties 



with communication and interaction. The pupil has 



made limited progress 



with needs which impact on access to curriculum and function



 



The involvement of external professionals 



may



 



be indicated e.g. through 



consultation and advice, attendance at outcome based meetings etc. with the 



Communication Interaction



 



Team, Livewell SALT, CAMHS etc. 



 



 



Social development, interaction and play



 



 



Explicit teaching of important skills and rules of social interaction, with 



modelling and use of key phrases, e.g. ‘can I join in?’



 



 



Personalised social stories to support 



understanding and choices



 



 



Support for interpersonal problem



-



solving to promote assertiveness 



and negotiation e.g. categorising the relative importance of problems, 



visual supports to express feelings, comic strip conversations



 



 



Develop pupil’s awareness



 



of situation that may be difficult and 



encourage PUPIL to use appropriate strategies. Use of a 5



-



point scale 



to reinforce self



-



regulation



 



 



Encourage recognition of pupil’s own emotions and those of others. Link 



physical feelings to emotions.



 



 



Social ski



lls group or involvement in Lego therapy with baseline 



assessment



 



 



Promote interaction with pupil’s peer group through the use of 



programmes such as ‘Circle of friends’



 



 



Teach and model phrases about safety and help



 



 



Provide pupil with access to a 



buddy/peer support system



 



 



Teach pupils to understand the passing of time



 



 



Attention and listening



 



 



Barrier games



 



 



A clear, visual and consistent reward system to promote listening and 



attention



 



 



Reduced time spent on difficult activities and 



increased time spent on 



the PUPIL’s learning strengths
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Targeted Provision Bank : Communication and Interaction     Despite universal and individualised support there are persistent difficulties  with communication and interaction. The pupil has  made limited progress  with needs which impact on access to curriculum and function   The involvement of external professionals  may   be indicated e.g. through  consultation and advice, attendance at outcome based meetings etc. with the  Communication Interaction   Team, Livewell SALT, CAMHS etc.     


Social development, interaction and play   


Explicit teaching of important skills and rules of social interaction, with  modelling and use of key phrases, e.g. ‘can I join in?’   


Personalised social stories to support  understanding and choices   


Support for interpersonal problem - solving to promote assertiveness  and negotiation e.g. categorising the relative importance of problems,  visual supports to express feelings, comic strip conversations   


Develop pupil’s awareness   of situation that may be difficult and  encourage PUPIL to use appropriate strategies. Use of a 5 - point scale  to reinforce self - regulation   


Encourage recognition of pupil’s own emotions and those of others. Link  physical feelings to emotions.   


Social ski lls group or involvement in Lego therapy with baseline  assessment   


Promote interaction with pupil’s peer group through the use of  programmes such as ‘Circle of friends’   


Teach and model phrases about safety and help   


Provide pupil with access to a  buddy/peer support system   


Teach pupils to understand the passing of time   


Attention and listening   


Barrier games   


A clear, visual and consistent reward system to promote listening and  attention   


Reduced time spent on difficult activities and  increased time spent on  the PUPIL’s learning strengths     
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Targeted Provision Bank: Cognition and Learning



		Reading

		



		Develop sight vocabulary using e.g. Precision teaching to facilitate access to text

		



		Use of structured reading programmes e.g. Rapid Reading, Letters and Sounds, Wellington Square, Project X Code etc.

		



		Use of well-founded evidence based interventions 

		



		Use of boxes font

		



		Use of ICT resources to support reading and writing e.g. Read Write Gold

		



		Phonics/spelling

		



		Use of well-founded evidence based interventions

		



		Use of structured phonic programmes based on multi-sensory approach e.g. Units of Sound, Toe by Toe, Phonographix, Lexia/Lexion

		



		Recording

		



		Use of ICT resources to support reading and writing e.g. Read Write Gold

		



		Use of voice recognition software to support recording e.g. Dragon Dictate

		



		Frequent use of touch typing programmes

		



		Maths

		



		Use of well-founded evidence based interventions such as Counting to Calculating

		



		Attitude / access to learning

		



		Mentor time

		



		Pre-teaching key concepts

		



		Access to groups that enable pupils to work with peers who will provide good role models for language and communication skills and for co-operative and independent application to task

		



		Repetition and consolidation to reinforce and generalise learning

		



		Visual cues and task board to support organisation

		



		Multi-sensory teaching and learning

		



		Small group targeted work

		



		Use of strategies to extend time on task e.g. prompt cards, timers, motivators 

		







Refer to Interventions for Literacy  and Education endowment Foundation T&L Toolkit  for more evidence based interventions

Refer to Specialist Provision for pupils with more complex difficulties or disabilities across several areas of development.  This may be indicated if pupils:

· Continue to make little or no progress despite targeted intervention

· Can only independently access small group activities where the activities are personally meaningful

· Need focused attention by adults in order to complete a short activity with step by step prompts

· Show memory and processing difficulties so that concepts and abstract ideas are not retained and need to be taught and rehearsed repeatedly 

· Independent learning skills are not developed and skills are not transferred

· Some pupils will develop avoidance strategies 

· Some pupils will have behaviour difficulties that may act as a barrier to learning

For further specific resources and guidance please refer to the ‘Graduated Approach’ section of the SENCO Guide 
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Targeted Provision Bank: Cognition and Learning



 



 



Reading



 



 



Develop sight vocabulary using e.g. Precision teaching to facilitate access 



to text



 



 



Use of structured reading programmes 



e.g. Rapid Reading, Letters and 



Sounds, Wellington Square, Project X Code etc.



 



 



Use of well



-



founded evidence based interventions 



 



 



Use of boxes font



 



 



Use of ICT resources to support reading and writing e.g. Read Write Gold



 



 



Phonics/spelling



 



 



Use of 



well



-



founded evidence based interventions



 



 



Use of structured phonic programmes based on multi



-



sensory approach 



e.g. Units of Sound, Toe by Toe, Phonographix, Lexia/Lexion



 



 



Recording



 



 



Use of ICT resources to support reading and writing e.g. Read Write Go



ld



 



 



Use of voice recognition software to support recording e.g. Dragon Dictate



 



 



Frequent use of touch typing programmes



 



 



Maths



 



 



Use of well



-



founded evidence based interventions such as Counting to 



Calculating



 



 



Attitude / access to learning



 



 



Mentor 



time



 



 



Pre



-



teaching key concepts



 



 



Access to groups that enable pupils to work with peers who will provide 



good role models for language and communication skills and for co



-



operative and independent application to task



 



 



Repetition and consolidation to 



reinforce and generalise learning



 



 



Visual cues and task board to support organisation



 



 



Multi



-



sensory teaching and learning



 



 



Small group targeted work
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Targeted Provision Bank: Cognition and Learning    


Reading   


Develop sight vocabulary using e.g. Precision teaching to facilitate access  to text   


Use of structured reading programmes  e.g. Rapid Reading, Letters and  Sounds, Wellington Square, Project X Code etc.   


Use of well - founded evidence based interventions    


Use of boxes font   


Use of ICT resources to support reading and writing e.g. Read Write Gold   


Phonics/spelling   


Use of  well - founded evidence based interventions   


Use of structured phonic programmes based on multi - sensory approach  e.g. Units of Sound, Toe by Toe, Phonographix, Lexia/Lexion   


Recording   


Use of ICT resources to support reading and writing e.g. Read Write Go ld   


Use of voice recognition software to support recording e.g. Dragon Dictate   


Frequent use of touch typing programmes   


Maths   


Use of well - founded evidence based interventions such as Counting to  Calculating   


Attitude / access to learning   


Mentor  time   


Pre - teaching key concepts   


Access to groups that enable pupils to work with peers who will provide  good role models for language and communication skills and for co - operative and independent application to task   


Repetition and consolidation to  reinforce and generalise learning   


Visual cues and task board to support organisation   


Multi - sensory teaching and learning   


Small group targeted work   
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Targeted Provision Bank: Cognition and Learning



		Reading

		



		Develop sight vocabulary using e.g. Precision teaching to facilitate access to text

		



		Use of structured reading programmes e.g. Rapid Reading, Letters and Sounds, Wellington Square, Project X Code etc.

		



		Use of well-founded evidence based interventions 

		



		Use of boxes font

		



		Use of ICT resources to support reading and writing e.g. Read Write Gold

		



		Phonics/spelling

		



		Use of well-founded evidence based interventions

		



		Use of structured phonic programmes based on multi-sensory approach e.g. Units of Sound, Toe by Toe, Phonographix, Lexia/Lexion

		



		Recording

		



		Use of ICT resources to support reading and writing e.g. Read Write Gold

		



		Use of voice recognition software to support recording e.g. Dragon Dictate

		



		Frequent use of touch typing programmes

		



		Maths

		



		Use of well-founded evidence based interventions such as Counting to Calculating

		



		Attitude / access to learning

		



		Mentor time

		



		Pre-teaching key concepts

		



		Access to groups that enable pupils to work with peers who will provide good role models for language and communication skills and for co-operative and independent application to task

		



		Repetition and consolidation to reinforce and generalise learning

		



		Visual cues and task board to support organisation

		



		Multi-sensory teaching and learning

		



		Small group targeted work

		



		Use of strategies to extend time on task e.g. prompt cards, timers, motivators 

		







Refer to Interventions for Literacy  and Education endowment Foundation T&L Toolkit  for more evidence based interventions

Refer to Specialist Provision for pupils with more complex difficulties or disabilities across several areas of development.  This may be indicated if pupils:

· Continue to make little or no progress despite targeted intervention

· Can only independently access small group activities where the activities are personally meaningful

· Need focused attention by adults in order to complete a short activity with step by step prompts

· Show memory and processing difficulties so that concepts and abstract ideas are not retained and need to be taught and rehearsed repeatedly 

· Independent learning skills are not developed and skills are not transferred

· Some pupils will develop avoidance strategies 

· Some pupils will have behaviour difficulties that may act as a barrier to learning

For further specific resources and guidance please refer to the ‘Graduated Approach’ section of the SENCO Guide 
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Targeted Provision Bank: Cognition and Learning
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Use of 



well
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Use of structured phonic programmes based on multi



-



sensory approach 



e.g. Units of Sound, Toe by Toe, Phonographix, Lexia/Lexion



 



 



Recording



 



 



Use of ICT resources to support reading and writing e.g. Read Write Go



ld



 



 



Use of voice recognition software to support recording e.g. Dragon Dictate



 



 



Frequent use of touch typing programmes



 



 



Maths



 



 



Use of well



-



founded evidence based interventions such as Counting to 



Calculating



 



 



Attitude / access to learning



 



 



Mentor 



time



 



 



Pre



-



teaching key concepts



 



 



Access to groups that enable pupils to work with peers who will provide 



good role models for language and communication skills and for co



-



operative and independent application to task



 



 



Repetition and consolidation to 



reinforce and generalise learning



 



 



Visual cues and task board to support organisation



 



 



Multi



-



sensory teaching and learning



 



 



Small group targeted work
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Targeted Provision Bank: Cognition and Learning    


Reading   


Develop sight vocabulary using e.g. Precision teaching to facilitate access  to text   


Use of structured reading programmes  e.g. Rapid Reading, Letters and  Sounds, Wellington Square, Project X Code etc.   


Use of well - founded evidence based interventions    


Use of boxes font   


Use of ICT resources to support reading and writing e.g. Read Write Gold   


Phonics/spelling   


Use of  well - founded evidence based interventions   


Use of structured phonic programmes based on multi - sensory approach  e.g. Units of Sound, Toe by Toe, Phonographix, Lexia/Lexion   


Recording   


Use of ICT resources to support reading and writing e.g. Read Write Go ld   


Use of voice recognition software to support recording e.g. Dragon Dictate   


Frequent use of touch typing programmes   


Maths   


Use of well - founded evidence based interventions such as Counting to  Calculating   


Attitude / access to learning   


Mentor  time   


Pre - teaching key concepts   


Access to groups that enable pupils to work with peers who will provide  good role models for language and communication skills and for co - operative and independent application to task   


Repetition and consolidation to  reinforce and generalise learning   


Visual cues and task board to support organisation   


Multi - sensory teaching and learning   


Small group targeted work   
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[bookmark: TargetPurple]Targeted Provision Bank: SEMH

(may involve co-ordinated multi-agency support)



The SEND Code of Practice  (2015) states that where a PUPIL does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions

If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs, then in addition to above, please refer to Targeted Provision

Targeted provision (SEN Support) for SEMH is when pupils have social emotional or mental health difficulties which substantially and regularly interfere with their own learning and that of the class group. The pupil’s needs are evident in a number of contexts and have persisted for more than a term despite focused high quality universal provision. The involvement of external professionals may be indicated e.g. through consultation with an Educational Psychologist and/or CAMHS Mental Health Practitioner etc.

Plymouth Local Offer - Educational Psychology Service https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice

(Pupils with SEMH at Transition and those with 4 or more ACEs (see appendix 1), may need to be placed automatically for support at this stage for an initial assessment and support period)

		Social development

		



		Individual assessment and action plans which clearly identify areas of strength and areas for development e.g. through use of Resilience Scales as part of multi-agency assessment and planning. 

		



		Small, carefully thought-out group settings or individualised working towards specific outcomes 

		



		Use of learning mentors/key workers or equivalent

		



		SEAL small group work

		



		Behaviour Care plan for pupils who may need physical intervention

		



		Social skills group e.g. through art or cooking etc.

		



		Opportunities for alternative curriculum access arrangements e.g. Forest School or similar to support pupils engagement in education, develop positive relationships with others, including adults, and provide the pupil with opportunities for success

		



		Regular and frequent small social skills group, carefully monitored to ensure effective progress

		



		Regular and frequent small group life skills work, carefully monitored to ensure intervention is appropriately targeted and effective progress is made

		



		Frequent and repetitive use of social stories to support successful inclusion at known trigger points

		



		Access to pupil directed and/or adult directed activities to support an individualised plan

		



		Lunchtime programmes/play leaders etc. with an enhanced outcomes focus e.g. to manage free time, negotiate physical space, develop positive social interactions and engagement, provide a safe haven for the pupil etc.



		



		Emotional development and mental health

		



		Complete assessment e.g. Thrive/Boxall/ SDQ to clarify specific strengths and areas of need

		



		Complete and evaluate a series of regular observations of displayed behaviour using schedules such as STAR (setting, trigger, action, response) diaries to consider patterns triggers and reinforcers. Take into account environmental factors such as time of day, lesson, staff, peers, classroom etc.

		



		Programmes for managing and encouraging positive behaviours

		



		Enhanced personal, social and health education programmes

		



		Anger-management programmes 

		



		Regular, frequent individual or small group sessions that focus on developing resilience and coping strategies utilising relevant approaches such as PACE or CBT programmes

		



		Use of appropriate and individualised programmes/interventions to teach and develop social interaction skills e.g. Circle of Friends

		



		Use of specific strategies to teach social understanding e.g. language jigs, social stories, work schedules, emotional thermometers

		



		Teaching of self-regulation and calming strategies and support for implementation

		



		Small, carefully thought-out group settings or individualised working

		



		Use of learning mentors/key workers or equivalent

		



		Calming strategies, easy access to a safe space/place known to staff and students

		



		Access to regular, frequent small group support in a private room to calm down at identified key trigger times and when required e.g. sensory activities, listening to music, relaxation exercises

		



		Access to appropriately supported, regular and frequent peer monitoring with carefully chosen and supported peers

		



		Counselling and mentoring

		



		Parents/carers actively involved, with access to parent/carer support where appropriate

		



		Orientation by key adult to prepare for a session/change and/or debrief after a session/change

		



		Support with study skills and managing anxiety around formal assessments heightened levels anxiety which risk acting as a barrier to formal assessments

		







For further specific resources and guidance please refer to the  SENCO Guide
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https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice



 



(Pupils with SEMH at Transition and those with 4 or more 



ACEs (see appendix 1), may 



need to be placed automatically for support at this stage for an initial assessment and 
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Targeted Provision Bank : SEMH   (may involve co - ordinated multi - agency support)     The  SEND Code of Practice     (2015) states that where a PUPIL does not make sufficient  progress through the usual approaches to teaching and learning, staff should decide on  ‘additional to’ or ‘different from’ interventions   If pupils are still attaining at a level significantly below   age - related expectations and  there is evidence of an increasing gap between them and their peers, despite universal  provision being appropriate to their needs, then in addition to above, please refer to  Targeted Provision   T argeted provision (SEN Support) for SEMH is when   pupils have social emotional or  mental health difficulties which substantially and regularly interfere with their own  learning and that of the class group. The pupil’s needs are evident in a number of  contex ts and have persisted for more than a term despite focused high quality universal  provision. The involvement of external professionals may be indicated e.g. through  consultation with an Educational  Psychologist and/or CAMHS Mental Health Practitioner  etc.   Plymouth Local Offer  -   Educational Psychology Service   https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice   (Pupils with SEMH at Transition and those with 4 or more  ACEs (see appendix 1), may  need to be placed automatically for support at this stage for an initial assessment and  support period)  


Social development   


Individual assessment and action plans which clearly identify areas of  strength and areas for development e.g. through use of Resilience Scales  as part of multi - agency assessment and planning.    


Small, carefully thought - out group settings or individualise d working  towards specific outcomes    


Use of learning mentors/key workers or equivalent   


SEAL small group work   


Behaviour Care plan for pupils who may need physical intervention   


Social skills group e.g. through art or cooking etc.   


Opportunities for alternative curriculum access arrangements e.g. Forest  School or similar to support pupils engagement in education, develop  
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[bookmark: TargetPurple]Targeted Provision Bank: SEMH

(may involve co-ordinated multi-agency support)



The SEND Code of Practice  (2015) states that where a PUPIL does not make sufficient progress through the usual approaches to teaching and learning, staff should decide on ‘additional to’ or ‘different from’ interventions

If pupils are still attaining at a level significantly below age-related expectations and there is evidence of an increasing gap between them and their peers, despite universal provision being appropriate to their needs, then in addition to above, please refer to Targeted Provision

Targeted provision (SEN Support) for SEMH is when pupils have social emotional or mental health difficulties which substantially and regularly interfere with their own learning and that of the class group. The pupil’s needs are evident in a number of contexts and have persisted for more than a term despite focused high quality universal provision. The involvement of external professionals may be indicated e.g. through consultation with an Educational Psychologist and/or CAMHS Mental Health Practitioner etc.

Plymouth Local Offer - Educational Psychology Service https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice

(Pupils with SEMH at Transition and those with 4 or more ACEs (see appendix 1), may need to be placed automatically for support at this stage for an initial assessment and support period)

		Social development

		



		Individual assessment and action plans which clearly identify areas of strength and areas for development e.g. through use of Resilience Scales as part of multi-agency assessment and planning. 

		



		Small, carefully thought-out group settings or individualised working towards specific outcomes 

		



		Use of learning mentors/key workers or equivalent

		



		SEAL small group work

		



		Behaviour Care plan for pupils who may need physical intervention

		



		Social skills group e.g. through art or cooking etc.

		



		Opportunities for alternative curriculum access arrangements e.g. Forest School or similar to support pupils engagement in education, develop positive relationships with others, including adults, and provide the pupil with opportunities for success

		



		Regular and frequent small social skills group, carefully monitored to ensure effective progress

		



		Regular and frequent small group life skills work, carefully monitored to ensure intervention is appropriately targeted and effective progress is made

		



		Frequent and repetitive use of social stories to support successful inclusion at known trigger points

		



		Access to pupil directed and/or adult directed activities to support an individualised plan

		



		Lunchtime programmes/play leaders etc. with an enhanced outcomes focus e.g. to manage free time, negotiate physical space, develop positive social interactions and engagement, provide a safe haven for the pupil etc.



		



		Emotional development and mental health

		



		Complete assessment e.g. Thrive/Boxall/ SDQ to clarify specific strengths and areas of need

		



		Complete and evaluate a series of regular observations of displayed behaviour using schedules such as STAR (setting, trigger, action, response) diaries to consider patterns triggers and reinforcers. Take into account environmental factors such as time of day, lesson, staff, peers, classroom etc.

		



		Programmes for managing and encouraging positive behaviours

		



		Enhanced personal, social and health education programmes

		



		Anger-management programmes 

		



		Regular, frequent individual or small group sessions that focus on developing resilience and coping strategies utilising relevant approaches such as PACE or CBT programmes

		



		Use of appropriate and individualised programmes/interventions to teach and develop social interaction skills e.g. Circle of Friends

		



		Use of specific strategies to teach social understanding e.g. language jigs, social stories, work schedules, emotional thermometers

		



		Teaching of self-regulation and calming strategies and support for implementation

		



		Small, carefully thought-out group settings or individualised working

		



		Use of learning mentors/key workers or equivalent

		



		Calming strategies, easy access to a safe space/place known to staff and students

		



		Access to regular, frequent small group support in a private room to calm down at identified key trigger times and when required e.g. sensory activities, listening to music, relaxation exercises

		



		Access to appropriately supported, regular and frequent peer monitoring with carefully chosen and supported peers

		



		Counselling and mentoring

		



		Parents/carers actively involved, with access to parent/carer support where appropriate

		



		Orientation by key adult to prepare for a session/change and/or debrief after a session/change

		



		Support with study skills and managing anxiety around formal assessments heightened levels anxiety which risk acting as a barrier to formal assessments

		







For further specific resources and guidance please refer to the  SENCO Guide
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Targeted Provision Bank



: SEMH



 



(may involve co



-



ordinated multi



-



agency support)



 



 



The 



SEND Code of Practice



 



 



(2015) states that where a PUPIL does not make sufficient 



progress through the usual approaches to teaching and learning, staff should decide on 



‘additional to’ or ‘different from’ interventions



 



If pupils are still attaining at a level significantly below



 



age



-



related expectations and 



there is evidence of an increasing gap between them and their peers, despite universal 



provision being appropriate to their needs, then in addition to above, please refer to 



Targeted Provision



 



T



argeted provision (SEN Support) for SEMH is when



 



pupils have social emotional or 



mental health difficulties which substantially and regularly interfere with their own 



learning and that of the class group. The pupil’s needs are evident in a number of 



contex



ts and have persisted for more than a term despite focused high quality universal 



provision. The involvement of external professionals may be indicated e.g. through 



consultation with an Educational 



Psychologist and/or CAMHS Mental Health Practitioner 



etc.



 



Plymouth Local Offer 



-



 



Educational Psychology Service



 



https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice



 



(Pupils with SEMH at Transition and those with 4 or more 



ACEs (see appendix 1), may 



need to be placed automatically for support at this stage for an initial assessment and 



support period)



 



Social development



 



 



Individual assessment and action plans which clearly identify areas of 



strength and areas for development e.g. through use of Resilience Scales 



as part of multi



-



agency assessment and planning. 



 



 



Small, carefully thought



-



out group settings or individualise



d working 



towards specific outcomes 



 



 



Use of learning mentors/key workers or equivalent



 



 



SEAL small group work



 



 



Behaviour Care plan for pupils who may need physical intervention



 



 



Social skills group e.g. through art or cooking etc.



 



 



Opportunities for alternative curriculum access arrangements e.g. Forest 



School or similar to support pupils engagement in education, develop 
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Targeted Provision Bank : SEMH   (may involve co - ordinated multi - agency support)     The  SEND Code of Practice     (2015) states that where a PUPIL does not make sufficient  progress through the usual approaches to teaching and learning, staff should decide on  ‘additional to’ or ‘different from’ interventions   If pupils are still attaining at a level significantly below   age - related expectations and  there is evidence of an increasing gap between them and their peers, despite universal  provision being appropriate to their needs, then in addition to above, please refer to  Targeted Provision   T argeted provision (SEN Support) for SEMH is when   pupils have social emotional or  mental health difficulties which substantially and regularly interfere with their own  learning and that of the class group. The pupil’s needs are evident in a number of  contex ts and have persisted for more than a term despite focused high quality universal  provision. The involvement of external professionals may be indicated e.g. through  consultation with an Educational  Psychologist and/or CAMHS Mental Health Practitioner  etc.   Plymouth Local Offer  -   Educational Psychology Service   https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice   (Pupils with SEMH at Transition and those with 4 or more  ACEs (see appendix 1), may  need to be placed automatically for support at this stage for an initial assessment and  support period)  


Social development   


Individual assessment and action plans which clearly identify areas of  strength and areas for development e.g. through use of Resilience Scales  as part of multi - agency assessment and planning.    


Small, carefully thought - out group settings or individualise d working  towards specific outcomes    


Use of learning mentors/key workers or equivalent   


SEAL small group work   


Behaviour Care plan for pupils who may need physical intervention   


Social skills group e.g. through art or cooking etc.   


Opportunities for alternative curriculum access arrangements e.g. Forest  School or similar to support pupils engagement in education, develop  
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Specialist Provision Bank: Sensory



		Visual Impairment

		



		Alternative means of reading and recording work are provided including Braille and touch typing

		



		Access arrangements are in place for tests and exams – Braille/modified/large print

		



		Hearing Impairment

		



		Alternative means of communicating are used e.g. British Sign Language and/or Cued Speech

		



		Access arrangements are in place for tests and exams

		



		Pupil has access to sign supported English

		



		Pupil has access to Deaf inclusion worker (DIW) /deaf role model

		



		Pupil has access to a sensory based curriculum

		



		Pupil has a specialist TA/DIW to access the curriculum, check technology and provide pre and post teaching

		



		Multi-sensory impairment

		



		Augmentative access to communication has been accessed

		



		Pupil has access to 1:1 human contact from an adult trained and experienced in working with multi-sensory impaired learners enabling them to access information, communication, orientation and mobility

		



		Pupil has access to a specialist MSI curriculum for all or elements of their learning

		







For further specific resources and guidance please refer to the ‘Graduated Approach’ section of the SENCO Guide
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Specialist Provision Bank: Sensory



 



 



Visual Impairment



 



 



Alternative means of reading and recording work are provided including 



Braille and touch typing



 



 



Access arrangements are in 



place for tests and exams 



–



 



Braille/modified/large print



 



 



Hearing Impairment



 



 



Alternative means of communicating are used e.g. British Sign Language 



and/or Cued Speech



 



 



Access arrangements are in place for tests and exams



 



 



Pupil has access to sign supp



orted English



 



 



Pupil has access to Deaf inclusion worker (DIW) /deaf role model



 



 



Pupil has access to a sensory based curriculum



 



 



Pupil has a specialist TA/DIW to access the curriculum, check technology 



and provide pre and post teaching



 



 



Multi



-



sensory 



impairment



 



 



Augmentative access to communication has been accessed



 



 



Pupil has access to 1:1 human contact from an adult trained and 



experienced in working with multi



-



sensory impaired learners enabling 



them to access information, communication, 



orientation and mobility



 



 



Pupil has access to a specialist MSI curriculum for all or elements of their 



learning



 



 



 



For further specific resources and guidance please refer to the ‘Gra



duated Approach’ 



section of the 



SENCO Guide
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Specialist Provision Bank: Sensory    


Visual Impairment   


Alternative means of reading and recording work are provided including  Braille and touch typing   


Access arrangements are in  place for tests and exams  –   Braille/modified/large print   


Hearing Impairment   


Alternative means of communicating are used e.g. British Sign Language  and/or Cued Speech   


Access arrangements are in place for tests and exams   


Pupil has access to sign supp orted English   


Pupil has access to Deaf inclusion worker (DIW) /deaf role model   


Pupil has access to a sensory based curriculum   


Pupil has a specialist TA/DIW to access the curriculum, check technology  and provide pre and post teaching   


Multi - sensory  impairment   


Augmentative access to communication has been accessed   


Pupil has access to 1:1 human contact from an adult trained and  experienced in working with multi - sensory impaired learners enabling  them to access information, communication,  orientation and mobility   


Pupil has access to a specialist MSI curriculum for all or elements of their  learning   


  For further specific resources and guidance please refer to the ‘Gra duated Approach’  section of the  SENCO Guide    
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[bookmark: specialgreen2]Specialist Provision Bank: Physical

		Fine motor skills development

		



		Alternative means of recording work is provided including ICT and/or a scribe

		



		Access arrangements are in place for tests and exams

		



		 Practical assistant for all episodes of learning which require it

		



		Adapted learning materials are provided e.g. large print

		



		Gross motor development

		



		Occupational Therapy/Physiotherapy recommendations implemented as advised

		



		Risk assessment of handling requirements is in place

		



		Staff are trained in ‘Moving and handling’ of children and young people with physical difficulties

		



		‘Moving and handling’ plan is in place

		



		Personal Emergency Evacuation Plan is in place (PEEP), and staff are confident in its use

		









An EHCP needs assessment may be considered if a pupil’s disability is permanent and significantly impairs their access to the curriculum, preventing them from inclusion within their educational environment.

For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank: Physical



 



Fine motor skills development



 



 



Alternative means of recording work is provided including ICT and/or a scribe



 



 



Access arrangements are in place for 



tests and exams



 



 



 



Practical assistant for all episodes of learning which require it



 



 



Adapted learning materials are provided e.g. large print



 



 



Gross motor development



 



 



Occupational Therapy/Physiotherapy recommendations implemented as 



advised



 



 



Risk 



assessment of handling requirements is in place



 



 



Staff are trained in ‘Moving and handling’ of children and young people with 



physical difficulties



 



 



‘Moving and handling’ plan is in place



 



 



Personal Emergency Evacuation Plan is in place (PEEP), and staff



 



are 



confident in its use



 



 



 



 



An EHCP needs assessment may be considered if 



a pupil’s disability is 



permanent and significantly impairs their access to the curriculum, 



preventing them from inclusion within their educational environment.



 



For further 



specific resources a



nd guidance please refer to the 



SENCO Guide
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Specialist Provision Bank: Physical  


Fine motor skills development   


Alternative means of recording work is provided including ICT and/or a scribe   


Access arrangements are in place for  tests and exams   


  Practical assistant for all episodes of learning which require it   


Adapted learning materials are provided e.g. large print   


Gross motor development   


Occupational Therapy/Physiotherapy recommendations implemented as  advised   


Risk  assessment of handling requirements is in place   


Staff are trained in ‘Moving and handling’ of children and young people with  physical difficulties   


‘Moving and handling’ plan is in place   


Personal Emergency Evacuation Plan is in place (PEEP), and staff   are  confident in its use   


    An EHCP needs assessment may be considered if  a pupil’s disability is  permanent and significantly impairs their access to the curriculum,  preventing them from inclusion within their educational environment.   For further  specific resources a nd guidance please refer to the  SENCO Guide    
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Specialist Provision Bank: Sensory



		Visual Impairment

		



		Alternative means of reading and recording work are provided including Braille and touch typing

		



		Access arrangements are in place for tests and exams – Braille/modified/large print

		



		Hearing Impairment

		



		Alternative means of communicating are used e.g. British Sign Language and/or Cued Speech

		



		Access arrangements are in place for tests and exams

		



		Pupil has access to sign supported English

		



		Pupil has access to Deaf inclusion worker (DIW) /deaf role model

		



		Pupil has access to a sensory based curriculum

		



		Pupil has a specialist TA/DIW to access the curriculum, check technology and provide pre and post teaching

		



		Multi-sensory impairment

		



		Augmentative access to communication has been accessed

		



		Pupil has access to 1:1 human contact from an adult trained and experienced in working with multi-sensory impaired learners enabling them to access information, communication, orientation and mobility

		



		Pupil has access to a specialist MSI curriculum for all or elements of their learning

		







For further specific resources and guidance please refer to the ‘Graduated Approach’ section of the SENCO Guide
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Specialist Provision Bank: Sensory



 



 



Visual Impairment



 



 



Alternative means of reading and recording work are provided including 



Braille and touch typing



 



 



Access arrangements are in 



place for tests and exams 



–



 



Braille/modified/large print



 



 



Hearing Impairment



 



 



Alternative means of communicating are used e.g. British Sign Language 



and/or Cued Speech



 



 



Access arrangements are in place for tests and exams



 



 



Pupil has access to sign supp



orted English



 



 



Pupil has access to Deaf inclusion worker (DIW) /deaf role model



 



 



Pupil has access to a sensory based curriculum



 



 



Pupil has a specialist TA/DIW to access the curriculum, check technology 



and provide pre and post teaching



 



 



Multi



-



sensory 



impairment



 



 



Augmentative access to communication has been accessed



 



 



Pupil has access to 1:1 human contact from an adult trained and 



experienced in working with multi



-



sensory impaired learners enabling 



them to access information, communication, 



orientation and mobility



 



 



Pupil has access to a specialist MSI curriculum for all or elements of their 



learning



 



 



 



For further specific resources and guidance please refer to the ‘Gra



duated Approach’ 



section of the 



SENCO Guide
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Specialist Provision Bank: Sensory    


Visual Impairment   


Alternative means of reading and recording work are provided including  Braille and touch typing   


Access arrangements are in  place for tests and exams  –   Braille/modified/large print   


Hearing Impairment   


Alternative means of communicating are used e.g. British Sign Language  and/or Cued Speech   


Access arrangements are in place for tests and exams   


Pupil has access to sign supp orted English   


Pupil has access to Deaf inclusion worker (DIW) /deaf role model   


Pupil has access to a sensory based curriculum   


Pupil has a specialist TA/DIW to access the curriculum, check technology  and provide pre and post teaching   


Multi - sensory  impairment   


Augmentative access to communication has been accessed   


Pupil has access to 1:1 human contact from an adult trained and  experienced in working with multi - sensory impaired learners enabling  them to access information, communication,  orientation and mobility   


Pupil has access to a specialist MSI curriculum for all or elements of their  learning   


  For further specific resources and guidance please refer to the ‘Gra duated Approach’  section of the  SENCO Guide    
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[bookmark: specialgreen2]Specialist Provision Bank: Physical

		Fine motor skills development

		



		Alternative means of recording work is provided including ICT and/or a scribe

		



		Access arrangements are in place for tests and exams

		



		 Practical assistant for all episodes of learning which require it

		



		Adapted learning materials are provided e.g. large print

		



		Gross motor development

		



		Occupational Therapy/Physiotherapy recommendations implemented as advised

		



		Risk assessment of handling requirements is in place

		



		Staff are trained in ‘Moving and handling’ of children and young people with physical difficulties

		



		‘Moving and handling’ plan is in place

		



		Personal Emergency Evacuation Plan is in place (PEEP), and staff are confident in its use

		









An EHCP needs assessment may be considered if a pupil’s disability is permanent and significantly impairs their access to the curriculum, preventing them from inclusion within their educational environment.

For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank: Physical



 



Fine motor skills development



 



 



Alternative means of recording work is provided including ICT and/or a scribe



 



 



Access arrangements are in place for 



tests and exams



 



 



 



Practical assistant for all episodes of learning which require it



 



 



Adapted learning materials are provided e.g. large print



 



 



Gross motor development



 



 



Occupational Therapy/Physiotherapy recommendations implemented as 



advised



 



 



Risk 



assessment of handling requirements is in place



 



 



Staff are trained in ‘Moving and handling’ of children and young people with 



physical difficulties



 



 



‘Moving and handling’ plan is in place



 



 



Personal Emergency Evacuation Plan is in place (PEEP), and staff



 



are 



confident in its use



 



 



 



 



An EHCP needs assessment may be considered if 



a pupil’s disability is 



permanent and significantly impairs their access to the curriculum, 



preventing them from inclusion within their educational environment.



 



For further 



specific resources a



nd guidance please refer to the 



SENCO Guide
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Specialist Provision Bank: Physical  


Fine motor skills development   


Alternative means of recording work is provided including ICT and/or a scribe   


Access arrangements are in place for  tests and exams   


  Practical assistant for all episodes of learning which require it   


Adapted learning materials are provided e.g. large print   


Gross motor development   


Occupational Therapy/Physiotherapy recommendations implemented as  advised   


Risk  assessment of handling requirements is in place   


Staff are trained in ‘Moving and handling’ of children and young people with  physical difficulties   


‘Moving and handling’ plan is in place   


Personal Emergency Evacuation Plan is in place (PEEP), and staff   are  confident in its use   


    An EHCP needs assessment may be considered if  a pupil’s disability is  permanent and significantly impairs their access to the curriculum,  preventing them from inclusion within their educational environment.   For further  specific resources a nd guidance please refer to the  SENCO Guide    
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[bookmark: SpecialPurple]Specialist Provision Bank: SEMH

In addition to above refer to Specialist Provision for Pupils with more complex difficulties or disabilities across several areas of development. The involvement of external professionals is indicated e.g. through consultation and/or assessment from an Educational Psychologist, https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice, CAMHS practitioner etc.

Specialist provision (enhanced SEN Support) for SEMH is when pupils require a high level of Senior Leadership Team involvement. The pupil’s presenting SEMH difficulties may be impacting on the wider school and family community. The pupil’s difficulties are significant and evident in the majority of contexts despite targeted support. There may need to be consideration as to whether the negative impact of a move to a new school (attachment, social skills needed, sense of belonging etc. are outweighed by the needs of the pupil to have a sense of autonomy and success with opportunities offered by a potential new placement)

Specialist provision (through EHCP needs assessment) for SEMH is when despite interventions over time, severe and chronic complex SEMH difficulties remain. The HT and/or SLT are regularly involved 

		Social development

		



		Personalised curriculum and structured activities that build from pupils’ interests and strengths and help to develop areas requiring further support

		



		Identified key adult able to provide additional support, reassurance and guidance

		



		Regular involvement of external agencies to support and monitor, providing guidance on effective strategies and approach

		



		Emphasis on social emotional learning

		



		Modification of the social environment to avoid triggers and reduce stress

		



		Lunchtime programmes

		



		Supported extra-curricular activities 

		



		Enhanced guidance and support for work experience

		



		Emotional development and mental health

		



		Care plan regularly reviewed with pupil and parent/carer 

		



		Regularly reviewed targets and/or Thrive action plan

		



		Emphasis on social emotional learning

		



		Regular involvement of external agencies to support and monitor progress and guide on approaches e.g. to understand the effects of adverse early life experiences and support to development secure relationships (PACE)

		



		Where appropriate, regular small group and or individual support using cognitive behavioural approaches (which may need the support of an external professional).

		



		Personalised curriculum and possibly timetable that builds from pupils’ interests and strengths and help to develop areas requiring further support

		



		Daily support to meet and greet and/or teach appropriate behaviours

		



		Identified trained and appropriately experienced key adults who are able to provide additional support, reassurance and guidance and who are also appropriately supported.

		



		Daily mentoring with supportive adult, focus of which depends on the pupil’s identified needs e.g. to explore feelings of anger/worry

		



		Increased parent/carer involvement through more frequent review meetings, planning interventions to be carried out at home and school 

		



		Complete and evaluate a series of regular observations of displayed behaviour e.g. using schedules such as STAR (setting, trigger, action, response) diaries to look for patterns, triggers and reinforcers, taking into account environmental factors such as time of day, lesson, staff, peers, classroom etc.

		



		Regular, frequent small group support in a private space to calm down at identified key trigger times, and when required, such as at times of transition e.g. through use of sensory activities, listening to music, relaxation exercises, rehearsal and coaching techniques.

		



		Nurture group approach monitored and evaluated i.e. through use of Boxall Profile 

		



		Reduced/alternative timetable with multi-agency agreement and a time limited and clear focused plan in place that works towards full time successful inclusion

		



		The use of alternative or off-site provision tailored to meet pupils’ needs and monitored to ensure optimal progress towards agreed outcomes

		







[bookmark: _Universal_Provision_Checklist:_2]For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank



: SEMH



 



In addition to above refer to 



Specialist Provision



 



for Pupils with more complex difficulties 



or disabilities across several areas of development



. 



The involvement of external 



professionals is indicated e.g. through consultation and/or assessment from an 



Educational Psychologist, 



https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice



, 



CAMHS practitioner etc.



 



Specialist provision (enhanced SEN Support) for SEMH is when pupils



 



require a high 



level of Senior Leadership Team involvement. The pupil’s pr



esenting SEMH difficulties 



may be impacting on the wider school and family community. The pupil’s difficulties are 



significant and evident in the majority of contexts despite targeted support. There may 



need to be consideration as to whether the negative i



mpact of a move to a new school 



(attachment, social skills needed, sense of belonging etc. are outweighed by the needs of 



the pupil to have a sense of autonomy and success with opportunities offered by a 



potential new placement)



 



Specialist provision (throu



gh EHCP needs assessment) for SEMH is when



 



despite 



interventions over time, severe and chronic complex SEMH difficulties remain. The HT 



and/or SLT are regularly involved 



 



Social development



 



 



Personalised curriculum and structured activities that build 



from pupils’ 



interests and strengths and help to develop areas requiring further support



 



 



Identified key adult able to provide additional support, reassurance and 



guidance



 



 



Regular involvement of external agencies to support and monitor, providing 



guidance on effective strategies and approach



 



 



Emphasis on social emotional learning



 



 



Modification of the social environment to avoid triggers and reduce stress



 



 



Lunchtime programmes



 



 



Supported extra



-



curricular activities 



 



 



Enhanced guidance and suppo



rt for work experience



 



 



Emotional development and mental health



 



 



Care plan regularly reviewed with pupil and parent/carer 



 



 



Regularly reviewed targets and/or Thrive action plan



 



 



Emphasis on social emotional learning
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Specialist Provision Bank : SEMH   In addition to above refer to  Specialist Provision   for Pupils with more complex difficulties  or disabilities across several areas of development .  The involvement of external  professionals is indicated e.g. through consultation and/or assessment from an  Educational Psychologist,  https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice ,  CAMHS practitioner etc.   Specialist provision (enhanced SEN Support) for SEMH is when pupils   require a high  level of Senior Leadership Team involvement. The pupil’s pr esenting SEMH difficulties  may be impacting on the wider school and family community. The pupil’s difficulties are  significant and evident in the majority of contexts despite targeted support. There may  need to be consideration as to whether the negative i mpact of a move to a new school  (attachment, social skills needed, sense of belonging etc. are outweighed by the needs of  the pupil to have a sense of autonomy and success with opportunities offered by a  potential new placement)   Specialist provision (throu gh EHCP needs assessment) for SEMH is when   despite  interventions over time, severe and chronic complex SEMH difficulties remain. The HT  and/or SLT are regularly involved   


Social development   


Personalised curriculum and structured activities that build  from pupils’  interests and strengths and help to develop areas requiring further support   


Identified key adult able to provide additional support, reassurance and  guidance   


Regular involvement of external agencies to support and monitor, providing  guidance on effective strategies and approach   


Emphasis on social emotional learning   


Modification of the social environment to avoid triggers and reduce stress   


Lunchtime programmes   


Supported extra - curricular activities    


Enhanced guidance and suppo rt for work experience   


Emotional development and mental health   


Care plan regularly reviewed with pupil and parent/carer    


Regularly reviewed targets and/or Thrive action plan   


Emphasis on social emotional learning   
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[bookmark: SpecialPurple]Specialist Provision Bank: SEMH

In addition to above refer to Specialist Provision for Pupils with more complex difficulties or disabilities across several areas of development. The involvement of external professionals is indicated e.g. through consultation and/or assessment from an Educational Psychologist, https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice, CAMHS practitioner etc.

Specialist provision (enhanced SEN Support) for SEMH is when pupils require a high level of Senior Leadership Team involvement. The pupil’s presenting SEMH difficulties may be impacting on the wider school and family community. The pupil’s difficulties are significant and evident in the majority of contexts despite targeted support. There may need to be consideration as to whether the negative impact of a move to a new school (attachment, social skills needed, sense of belonging etc. are outweighed by the needs of the pupil to have a sense of autonomy and success with opportunities offered by a potential new placement)

Specialist provision (through EHCP needs assessment) for SEMH is when despite interventions over time, severe and chronic complex SEMH difficulties remain. The HT and/or SLT are regularly involved 

		Social development

		



		Personalised curriculum and structured activities that build from pupils’ interests and strengths and help to develop areas requiring further support

		



		Identified key adult able to provide additional support, reassurance and guidance

		



		Regular involvement of external agencies to support and monitor, providing guidance on effective strategies and approach

		



		Emphasis on social emotional learning

		



		Modification of the social environment to avoid triggers and reduce stress

		



		Lunchtime programmes

		



		Supported extra-curricular activities 

		



		Enhanced guidance and support for work experience

		



		Emotional development and mental health

		



		Care plan regularly reviewed with pupil and parent/carer 

		



		Regularly reviewed targets and/or Thrive action plan

		



		Emphasis on social emotional learning

		



		Regular involvement of external agencies to support and monitor progress and guide on approaches e.g. to understand the effects of adverse early life experiences and support to development secure relationships (PACE)

		



		Where appropriate, regular small group and or individual support using cognitive behavioural approaches (which may need the support of an external professional).

		



		Personalised curriculum and possibly timetable that builds from pupils’ interests and strengths and help to develop areas requiring further support

		



		Daily support to meet and greet and/or teach appropriate behaviours

		



		Identified trained and appropriately experienced key adults who are able to provide additional support, reassurance and guidance and who are also appropriately supported.

		



		Daily mentoring with supportive adult, focus of which depends on the pupil’s identified needs e.g. to explore feelings of anger/worry

		



		Increased parent/carer involvement through more frequent review meetings, planning interventions to be carried out at home and school 

		



		Complete and evaluate a series of regular observations of displayed behaviour e.g. using schedules such as STAR (setting, trigger, action, response) diaries to look for patterns, triggers and reinforcers, taking into account environmental factors such as time of day, lesson, staff, peers, classroom etc.

		



		Regular, frequent small group support in a private space to calm down at identified key trigger times, and when required, such as at times of transition e.g. through use of sensory activities, listening to music, relaxation exercises, rehearsal and coaching techniques.

		



		Nurture group approach monitored and evaluated i.e. through use of Boxall Profile 

		



		Reduced/alternative timetable with multi-agency agreement and a time limited and clear focused plan in place that works towards full time successful inclusion

		



		The use of alternative or off-site provision tailored to meet pupils’ needs and monitored to ensure optimal progress towards agreed outcomes

		







[bookmark: _Universal_Provision_Checklist:_2]For further specific resources and guidance please refer to the SENCO Guide
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Specialist Provision Bank



: SEMH



 



In addition to above refer to 



Specialist Provision



 



for Pupils with more complex difficulties 



or disabilities across several areas of development



. 



The involvement of external 



professionals is indicated e.g. through consultation and/or assessment from an 



Educational Psychologist, 



https://www.plymouthonlinedirectory.com/plymouthlocaloffer/educationalpsychologyservice



, 



CAMHS practitioner etc.



 



Specialist provision (enhanced SEN Support) for SEMH is when pupils



 



require a high 



level of Senior Leadership Team involvement. The pupil’s pr



esenting SEMH difficulties 



may be impacting on the wider school and family community. The pupil’s difficulties are 



significant and evident in the majority of contexts despite targeted support. There may 



need to be consideration as to whether the negative i



mpact of a move to a new school 



(attachment, social skills needed, sense of belonging etc. are outweighed by the needs of 



the pupil to have a sense of autonomy and success with opportunities offered by a 



potential new placement)



 



Specialist provision (throu



gh EHCP needs assessment) for SEMH is when



 



despite 



interventions over time, severe and chronic complex SEMH difficulties remain. The HT 



and/or SLT are regularly involved 



 



Social development



 



 



Personalised curriculum and structured activities that build 



from pupils’ 



interests and strengths and help to develop areas requiring further support



 



 



Identified key adult able to provide additional support, reassurance and 



guidance



 



 



Regular involvement of external agencies to support and monitor, providing 



guidance on effective strategies and approach



 



 



Emphasis on social emotional learning



 



 



Modification of the social environment to avoid triggers and reduce stress



 



 



Lunchtime programmes



 



 



Supported extra



-



curricular activities 



 



 



Enhanced guidance and suppo



rt for work experience



 



 



Emotional development and mental health



 



 



Care plan regularly reviewed with pupil and parent/carer 



 



 



Regularly reviewed targets and/or Thrive action plan



 



 



Emphasis on social emotional learning
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Social development   


Personalised curriculum and structured activities that build  from pupils’  interests and strengths and help to develop areas requiring further support   


Identified key adult able to provide additional support, reassurance and  guidance   


Regular involvement of external agencies to support and monitor, providing  guidance on effective strategies and approach   


Emphasis on social emotional learning   


Modification of the social environment to avoid triggers and reduce stress   


Lunchtime programmes   


Supported extra - curricular activities    


Enhanced guidance and suppo rt for work experience   


Emotional development and mental health   


Care plan regularly reviewed with pupil and parent/carer    


Regularly reviewed targets and/or Thrive action plan   


Emphasis on social emotional learning   
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Specialist Provision Bank: Cognition and Learning

		Reading

		



		Structured individual teaching using specific reading programme e.g. Reading Recovery, Every Chid a Reader (ECAR)

		



		Precision teaching for literacy

		



		Inference Training

		



		Fischer Family Trust Wave 3 literacy support

		



		Phonics/spelling

		



		Personalised learning programmes based on multi-sensory principles with frequent overlearning e.g. Acceleread / Accelewrite

		



		Phonics Counts

		



		Recording

		



		Access arrangements for tests and exams

		



		Maths

		



		Structured individual teaching focused on specific numeracy skills e.g. Every Child Counts (ECC)

		



		Precision teaching for numeracy

		



		Attitude / access to learning

		



		Reduced time spent on difficult activities and increased time spent on the PUPIL’s curricular strengths

		



		Individual mentoring

		



		Strategies may include a highly structured individualised curriculum elements

		



		Access to specialist equipment, materials and ICT

		



		Practical materials and experiences to support learning

		



		Visual cues to support in all areas

		



		Memory, mapping strategies to support cognitive processing

		



		Awareness of pupil’s confidence and self-efficacy to promote and support emotional well-being

		



		Strategies to support motivational learning

		



		Multi professional assessment and advice

		



		Individual support to enable the pupil to access differentiated classroom activities through bridging learning

		







An Educational Psychologist will need to be consulted at a specialist level if a pupil’s levels of learning show signs of further deterioration despite well founded intervention

An EHCP needs assessment may be considered if:



· Outcomes based planning demonstrates that over time professional advice has been followed but appropriate progress is still not evident

· Appropriate support has been sustained over a series of planning and review cycles and this has included a specific multi focused intervention programme with individual support

· There is a demonstrable and significant effect on pupils’ progress over time despite advice being taken and support in place

· Significant learning needs have been identified



For further specific resources and guidance please refer to the SENCO Guide 
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Specialist Provision Bank



: Cognition and Learning



 



Reading



 



 



Structured individual teaching using specific reading programme e.g. 



Reading Recovery, Every Chid a Reader (ECAR)



 



 



Precision



 



teaching for literacy



 



 



Inference Training



 



 



Fischer Family Trust Wave 3 literacy support



 



 



Phonics/spelling



 



 



Personalised learning programmes based on multi



-



sensory principles with 



frequent overlearning e.g. Acceleread / Accelewrite



 



 



Phonics Counts



 



 



Recording



 



 



Access arrangements for tests and exams



 



 



Maths



 



 



Structured individual teaching focused on specific numeracy skills e.g. 



Every Child Counts (ECC)



 



 



Precision teaching for numeracy



 



 



Attitude / access to learning



 



 



Reduced time spent on 



difficult activities and increased time spent on the 



PUPIL’s curricular strengths



 



 



Individual mentoring



 



 



Strategies may include a highly structured individualised curriculum 



elements



 



 



Access to specialist equipment, materials and ICT



 



 



Practical 



materials and experiences to support learning



 



 



Visual cues to support in all areas



 



 



Memory, mapping strategies to support cognitive processing



 



 



Awareness of pupil’s confidence and self



-



efficacy to promote and support 



emotional well



-



being



 



 



Strategies to



 



support motivational learning



 



 



Multi professional assessment and advice
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Specialist Provision Bank : Cognition and Learning  


Reading   


Structured individual teaching using specific reading programme e.g.  Reading Recovery, Every Chid a Reader (ECAR)   


Precision   teaching for literacy   


Inference Training   


Fischer Family Trust Wave 3 literacy support   


Phonics/spelling   


Personalised learning programmes based on multi - sensory principles with  frequent overlearning e.g. Acceleread / Accelewrite   


Phonics Counts   


Recording   


Access arrangements for tests and exams   


Maths   


Structured individual teaching focused on specific numeracy skills e.g.  Every Child Counts (ECC)   


Precision teaching for numeracy   


Attitude / access to learning   


Reduced time spent on  difficult activities and increased time spent on the  PUPIL’s curricular strengths   


Individual mentoring   


Strategies may include a highly structured individualised curriculum  elements   


Access to specialist equipment, materials and ICT   


Practical  materials and experiences to support learning   


Visual cues to support in all areas   


Memory, mapping strategies to support cognitive processing   


Awareness of pupil’s confidence and self - efficacy to promote and support  emotional well - being   


Strategies to   support motivational learning   


Multi professional assessment and advice   
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Specialist Provision Bank: Cognition and Learning

		Reading

		



		Structured individual teaching using specific reading programme e.g. Reading Recovery, Every Chid a Reader (ECAR)

		



		Precision teaching for literacy

		



		Inference Training

		



		Fischer Family Trust Wave 3 literacy support

		



		Phonics/spelling

		



		Personalised learning programmes based on multi-sensory principles with frequent overlearning e.g. Acceleread / Accelewrite

		



		Phonics Counts

		



		Recording

		



		Access arrangements for tests and exams

		



		Maths

		



		Structured individual teaching focused on specific numeracy skills e.g. Every Child Counts (ECC)

		



		Precision teaching for numeracy

		



		Attitude / access to learning

		



		Reduced time spent on difficult activities and increased time spent on the PUPIL’s curricular strengths

		



		Individual mentoring

		



		Strategies may include a highly structured individualised curriculum elements

		



		Access to specialist equipment, materials and ICT

		



		Practical materials and experiences to support learning

		



		Visual cues to support in all areas

		



		Memory, mapping strategies to support cognitive processing

		



		Awareness of pupil’s confidence and self-efficacy to promote and support emotional well-being

		



		Strategies to support motivational learning

		



		Multi professional assessment and advice

		



		Individual support to enable the pupil to access differentiated classroom activities through bridging learning

		







An Educational Psychologist will need to be consulted at a specialist level if a pupil’s levels of learning show signs of further deterioration despite well founded intervention

An EHCP needs assessment may be considered if:



· Outcomes based planning demonstrates that over time professional advice has been followed but appropriate progress is still not evident

· Appropriate support has been sustained over a series of planning and review cycles and this has included a specific multi focused intervention programme with individual support

· There is a demonstrable and significant effect on pupils’ progress over time despite advice being taken and support in place

· Significant learning needs have been identified



For further specific resources and guidance please refer to the SENCO Guide 
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Specialist Provision Bank



: Cognition and Learning



 



Reading



 



 



Structured individual teaching using specific reading programme e.g. 



Reading Recovery, Every Chid a Reader (ECAR)



 



 



Precision



 



teaching for literacy



 



 



Inference Training



 



 



Fischer Family Trust Wave 3 literacy support



 



 



Phonics/spelling



 



 



Personalised learning programmes based on multi



-



sensory principles with 



frequent overlearning e.g. Acceleread / Accelewrite



 



 



Phonics Counts



 



 



Recording



 



 



Access arrangements for tests and exams



 



 



Maths



 



 



Structured individual teaching focused on specific numeracy skills e.g. 



Every Child Counts (ECC)



 



 



Precision teaching for numeracy



 



 



Attitude / access to learning



 



 



Reduced time spent on 



difficult activities and increased time spent on the 



PUPIL’s curricular strengths



 



 



Individual mentoring



 



 



Strategies may include a highly structured individualised curriculum 



elements



 



 



Access to specialist equipment, materials and ICT



 



 



Practical 



materials and experiences to support learning



 



 



Visual cues to support in all areas



 



 



Memory, mapping strategies to support cognitive processing



 



 



Awareness of pupil’s confidence and self



-



efficacy to promote and support 



emotional well



-



being



 



 



Strategies to



 



support motivational learning



 



 



Multi professional assessment and advice
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Specialist Provision Bank : Cognition and Learning  


Reading   


Structured individual teaching using specific reading programme e.g.  Reading Recovery, Every Chid a Reader (ECAR)   


Precision   teaching for literacy   


Inference Training   


Fischer Family Trust Wave 3 literacy support   


Phonics/spelling   


Personalised learning programmes based on multi - sensory principles with  frequent overlearning e.g. Acceleread / Accelewrite   


Phonics Counts   


Recording   


Access arrangements for tests and exams   


Maths   


Structured individual teaching focused on specific numeracy skills e.g.  Every Child Counts (ECC)   


Precision teaching for numeracy   


Attitude / access to learning   


Reduced time spent on  difficult activities and increased time spent on the  PUPIL’s curricular strengths   


Individual mentoring   


Strategies may include a highly structured individualised curriculum  elements   


Access to specialist equipment, materials and ICT   


Practical  materials and experiences to support learning   


Visual cues to support in all areas   


Memory, mapping strategies to support cognitive processing   


Awareness of pupil’s confidence and self - efficacy to promote and support  emotional well - being   


Strategies to   support motivational learning   


Multi professional assessment and advice   



